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Preface

Purpose of Leave

The purpose of my leave was threefold; 1) to gather
information on recruitment and retention efforts at community
colleges across the nation and 2) more specifically to
investigate what classes the Psychology Departments offer
for the non-traditional student,1 and 3) to update my research

for the Psychology of Love, Sex and Intimacy class.

Sample

I traveled over 6,000 miles, at my own expense, to col-
lect data from various .community colleges.2 The .states
. visited were Arizona, Texas, Ohio, Illinois, Nebraska,
Louisiana, Georgia, Pennsylvania, Washington D.C., and
New York. Most campuses were institutions roughly comparable
to Mt. San Antonio College. The enrollments varied from
15,000 to 25,000 students. They were in large metropolitan
areas and in most cases there was a state college or univer-
sity nearby. I interviewed a variety of persons on the
campuses, including psychology instructors, department chair-
persons, division deans, deans of instruction, and counsel-

ors.

Distribtuion of Reports

I have communicated specific information from my work
to a number of potentially interested administrators and
faculty. A written report was submitted to my department
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chairperson, division dean and the recruitment and retention
officer. The recruitment and retention officer asked per-
mission (given) to show aspects of this report to Dr. Ran-
dall. I am eager to communicate my findings to interested
parties at the College and details of this report will be

made available to any qualified interested persons.

Value of this Report

I believe that all of us at Mt. San Antonio College are
interested in maintaining the quality of our reputation and
meeting the needs of our students. This report will be help-
ful in reaching both of these goals. The information ob-
tained in this study will be helpful to persons interested
in recruitment and retention, and curriculum development.

It will be of special interest to those who are interested
in developing programs for the non-traditional student. I
have ended my report with some recommendaticns that may be
helpful to those who are concerned about the future of com-
munity colleges. Many of the colleges I visited are addres-

sing many of the same issues as Mt. San Antonio College.

Research for Class

Purpose. The purpose of my research was to update my
information for the Psychology of Love, Sex and Intimacy

class and provide the most recent research to my students.

Research Areas Sampled. I spent hours in the univer-

sity libraries and visited with some of the top researchers
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in the field. 1I was able to contact people at the Univer-
sity of Arizona and the University of Chicago who had infor-
mation which was valuable to my class. This information in

many cases was not yet published.

Distribution of Information. This information will

be given in lecture to my students and colleagues. I have

made available my card index file and bibliography to any-

one interested.

Value. My research has resulted in a class that meets
the needs of our students and is one with the most recent
information. My development of a class which meets the
needs of the non-traditional student will, I hope recruit

more students to the Mt. San Antonio College campus.

iv



TABLE OF CONTENTS

Page
PLETAGE, ; saaicing o = v s & o v S s o somw e 5 § § KeRns 5 § baalne e = o ii
RECRUITMENT AND RETENTION ANALYSTIS....:icveeeeassosenasas 1
I. Recruitment by Psychology Departments.............. 2
II. Discussions Concerning Curriculum................. 3
III. Certificate Programs Developed.............coonen. 4
IV. Off Campus Offerings.........coviiiiienenennnrnnnn 5
V. Adult BEAUCAtIOn. ...« G5 s s s msosumms o v sussime o w «s0050 & 4 5
VI. Television Offerings..........iviiiiinieininnnn 6
VII. Other Relevant Information........eeeeeeeeseeasns 6
VIL: Gramtts, .., ..« semes s s oems s s s G856 b s aesms « o o 5w 7
IZ. Clags SIZ8. . iuseuaies s s v seivas & aee omme s s Kaaies s 56 £ 8
X. Full-Time and Part-Time Instructors................ 8
Recruitment by Division Deans and Counseling............. 8
I. Division DeanS. ..ceorsse-sis ssoims sdsiagansses nowess 8
ITI. Other Diviasion DevelopmMENES. cewe coms somennss sy eraias 11
I1I. CounBelorS. . vscsnnnesnscans rmsaneiaeinsssgnessss 12
College Wide Recruitment ProgramsS. .. .....oeueeeeneennesns 15
I. Opening of Other Campuses.......civvverunenenonsons 15
IIL. Advertisdnf, « oxvs v s v s v o0 5 8 ¥ apbanse o 5 « s o & & 8060 15
III. Some Innovative Approaches to Recruitment........ 16
1V¥. Betention ANAlySig.essxsansnpvsunsanssrnns i b biseen 17
SUTMARI camaie 5 5 5 Lidimms 5 5 & Sl § & SRvase § 3 5 BSITEE & 5 f s o 5 18
I. Personal Observations.......c.veevieinrernenonunnnas 18
II. Preface to Recommendations..........uevuivennnnnns 19
I1I., RecommondabilonB..qes v swrens s wo@wses § 8 fseses & 5 wee 21



