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Statement of Purpose

Comparative Study:

1. To conduct a regional comparative study of freshman
composition classes at 20 United States two year and four year
colleges and universities, 10 at California colleges, to seeh
for creative and innovative methods of instruction.

2. To conduct the comparative study at both two and four:
year college levels to better assess the transfer quality
between programs.
| 3. To investigate remedial course placement and types of
classes at these same colleges. '

4, To examine the availability of basic communication
course offerings in two year college English Departments.

5. To share these findings with the English department

and the college.

Independent Study
1. To enroll in two classes at Indiana University of
Pennsylvania for a total of 6 graduate units, as part of a
pPlanned program for a doctoral degree in English.
2. To produce a graduate level paper fulfilling
course requirements for the comparative study at 20 colleges.
3. To compile, read, and assess a related reading list for
the comparative study and to‘create an annotated bibliography.
4. To learn and adopt the manuscript format of the
American Psychological Association for the comparative paper

and for the annotated bibliography as a requirement.
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5. To follow sound research practices from a referenced
source by a combination of specified note taking and instructor
interview questions and to record and synthesize collected data

to arrive at an evaluative conclusion.

Iravel and Study~

.l.} To take advantage of any hlstorlcal or cultural
opportunltles throughout my travels to the colleges. .

2. To utilize library facilities to develop an expanded
lreadlng llst related to the comparatlve study in the areas of
: writing program admlnlstratlon, evaluatlon, and compos1tlon

research.

Benefits to the College:

1. To offer a report on sabbatical findings at a special
meeting for the Division Dean and the English Department.

2. To offer a similar presentation to the office of staff
development for interested administrators, faculty, and staff.

3.To give the college library a Commonwealth Universitles
Yearbook, 1985, in four volumes.

4. To give the counseling department, catalogs and course
schedules from the colleges visited.

5. To give the journalism advisor campus newspapers

from the colleges visited.
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Benefits to the Students:
1. To offer creative applications for writing assignments
to my students from sabbatlcal ohservations.

2. To share experiences about the other colleges and

their courses of study.
3. To work at belng a better teacher us1ng concepts and
examples from excellent role models throughout my travels.
For Sabbatical Adjustments to original

proposal, see Appendix A.
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Successful Writing Program Applications
for Freshman Composition Instruction
in Twenty United States

Two and Four Year Colleges and Universities

ORIENTATION

In 1986-1987, I visited 20 United States college campuses,
to observe and record successful writing program applications
for freshman composition, and to seek out creative and
innovative classroom instructional practises. To achieve a
comprehensive approach for my observations, I would, first,
interview the college writing program director and, then, later
visit the class, and interview the classroom instructor.l To
maintain continuity, by request, the Writing Program Directors
made the instructor recommendations, with my visits being

subject to the instructor's approval.

My rationale for the selection of the 20 United States
colleges was to include both two and four year colleges and
universities because it is a survey type study. Such a
mixed sampling, I hoped, might reveal new approaches for
classroom instruction; and, so rather than follow an
homogenious grouping for the colleges, I chose the mixed
grouping which provided me the opportunity to observe course

work at colleges outside my regular teaching environment.
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Mt. San Antonio College where I teach is not included in the

study.

I followed this same pattern in selecting the geographic
locations for the colleges. Thus, my sample covers the East
from north to south and, then, moves west where it is
geographically restricted to the West and California. The
same pattern of two and four year colleges and universities is
followed in California in a more geographically condensed south
to north movement. I felt it would be of interest to look at
instructional practice at locations outside of California where
I teach and, then, look at the same distribution for the

colleges within California.

The selected four year colleges and universities were
known to me through research or reputation to have successful
writing programs, either as private institutions or as part of
a larger writing program system. However, choices for each of
the two year colleges came as a result of a recommendation from
the four year college or university that I visited because of
the proximity of the smaller college and the established
pattern for transfer of its students to the larger institution.
I also felt that this matriculation would provide a better
understanding for the particular writing program application,
and, in retrospect, this reasoning was justified.

Finally, I want to point out that the uneven balance for

the two year to four year ratio is deliberate. I wanted to see
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if instruction for freshman composition at the four year
colleges differed from instruction at the two year colleges for
freshman composition as a transfer credit course. The two year
colleges included in the study provided a direct comparison
while the numerically weighted four year count, would, I felt,

help me avoid any bais and give my study validity.

Classroom Observation Methodology

Grid sheets used for the classroom observations include
11 Activities that represent traits related to the study; each
Activity on the grid has an assigned number, useful as a code

for rapid recording.l These are as follows:

1. Presenting 5. Pre-Writing 9. Evaluation

2. Giving Instructions 6. Writing 10. Editing

3. Orienting 7. Rewriting 11l. Collaboration
4. Reviewing 8. Sharing of Writing

Four other Subscene grid headings identify:
Participants Mode Materials Foci of Activities
Each of these has subheadings identifying:
Interaction of the Participants;
Mode of Communication;
Type of Materials;

Foci of Activities during composition instruction.

1 Anderson et al, 1983. Grid format and design adopted
from Report of the Pilot Study: Teaching of Writing in the
English Department's Educational Program (Summer), Indiana
University of Pennsylvania.



Successful Writing 13

Blank grid spaces, marked as Narrative, allow room for
supplemental comments and notes if the observer wishes to add
them. Space for the Time for each observed Activity is

provided, next to the Narrative column.

Record keeping space for such iﬁformation as Classroom,
Observer, Date, and Page is provided. Finally, the grid is
lined in both directions, permitting a simple check system of
recording by entering the identifying code number across from

and next to the Time and Narrative columns.

By doing some practice observations before I began the
study, I became familiar with the grid coding and format and
was, therefore, able to rapidly record the classroom activities
at each college site. The value of this familiarity with the
grid was that its use did not distract me later during the

observations. (Appendix A)

Classrooms

Room sizes and locations varied, with college classrooms
of the standard lecture type having the instructor's desk-table
in the front of the room. In these college classrooms,

students' desks, were of the type that have a small desk-arm on

the chair.

Classrooms observed varied in seating arrangements.

Examples of desk-chair seating arrangements include: large
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circles (Butte), or when the classroom activity moved from some
other activity to the peer editing activity, desk-chairs
grouped in squares (Rutgers, Gainesville, Fullerton, New
Hampshire, Austin, Berkeley, and American River), or a circle
(Cal State, Fullerton); and with the other colleges, not
engaged in doing peer editing activities, having classroom

desks either horizontally or vertically arranged in rows.2

Seating in regular college classrooms using tables with
chair arrangements utilized some type of "U" seating pattern

(Stanford).

Interview Methodology

All interviews were taped when possible although,
regrettably, mechanical malfunctions, locale and noise factors,
or instructor reticence, on occasion, resulted in a fifty
percent loss of understandable or playable tape. Supplemental
field notes were made by later recall when such problems became

apparent.

Interview length was also erratic as some answers were
lengthy and matched the verbosity or enthusiasm of the
instructor while others interviewed seemed, either by
disposition or personallity, to give more cryptic responses.

In a few instances, added prompt questions were enlisted when

2 Instructors names and colleges are not identified in
this section.
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classroom creative learning had been noted, but information
realted to the activity was not automatically prompted by the

formatted interview questions.

Student Surveys

While the collecting and recording of student comments
made on surveys or in interviews was not a planned part of the
study, students often volunteered supportive comments about

their composition class.

Instructors on several occasions asked students in the
classroom to share their feelings about the course, but unless
these comments were unsolicited and were made within a course
activity as, for example, an assigned reading and writing

discussion, they are not included.

Evaluative Methodology
By weighing common factors and methods, through an
assessment of the Subscene cues noted on the observation grids,

a numerical code apprasial for activity emphasis was charted.

Design Methodology

Interview questions asked of each observed classroom
instructor were the same and presented in the same order.
Three of the questions were meant to be somewhat general in
nature; all were intended to be nonthreatening in design. The

opportunity was given instructors, prior to taping, to view the



Successful Writing 16

written questions or to hear them read aloud. The intent and
purpose throughout the study was to provide an opportunity for
the instructor to share any creative or innovative approaches

used in the instruction of freshman composition.

Here are the questions as asked:
y I How is the course going so far?
2. What do the students feel about the course
so far?
3. What 2 activities seem successful? Why?
4, What 2 activities seem unsuccessful? Why?

B Where is the course going from here?

Interview Problems

Response problems that most frequently occurred resulted
from the deliberately planned general nature of the first and
second questions which were intended to prompt an informal and
nonthreatening conversational sharing of information. For
example, in response to the query, "How is the course going so
far?" some respondents queried back, "Do you mean, how do I
think the course is going?" An affirmative nod and smile would
start the response. Some respondents, on the other hand, felt
that they understood the question and so responded immediately.
At this point in the interview, it didn't matter either way as
the design of the first two questions was such that they were

primarily intended as motivators.
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The response to the second interview question of, "What do
the students feel about the course so far?" would at times
prompt, "Do you mean , how do I think the students feel about
the course so far?" 1In such an instance, the approach was
intentionally left open, and both types of responses were
recorded, as were, in fact, any other feelings that the
instructor wished to share about student evaluation surveys or
personal impressions. In spite of these unforeseen problems,
for most of the interviews, the instructor responded without
any question about interpretation; so then, that instructor
response was recorded, and the third interview question was

asked.