IV. Consequence of Recommendations............oovuvnnn 25
FOOLHOEEB = s s o s nsianaiasn ba e Rba s b b va ba s ds B8 nks as s o656 s 30
PSYCHOLOGY OF LOVE SEX AND INTIMACY RESEARCH............. 31
REFERENCE MATERTALS: . .0 5 ostase it soibsooris catanssiondissosss s 33

BPPEOAIR . ov wmsm o n o s wen s mn s s s a B5 8w K L ESE LD B W 34

BIbl1oGtaphiF. . « « s & wisins s v o weens 55 ¥ S5d sns & & swwess & ¢ ohieise 35

JOUETELS oo wowwin o 5 ws v on & B FHRVDE S ® Summwns n 5 HOTRG 3 § & IR » 36

vi



RECRUITMENT AND RETENTION ANALYSIS




Recruitment by Psychology Departments

I. New Courses Offered

The main emphasis of all departments was transfer clas-
ses rather than non-transfer, adult educaton and continuing
education classes. A number of new classes had been recently
developed to meet the needs of those students who were not
particularly interested in a Psychology major and were
involved in what has been termed '"Life-Long Learning'.

These classes were Parenting, Stress and Adjustments, Human
Sexuality, Grief and Dying, Stress Reduction, The Future,
A Psychological Perspective, and the Normal Personality.

These courses differed with respect to transfer and
non-transfer credit. Some were listed as credit in some
colleges and non-credit in others. Some were listed as
transfer in one institution and non-transfer in another.
These courses which varied the most were the Parenting
classes, Grief and Dying classes and Stress and Management.
The only class which I found to have some consistency was
the Human Sexuality class which was always listed as transfer
credit and was offered at all of the large Community Colleges
that I visited. I found one other distinction that helped
in the confusion of these new classes. All classes that
were offered as transfer credit were taught as academic clas-
ses and an exploraton of the research findings was the
emphasis rather than self help classes. These courses which
were self help classes were most likely to be offered in the

Adult Eduction or Extension Program and transfer credit



was not given.

II. Discussions Concerning Curriculum

Almost all of the colleges indicated they were having
many of the same problems as Mt. San Antonio College. The
universities were recruiting the students at the high schools
and they expected their enrollment to decline. However,
37Z3of those interviewed indicated that enrollment in the
Psychology classes had stayed the same in the last three
years and 477 indicated that the enrollment had actually
gone up between 5 and 157. It was only a small percentage
(167) that indicated that enrollment in Psychology classes
had gone down and this was usually in the community colleges
that had started as trade schools and had only recently
become a community college.

The majority of the departments visited did expect to
have a decrease in number of academic transfer students and
an increase in students in high interest classes. However,
to date the high interest classes (Grief and Dying, Par-
enting, etc.) were not as successful at attracting students
as expected and the academic classes such as Introduction to
Psychology were staying the same. Some departments did
indicate they were experiencing a fall off of enrollment in
the second year courses such as Developmental, Statistics
and Physiological Psychology.

The departments I interviewed were not involved in any
direct recruitment in high schools. They did have brochures

which were available very similar to the brochure which our



Division puts out.

In summary, curriculum development was the departments
most direct involvement in recruitment. This curriculum
development involved the development of Certificate Programs

in the larger institutions visited.

ITI. Certificate Programs Developed

The certificate program most often offered by the
Psychology Department is the certificate which qualifies
students to work at the self help agencies. (Mental Health
Clinics, Family Planning Clinics, Hot Line, Crisis Inter-
vention, etc.)

Those colleges which had such a program had an advisory
committee from health and self help agencies and some colleges
had an internship program in which the students participated
at these various agencies. The certificate was titled Social
Services Certificate, and was distinguished from the Human
Services Certificate given at some of the universities.

Other titles were Human Career Services Certificate and
Mental Health Certificate.

There was a distinction made between the Basic Certifi-
cate for Direct Employment and the Associate of Arts degree
in the same Certificate Program. The Basic Certificate did
not require the General Education requirements and consisted
of 30 units. The Associate of Arts Degree Certificate for
Direct Employment included the General Education Require-
ments for the first two years at the University and required

60 units. The department members felt it was important to



offer both types of certificates to best meet the needs of

the students.

IV. Off Campus Offerings

Most of the departments did offer an Introductory
Psychology class off campus if there was a downtown facility
and a facility extension at the high school. However, in
no case was this a large part of their program. Most of the
course offerings were on the campus.

A small number of campuses had offered an Introductory
Psychology class at the Senior Citizens Center but received
very little support. Those offerings that had been success-
ful off campus had been:

1) Staff development courses at the mental institu-
tions;
2) Introductory Psychology for advanced high school
students;
3) Introductory Psychology at correctional institu-
tions;
4) Introductory Psychology at Army and Air Force
bases;
5) Geriatric classes at Senior Citizen Centers and
Convalescent Homes.
The geriatric classes and staff development classes were
usually Adult Education or Extension Programs and not part

of the academic transfer or vocational program.