The most useful data for the purpose of the study
appeared to be forthcomming as responses to guestions 3 and 4,
"What 2 activities seem successful? Why?" and "What 2
activities seem unsuccessful? Why?" Some did query for a more
specific focus as to the purpose of the question. It was
explained that "activity" could mean whatever the instructor
felt useful, as far as what was most effective or, else, seemed
to have proven ineffective for classroom learning. Such
"aectivities" were unlimited by definition, so as to allow the
instructor the freedom to identify whatever appeared to be
significant to the learning experience; such as, reading
materials, audio or visual aids, lecture topics or approaches,
discussions -- planned or impromptu -- conference methods,

portfolio uses, grading practices or methods, peer tutorial
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methods, and anything else that was volunteered in reference
to creative and innovative practice in the teaching of freshman
composition, whether it appeared directly related to the

question as worded or not.

With this kind of freedom of response, the instructor
often volunteered some gquite useful information as responses to

questions numbered 3 and 4.

Question 5, on occasion, presented some difficulty for the
instructor interview. When asked, "Where is the course going
from here?" most instructors interpreted this to mean, where
will instruction lead for the balance of the term. Some
problems did occur because of the different time frames
involved for the different campuses because I had overlooked
the calendar significance for quarter and semester attendance
and scheduling, and, in order to complete all of the 20
shceduled visitations, could not adjust my calendar
substantially. Additionally, holidays, spring break, and final
examinations, at times, made the question appear inappropriate.
Nevertheless, I asked it in all circumstances to maintain
continuity between the interviews. 1If it were near the end of
a term, whether quarter or semester, the interpretation and
response might take the direction of a projection of the
instructor's ideas for improving instruction for the next
term's freshman composition class as an expansion of current

classroom applications.
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This descriptive amplification of the design methodology
for the interview gquestions is included to clarify the
guidelines (Miles and Huberman, 1984) that I used for the

qualitative data analysis of the grids and for my field notes.

Innovative Writing Program Applications

Two Year Colleges
North Country Community College , Saranac, New York

North Country offers its freshman composition students a
special videotaped and locally shown televised course (Stover,
1984). The lesson plans on videotape are shown to students
through a choice of viewing options: in the classroom, in the
privacy of their own homes, or in the library. Any particular
lesson may be viewed by any method chosen, or may be utilizrd
as a "Makeup" lesson within certain time lines for assignments
that are specified each time the course is given. A text book

is used in conjunction with the televised course.

In the campus classroqm application, the instructor
augments the televised instruction through lecture, writing
tasks, and discussion after the class views the video lesson as
a group. With this unigue approach, students need never miss
any lecture or instruction for assignments. Office

conferences and tests, scheduled on campus, maintain
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requirements for students whose circumstances require them to

take the course primarily at home.

Creative Application

In addition to the innovative options to freshman
composition instruction which these video taped lessons
provide, the instructor uses the club meeting instructional
approach in the classroom which includes a rotation method,
among students in attendance, for the recording of class

"Minutes" for each class meeting.

When the class meets, the "Minutes" are read aloud by the
student-secretary, thus providing a quick review especially
helpful for those students that have viewed the previous lesson
someplace other than in the classroom. This creative approach
instills a feeling of classroom involvement for group dynamics
that overcomes the potential problem that the three option
method might otherwise produce. The acquired note taking
skills and the readinglaloud of the Minutes are additional
learning benefits to the students.

Instructor Madge Heller, September 24, 1986.
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American River Community College, Sacramento, California

American River has an administratively supported self
paced program of freshman composition instruction. As
explained to me, by combining the basic writing class with the
freshman compositiqn class in an individually paced learniug '
arrangement, 1t creates an env1ronment hav1ng maximum usage of
lnstructlonal and tutorlal aids as well .as lesson materlals,
plus, when approprlate, students ga1n exposure to the benefits -
of common lectures, and the maximum utilization of conference

opportunities (Appendix C).

On the day of my visit, the two classes met in a combined
classroom situation with instructors, instructional aids, and
tutorial aids present. After the day's orientation, the
freshman composition class and its instructor moved to another
classroom to hear a lecture concerning the library research
project. When the lecture was completed, with the research
paper due in two weeks, students were directed to continue
their work by returning to the original classroom for tutorial
help, or to work there individually and use the research
materials especially provided for the assignment. Another
advantage for the student is having tutorial aids, familiar

with the assignment requirements, available as needed.