V. Adult Education and Extension Program




Adult education and extension programs (called Contin-
ﬁing Education at other campuses) in 207 of the colleges
interviewed the Department controlled what was offered in
the Adult Education program. The other 807 were not involved
in hiring or teaching these classes. In the majority of
classes they were taught by part-time instructors and only
occasionally by a full-time instructor and then only as over-

load and not part of the regular teaching load.

VI. Television Offerings

The majority of the campuses I visited did not offer
any television courses from the Psychology Department but
there was some discussion at present of doing so in the
future. Those who had offered television courses in the
past had found the completion was about 33Z4and 667 dropping
out. I did not always address this area so the answer to

this question is incomplete.

VII. Other Relevant Information

As stated previously most colleges I visited had a
Psychology Department whose main emphasis was teaching the
academic courses for the students who plan to transfer to
the University or were planning on earning an Associates
of Arts Certificate. The most common courses taught were
the following:

1. Introduction to Psychology
2. Introduction to Social Psychology

3. Developmental Psychology



Psychology of Personal Adjustment
Physiological Psychology
Statistics

Applied Psychology

Abnormal Psychology

O 00 ~N O u»

Business Psychology

10. Psychology of Human Relations (Certificate

Programs)
Other courses developed of Human Relations Certificate
Programs were some of the following:
1. Introduction to Behavior Modification with Emphasis

on Mental Health Problems
Practicum in Social Services
Social Services Field Experience

Drugs in American Society

b B W N

Treatment of Drug Abuse

In some of the colleges visited the Social Services Certifi-
cate was a combined Psychology and Sociology certificate but
usually it was offered by either the Sociology Department or

the Psychology Department.

VIII. Grants

Some of the Psychology and Education Department were
very active and involved in securing grants. One institu-
tion had recently been awarded a $105,000 grant for 2% years
for a parent-training program. Some of the part-time
instructors as well as full-time instructors had received

grants. This was not a common finding on the majority of



the campuses but is certainly an area in which we could

encourage our faculty to become involved.

IX. Class Size

The statistics on class size for the campuses visited
in the Psychology classes were as follows:
Average class size was 30.79 students
Median class size was 35 students

Most occuring class size was 35 students

X. Full-Time and Part-Time Instructors

The average was 757 full-time and 257 part-time
The median was 807 full-time and 207 part-time

The most occuring was 1007 full time

Recruitment by Division Deans and Counseling

I. Division Deans

The Division Deans I interviewed were involved in
recruitment by developing new certificate programs to meet
some of the changing needs of the students. All indicated
an increase in the occupational areas and the vocational and
adult education areas. Generally the Division Deans were
not involved in the hiring or institution of the Adult
Education or Extension classes offered in their divisions
and several indicated a concern about some of the classes
offered by persons who were not trained in the area of

Psychology or Sociology teaching psychology classes and



sociology classes. This problem was far from being resolved
on the campuses I visited.

In the majority of the colleges the enrollment in the
first year classes had not gone down but the number of stu-
dents taking the second year classes was declining. Division
Deans and Counselors both indicated they were actively
involved in two specific areas which impacted recruitment:

1) developing Certificate Programs and 2) maintaining the
integrity of the academic transfer program to the University.

I will discuss each of these separately.

A. Certificate Programs. In the certificate programs

it was necessary to be able to place the students graduating
from the program and to be sure that they were trained
adequately to handle the jobs for which they would be hired.
Two situations had hurt some colleges. One was the fact
that some of the students coming out of certain certificate
programs had been trained with outdated procedures and equip-
ment and had performed poorly when hired. Since most had
been hired in the surrounding agencies this definitely hurt
the program. The situation just discussed was not in the
Psychology area but in the computer area which has been
changing rapidly but Division Deans and Counselors were con-
cerned that all certificate programs be as up to date as
possible and give the best training possible.

The second situation that could harm the reputation of
the college was to have a certificate program for which there

were no available jobs. There was concern about training



10

students for non-existent jobs.

To guarantee that the above two situations did not
develop most Divisions had a close working relationship with
the community agencies. Several colleges had an advisory
committee made up of faculty and people from the health and
self help agencies which met regularly and in most cases
these colleges were also involved in an internship program
with these same agencies. Most of their students were being
placed but already there was developing a possibiliy of a
loss of possible jobs as budgets are being cut in many of

the state and federal agencies.

B. Academic Program and Transfer to the University.

All of the community colleges I visited could offer the
first two years of college at a much reduced cost when
compared with the four-year state colleges and universities.
Many felt their best guarantee to attract the transfer stu-
dent was to give a transfer program that gave the student a
good background and preparation for the junior and senior
year at the four-year schools. Division Deans and Department
Chairpersons I saw were concerned that the transfer classes
be equivalent to the same class at the university. Only one
Dean indicated that this was not an important issue. Most
Deans and instructors indicated that this was sometimes a
problem area. Occasionally an instructor would be teaching
a transfer class that was not equivalent to the same class
at the university. The majority that I spoke with felt this

was a real problem and a threat to the transfer program and
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the reputation of the community college. One instance in
which harm could be done would be students who transferred
and discovered that they were lacking enough information and
training to be able to do well in the junior and senior level
classes. There was no data on how well these community col-
lege students did when they transferred to the university.

At least I met no one who had this data. The second concern
was that the university that accepted students and found them
to not have the proper coverage of the first and second year
courses were reluctant to accept future students from that
particular community college.

To insure that the A.A. degree and major in Psychology
was adequate for the transfer students some departments were
in communication with the universities and what they wanted
the majors to have in the first two years. However, there
were very few Departments that were involved in this communi-
cation, although it is a good idea.

There were a minority that supported teaching a transfer
class as not equivalent to the university class. They stated
that most of the students did not transfer anyway and little
harm was done.

There was some controversy in this area and both points

of view can have very different results.

IT. Other Division Developments

All Divisions had developed brochures very similar to
ours. They explained what the Division is, who the instruc-

tors are and what services are offered to the community.
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Circulation of these brochures were varied. Some divisions
used a mailing list, some were distributed on the campus,
especially at Admissions and Counseling offices. Some
Divisions also held an open house for the community where

literature was distributed.

ITII. Counselors

All counselors I interviewed visited with the high
schools. I did not speak to counselors on all campuses but
those that I did interview were actively involved in recruit-
ment. Some of the smaller community colleges, especially

in the Midwest, did not have any counseling staff.

A. High Schools. Each campus had a liason with the

high schools. They spoke to those students who were consid-
ering a four year or more degree and those considering a
vocational program. Most schools were in competition with
the universities and the following was usually what was
communicated to high school seniors. I have divided it into
two groups.

1. Potential transfer students: The following reasons
were given to the seniors for attendance at the community
college.

a) It would be much cheaper to go to the community
college for the first two years. The tuition is less
and the student would be able to live at home and delay
the cost of room and board that one would have at the

university.
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b) The classes are much smaller, e.g. 35 students
compared to 200 and 300 in the Introductory classes at
the university.

c) Instructors taught the classes and not the
graduate students.

d) If the situation existed, they pointed out that
many of their instructors had gone on to get their Ph.D.
and were as well prepared and versed in their field as
the professors at the university.

e) The main function of the instructors was to
teach. There was no pressure to do research and pub-
lish as there was at the university. The instructors
therefore spent more time on their teaching. (This,
of course, is an assumption on the counselor's part and
not established fact.)

2. Potential Vocational and Occupational Students:
The following reasons were given to seniors for attendance
at the community college.

a) It would cost less than one of the trade schools.

b) The training was equivalent to the trade school.

c) Data was usually given on the number of students
who have been pldced in jobs.

d) The fact that those who earn an A.A. degree in a
Certificate program, although it requires more units and
includes the General Education Requirements for the
first two years at the four year schools, are more
likely to get a job than someone who is trained at a

trade school and since they are more educated usually
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receive a higher salary was stated. (Whether this

information is accurate I do not know; some counselors

were reluctant to support the above statement.)

I did discover that some of the community colleges
had two types of vocational program of which I was not aware.
Whether this is common practice I do not know and did not get
much data in this area. For example, Pima College in Tucson
has two certificates.

1. Social Services Basic Certificate for direct employ-

ment — 30 units required.

2. Social Services Associate of Arts Degree for Direct

Employment — 60 units required. (Recommended for
those who want the A.A. and those thinking of

transferring to a University.)

B. Other Counselors Duties in Recruitment. Counselors

also contacted various institutions and arranged to have
special classes offered. For example:

1. A Psychology 1A and other Introductory transfer
classes were taught at some high schools for advanced
students. The high school students received college
credit and were thus introduced to college classes
earlier than most.

2. They had recruited senior citizens for classes
at Senior Citizens Centers.

3. Classes were also offered at military installa-
tions and correctional institutions. .

4. Some of the colleges were offering classes to
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large corporations, e.g. Psychology of Business of

Human Relations, classes for the secretarial staff on

communication and personal business relations.

Other facilities developed by those in counseling to
attract students were Women's Centers and Handicapped
Centers. One campus had a Men's Center. There were programs
to recruit minority and women students. Many of these were

also perceived and functioned as Retention facilities.

College Wide Recruitment Programs

I. Opening of Other Campuses

Many of the campuses visited had opened other campuses
in the community although the majority of courses were taught
on the main campus. It was hoped that these centers would
encourage students to eventually come to the main campus.
Most satellite campuses were located at a downtown center or
a high school. They were called by various names: downtown
campus, community campus, local Education Center, Senior

Citizens Education Center.

II. Advertising

The most recent development seemed to be advertising
at the local shopping centers. Whether this was successful
was not able to be judged since it was new. Other areas of
advertisement were the following:

1. booth at State or County Fair

2. radio and television advertisement

3. mailing of class offerings (However, most campuses
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and especially the larger metropolitan areas such as
Chicago and New York had stopped mailing schedules.
Their results indicated that this was not very
successful and was generally perceived as junk
mail. They were more successful with printing the
schedule in the local newspaper.)

4. They had increased their advertising for the Adult
Education classes and Continuing Education classes
which have generally been increasing in their

offerings.

III. Some Innovative Approaches to Recruitment

1) Chicago had the banks put class offerings and adver-
tisements with the monthly bank statements to customers.
They also were offering classes at the banks.

2) Several campuses were doing cross referencing. They
gave credit in many different areas for the same class. When
I queried why,; the usual response was that students would not
take a class unless it was in their major; thus, the class
was listed in many majors. For example, the art class taught
by the Art Department was listed as Archeology of Art (credit
in Anthropology), History of Art (credit in History), Socio-
lgy of Art (credit in Sociology). Other examples were Mar-
riage and the Family and Child Development. Both were taught
in the Home Economic Department and were cross-referenced
and given credit in Psychology, Sociology and Public Health
depending upon the student's request for credit.

Many instructors and some administrators saw a real
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problem with this approach, especially if the course was a
pre-requisite for another class. An Art imstructor can
hardly be an expert in Sociology, Anthropology and History
all at the same time. I know from experience and by exam-
ining textbooks that a Marriage and Family course taught in
the Home Economics Department is quite different when
offered in the Psychology Department. Thus, there was a
great deal of controversy over this approach and counselors
indicated that they could have difficulty matriculating these
courses with the university for transfer credit if the
university discovered that it was not being taught in the
department for which it was listed. (The majority of cam-
puses were not involved in this cross-referencing but there

were definitely a number of campuses involved.)

IV. Retention Analysis

At all of the colleges visited they had increased their
Learning Skills Center facilities. There is probably no
way to measure how many students have been retained because
of skills development since there are so many variables
involved in human motivation but all staff that I visited
with felt that it had been very helpful in retaining the
students who were ill-prepared for college classes.

All colleges that I visited indicated that the ability
of many of their students was below what they had experienced
in the 60's and early 70's.

It was usually left up to the students to contact the

Center if they were having problems unless, of course, they
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had done extremely poorly in the entrance exam. The Center
advertised on the campus and they were growing quite rapidly.

Several campuses had done follow up studies with stu-
dents who did not return and discovered much of the same
information that Mt. Sac's survey revealed. Most students
had a very positive experience at the college and they simply
had other priorities at present.

This program was the only concerted effort that I found
for retention of students. I am sure that there were other
steps to retain students but they were usually done on an
individual instructor basis. Some instructors spent a ses-
sion on study techniques, others called students who were not
attending, and some held extra study sessions. The Recruit-

ment Program was much larger than the Retention Program.

Summary

I. Personal Observations

If my information is correct, the community college was
first designed to serve two purposes:
1. provide inexpensive vocational training and
2. allow students to pursue the first two years of
college at home before transferring to the university
or state college.
Over the years the mission of the community colleges
has evolved to be the following:
1. to provide standard collegiate courses for
transfer to other institutions.

2. to provide training in vocational and technical
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fields that lead to employment.

3. to provide life - long learning opportunities for
the community.

I think this has been positive since the community col-
leges have expanded to meet some of the needs of the commu-
nity and education has been made available to those who wish
to continue their learning and are not seeking a transfer
degree or vocational or technical training for employment.
However, the community colleges have come under attack
recently as has most education and perhaps for some good
reaons.

As I visited other community colleges and after I
returned to Mt. Sac I also was confused as to the purpose of
the community college and exactly what an A.A. degree meant.
After some thought on the matter and discussions with other
department members, I came up with the following discussions
with other department members, I came up with the following
recommendations and rationale. I hope you will take the
time to read them and I must add that not everyone in the

department agrees with them.

II. Preface to Recommendations

I realize that my ideas are not particularly popular
with everyone on this campus and the statement is sometimes
made that if we made our classes equivalent to the state
college and university we would not have any students since
our students are not of that caliber.

Perhaps that is true but do we continue to push them
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along to the next higher level as the high shcools have done?
Perhaps that helps in the short term but in the long term

it could hurt us. As we lose our reputation as a viable
educational institution that can have a direct result on

our enrollment. Many parents are putting their children

into private schools or paying reading and writing specia-
lists to teach their children what the high schools are
failing to do. If our graduates do not do well students

may well choose to go elsewhere and it can take a very long
time to change one's reputation.

I believe that there would be some grave consequences
to what I recommend which may mean that we could initially
shrink in size and perhaps lose faculty but as we become
a responsible institution and place students where it is
appropriate for them to be and expect that they do well we
may see some significant changes.

I do not particularly agree with some of my colleagues
who believe that our students could not do well in a college
class. I believe that the majority are quite bright and may
lack some skills which can always be corrected if they are
placed at the appropriate level. I decided to test the
theory that our students have so few reading skills. This
sememster (Fall, 1980) I gave all of my classes a reading
comprehension test and discovered that in my transfer clas-
ses6 the mode was 12.9+. In my non-transfer class the mode

J but the median and average were a bit lower.

was also 12.9+
The median in my transfer class was also 12.9+ with a lower

mean since I did discover a small group of students who were
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at 3.2 and 6.4 grades. These students I directed to the
study skills center and recommended that they return to the
transfer class when they had improved their skills. To my
surprise many of the students were quite happy and sur-
prised that they had done so well. The students seem to have

also bought the idea that they cannot read.

I1I. Recommendations

I see no reason why the community colleges cannot meet
the many different needs of the community, which are:
1. preparation for the first two years of college
2. preparation for a vocational or occupational
employment
3. 1life long learning
In order to prevent students and the community from
being confused I would recommend that there be very clear

cut lines between the different services and classes.

A. Community College Degree (A.A. or A.S.). Only

college classes would qualify as unit credit toward the
A.A. or A.S. degree. The general education requirements
for this degree would be those that are accepted in the
CSUC and UC system.

Rationale.

1. The integrity of the College Degree is maintained

and we would not be open to the criticism such as that
expressed in the newspaper article enclosed (see Appendix).

2. Students will have an experience of the college
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classes at the university and state college level and can
better decide whether they want to transfer. (This would
mean of course that our transfer classes are equivalent to
those at the university and state colleges. Recent infor-
mation that 677 of community college students are on academic
probation 1 year after transferring to the University is
most upsetting.)

3. Those students who transfer will be able to go
directly into Junior level classes.

In summary I believe this would eliminate much of the
confusion that exists at present. I have had experience
as have some of my colleagues, with students who have
been upset with their education at Mt. SAC. Students
who have earned an A.A. degree from Mt. SAC have trans-
ferred to a State cmapus and discovered they were lacking
a substantial number of units in General Education classes
and needed to take freshman and sophomore classes for prere-
quisites to junior level classes. I would agree that the
student is responsible to check and see if his/her classes
will be accepted by the state college but it is painful to
see a student in tears who has just discovered his colege
degree is not a ''real college degree! as he/she put it.
Since it appears most of the people in the community are
under the impression that an A.A. degree represents the first
two years of college, the best route may be to setup the
requirements in such a way that this goal is satisfied or to
change the degree so that it is not called a college degree.

I believe that we have a responsibility to students and
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the community to be clear about what we are offering. There
are many excellent classes to be offered but we lose credi-
bility when we call those classes college classes if they

are not accepted as college classes in the university and state
college system. In addition, we may be deceiving students
into thinking that some of these classes are typical college
classes when they are not, and students may be quite sur-

prised when they transfer.

B. Vocational and Occupational Programs. The question

then arises about the vocational and occupational program.
I would recommend the following:
1. A certificate9 which could include a different
set of General Education requirements than the A.A. or
A.S. degree, or
2. An A.S. or A.A. degree that includes the General
Education requirements of the first two years plus the
required units for the occupational or vocational certifi-
cate.
Rationale
Since many of the vocational and occupational programs
include a large number of units and some very rigorous
courses, students would be able to take fewer general educa-
tion requirements or those which would best meet their needs.
Given the option to earn either the certificate or the
A.A. or A.S. degree, the student could keep open the door
to transfer and earn a certificate for employment and meet

the general education requirements for the first two years
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at the university or state college. Students who decide to
earn the certificate would know that they had not necessarily
taken all of the courses for the first two years of college
and would not expect to be able to go into junior level

classes if they transferred to a university or state college.

C. Life Long Learning Classes. Since most of these

classes do not qualify for the bachelors degree, I see no
problem in communication with the community. These classes
could include the Adult Education program, the Extension
program and various remedial classes. The only problem
that I observe is that we do have some classes offered for
college credit that perhaps would be better placed in the
Life Long Learning program. I am referring to such classes
as Parenting, Beach Skills, Fishing, etc., which do not have
an academic base but are more discussion and practice clas-
ses. These courses can be and are taught academically by
some instructors which means that there is some confusion.
I teach a class called the '"Psychology of Love, Sex and
Intimacy" which entails reading two texts and taking three
exams. Some students have little difficulty and this is
what they expected and some students are surprised that they
would have to read anything for the class and take an exam.
Perhaps they are expecting what would more typically be
called a life long learning class.

This whole area of expectations has been a problem for
some time in these classes and perhaps the one way to clear

up such ideas is to only offer those classes for academic



credit that will be accepted in the University and State
College system and to place those classes that are high
interest classes but do not transfer in the life long
learning area.
Rationale

Expectations of performance and requirements are dif-
ferent for this area and by clearly making a distinction
between college classes and life long learning classes some

of the above problems may disappear.

IV. Consequence of Recommendations

This I can of course only speculate on and I believe
that some of the immediate consequences would not be all that
pleasant but the long term consequences could definitely be
positive. I will try to separate out each consequence.

1. For the A.A. Degree make the General Education
requirements those of the State University and State Col-
lege system.

Short term consequences

a) Many people would be unhappy — instructors,
counselors as well as students.

b) We would perhaps see a drop in enrollment or
an increase in withdrawals and could lose
some faculty.

Long term consequences

a) Anyone who earned the A.A. or A.S. degree

would know that the degree represented
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the first two years of college and unless
they changed their major they could go into
junior level classes.

If the CSUC and UC system raise their tuition
we would be very appealing to transfer stu-
dents who want to save money. We must have

a good reputation, however, for this to take

place.

2. Make sure our transfer classes are equivalent to the

classes at the University and State College system.

Short term consequences

a)

b)

There would be fewer students passing classes
and consequently they would be unhappy.

Enrollment might drop and we would lose some

faculty.

Long term consequences

a)

b)

c)

d)

Students would have an experience of what
college classes are like and could make a
decision as to whether they wish to go on to
a university or state college.

They will develop those skills that they need
at the university and state college to
succeed.

Those students who discover they do not have
the necessary skills can be referred to the
Learning Skills Center.

Our reputation as an excellent community
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college will increase as our students do
well and our enrollment may increase

especially if tuition comes about.

3. Option of certification in Vocational or Occupational

area or an A.S. or A.A. Degree in Vocational and Occupational

area.

Short term consequences

a)

b)

Vocational and Occupational faculty will be
upset since their students want the prestige
of the A.S. or A.A. degree and this would
mean more units for their students who might
elect to go to a trade school and thus the
vocational or occupational area may lose
faculty.

Academic faculty will be upset since certif-
icate programs may not have the same required
courses as those earning the A.A. or A.S.
degree and enrollment may drop in the
academic classes and these areas may lose

faculty.

Long term consequences

a)

b)

It would be clear to students whether they
are taking the first two years of college or
whether they are being trained for employ-
ment only. This would allow them to do both
if they so desired.

By reducing the General Education require-

ments for the certificate the vocational
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faculty may be happier and could devote
more time to training the student for the
job and perhaps produce a student who is
better trained than those of the trade
schools. I would hope that the General
Education requirements would ensure that
all students have basic skills in reading,
writing and math. Since many of the pro-
grams call for more math skills than do
some of the academic programs this need
is usually eliminated.

As our reputation of our students in the
work field increases our enrollment may

increase.

4. Clear distinction between Life Long Learning classes

and Academic or Vocational and Occupational classes.

Short term consequences

a)

b)

Faculty who are now teaching classes that are
relevant but not transferrable would be upset
at classes being put into life long learning.
Since these classes are taught by part-time
instructors it might mean loss of some

faculty positions.

Long term consequences

a)

b)

This distinction results in better credi-
bility of our A.A. and A.S. degree.

Expectations of students and faculty would



29

perhaps coincide. (If I were teaching a
life long learning class I would not expect
the students to do as much as I would in an
academic class.)

c) This life long learning program could in-
crease if we offer quality programs (perhaps
by some of the current faculty if the voca-
tional and academic programs are reduced) and
the faculty present information in such a
way that meets the needs of the community.

I might recommend staff development in this life long learning
area for those faculty who are no longer needed in the
academic or vocational programs. This would of course have
all kinds of financial problems since the program is cur-
rently based on part-time employees but we may be able to
offer a better program and thus increase our attendance if

we used our full-time faculty.



30

Footnotes

1Non-traditional student is defined as a student who
is not seeking a degree in an academic program or vocational
program.

2See appendix for list of colleges visited.

3N=19. .

N=5.

5See appendix for newspaper article.

6N=130.

N=35.
8Senate Report of U.C.L.A. Report and Division Report.

9This could be called Associate of Technology.



PSYCHOLOGY OF LOVE SEX AND INTIMACY RESEARCH

31



32

My study for the class resulted in the following:

1) A card index file of 1,000 5 x 8 cards all cross
referenced to be used for lectures and writing.

2) A broad area was researched involving the fol-
lowing areas: 1) Sexual Patterns, 2) Gender
Identity, 3) Sexual Object Choice, 4) Sexual
Mechanisms, 5) Popular Definitions of Love,

6) Pair Bondings and Attachment, 7) Love in
Other Cultures, 8) Studies on Intimacy and
Trust and Early Childhood Experience.

3) A liteature search from 1940-1979. A wvast
amount of the information was derived from
primary sources. I Researched the Psychological
Abstracts, the Medicus Index, Sociological
Abstracts and Subject Index and Author Index
of the card catalogues. I visited and worked
at the Cal. State San Diego Library and the
University of Irvine. I also spent time at the
University of Chicago Library and the University
of Arizona Library. (See appendix for biblio-

graphy.)
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APPENDTX

Community Colleges Visited (Order visited)

Pima Community College, Tucson, Arizona

San Antonio College, San Antonio, Texas

Delgado College, New Orleans, Louisiana

Atlanta Junior College, Atlanta, Georgia

Miami-Dade Community College, Miami, Florida (2
campuses)

Philadelphia Community College, Philadelphia,
Pennsylvania

City University of New York, New York, New York, (5
campuses)

Toledo Community College, Toledo, Ohio

City College of Chicago, Chicago, Illinois (3 campuses)

Oakton Community College, Chicago, Illinois

Southeast Community College, Lincoln Nebraska

McCook Community College, McCook Nebraska
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The following Journals were researched throughly (10

years).

American Journal of Sociology

Developmental Psychology

Journal of Consulting and Clinical Psychology
Journal of Endocrinology

Journal of Marriage and the Family

Journal of Personality

Journal of Personality and Social Psychology
Journal of Social Issues

The Journal of Sex Research

Physiology and Behavior

Psychological Bulletin

Psychological Reports

The Sexual Archives.
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**The offieials jusiify*these
massive programs with the saw
about education being a lifelong
jearning process ... somehow
they seem to think this gives
ithem license to spend the tax-
payers’ money providing classes
{from cradie to the grave.”

Reacting to Waters and his
eritique, Norman Watson, chan-
cellor of the. Coast Community
College Districet, said, *‘There

. are still some dinosaurs in our

midst.”

He agread that junior colleges
criginally began with cur-
riculum offerings only for stu-
dents seeking to transfer to four-
year schools and vocational

training. >

Now, however, he said, com-

. munity colleges are in their

fourth generation stage and are
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age,” Watson said. “‘“This is-no
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diture of public funds,” he said.
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ENRICHMENT IS VALID
Dr. Robert Lombardi

tion would violate the ‘open
door"’ policy.

Tkis policy, written into law,
provides that any California re-
sideni, Kindergarten age and up,
who is zble to benefit from the
junior colleges, should be ad-
mitted. :

*“Fanal opportunity, equal ac-’

cess,” Lombardi said, defining
the open door policy. “‘If we
mean it, we have to provide it.”

The second oujectlion is more
' pragmeatic. Communily college
pdministrators say iheir chief
‘advantzge in competing with the
four-year colleges and un-

—

. iversities, public and private,

and with private vocational
schools, is the lower cost to the
studeunt of the junior college.

Dr. Lloyd Messersmith, ex
ecutive director of the California
Community and Junior College
Association, addressed this fear
at the state Community Colleges
Board of Governors Conference
in Los Angeles iast month.

**If a significant tuition factor
were to be utilized in the com-
munity college without dramatic
incvzases in tuition and fees
within the other two segments,”
he said, *‘the community college
as we know it would virtually be
destroyed ' : ‘

A complicating factor is.the
condition of declining student
enrollment now prevailing
throughout most of California.

Over the next 20 years,

. statistics indicate the decline

will continue. The birthrate -
statewide has dropped from 24

births per 1,000 in 1957 to 15
births per 1,000 in 1977,
California officials reported.
In Orange County the drop is
© greater — down from 29 births
per 1,000 population in 1957 to 14
per 1,000 in 1975, according to
county officials

Dr. Donald Shields

| Sacramento to force the. com-
~munity colleges' to charge tui-
tion. :

Cal State, Fullerton President
Donald Shields, whose school is
in its third year of declining
enroilment. denied this
possibility. .

*'1 don’t see state colleges ad-
voeating any policies that would

| reduce the programs offered by
community cclleges,” Shields
l said. **"We haven't been that pro-
}. vincizlinourconcern.”’

1 5

Y

said, referring to a predicted
competition for students
between the state colleges,
private scheols and community
colleges. .

Watson and Lombardi also

‘ both said they fear that officials

| of the mightier state college
system may hring pressure in

S
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for a real battle,”” Lombardi -
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