This program is enthusiastically supported by the course
instructors and students whose working portfolios for course
work are on file in the combined classroom, for convenient

access of work in process or for review of work completed.
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[This lab is not to be confused with the regular College
Writing Center open to all students which was also visited
while on campus. The joint classroom as described here is for

the enrolled students for these particular classes].

Middlesex Community College, Edison, New Jersey

Middlesex has a four part plan of freshman composition
1nstructlon- tradltlonal classroom lecture, classroom process
with conferences, by correspondence, and the 1nd1v1dua11zed

method, explained here (Appendix C).

I observed freshman composition students meet with a
variety of freshman composition instructors in a large
conference room in separate small groups or one-to-one
situations. In this individualized program,; students meet by
a method of appointment or rotation after arrival. Instructors
conduct individual one-to-one conferences over a two hour
period. Conferences, per student, lasted from 12 to 15 minutes

each.

As observed, the student brought a paper, either completed
or in process, for evaluation and possible grade. New writing
assignments were covered and, then, given to those individual
students who had successfully completed a submitted writing.
All new assignments had hand outs for student reference
between meetings. Attendance and logged notes of conference
highlights were kept by the instructor. In some cases, grades

were entered for a completed assignment in a grade book.
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Students who had not completed an assignment were directed to
make a new effort, rewrite the paper, or choose a new topic for

development.

Except for the scheduled appointments,_the conference
method and instructor-student interchange closely approximated
_the tutorlal approach used in the classroom with the process
orlented 1nstructor and the one-to-one conference arrangement.f_
The scheduled appointment, more convenient for students, is
also said to solve the problems, for the 1nstructor, often
.assoc1ated with the classroom tutorlal one- to one conference
plan which, again, is preferred by some students who like the
combination of collaborative methods. [This special Middlesex
setting is separate from the lab support services offered in
the regular college library, Learning Assistance Center, and is
housed in its own building called the Writing Center, as part
of the English Department. The main English Department

building is next door].

Fullerton College, Fullerton, California

Fullerton College offers its students some special options
for freshman composition instruction. Two such classes are
identified as "Writing Links" team taught -classes (Appendix ).
Two instructors work in a two hour time frame and combine the
course content to cover in these examples: English and
Philosophy; and English and Biology. Students receive credit
for both subjects and produce a research paper that fulfills

the two course requirements.
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I observed both of these "Writing Links" classes and saw
all four instructors instruct and heard them individually
answer student questions concerning subject matter. All four
instructors confirmed that the English instructor does not
simply function as a "service" instructor-for-the. philosophy
or biq;ogy iqstructors' students. All instructors grade their
own class ﬁaﬁéfs, aéééfding.kopﬁhé:individuél cburse

requirements.

Creative Application

At Fullerton College, I observed a freshman composition
class which, through special scheduling, met in the computer-
word processing, lab and classrooms, facility in the word
processing room. Each of the students sat at an individual
word processor to learn how to use it for composing and editing
of essay papers. As I understood it, this was not the first
time the class had met for this type of instruction. Students
revealed different levels‘of understanding and capability at
the word processors, with some moving to printouts of rough

drafts of papers before the class was over.

According to the instructor, this class was scheduled to
meet for other combined lessons on essay writing and use of the
word processor. Students were encouraged to use the lab
center, where a tutorial aid is present to help them out of

class, to continue the assignments on their own. This
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accommodation is permitted when the lab center is not being
utilized for regularly scheduled classes.

Instructor Lis Leyson, February 20, 1987.
" Writing Links" English and philosophy class.

. Word processing instruction for composition drafts.

Butte College,'Orov111e, Callfornla

Butte has a variety of d1ffé£ent wrltlng certlflcates it
offers to students upon completion of a series of writing
classes at different levels of competency. Freshman
composition courées are included for‘certificates, beyond the
Basié Writing Certificate. As an encouragement for increased
enrollment, the classes are said to be popular and provide
proof of proficiency at the certificate level. Certificates

are said to be popular with employers in hiring students

(Appendix C).

Innovative Writing Program Applications

Four Year Colleges

Stanford University

Stanford offers its freshman composition students options
through a variety of writing workshops; Thematic; Prose
Writing; or Tutorial.

Creative Application

I observed both the thematic and the tutorial methods with

student discussion being greater in the thematic class. The
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instructor had chosen "The Courtship Game," for the generative
theme using Charlotte Bronte's novel, Jane Eyre. The bulk of
student materials used for class discussion was pfovided by the
instructor who distributed no more than one or two handouts at
a time, as.appropriately related to the next point for
disqussion throughout thgvglass meeting. The marked of ,
highlighted passages were from assignéd chaptefs in the no&el.

Out of class reading assignments had preceded class
attendance but even those students who said they had not done
the assigned readiné made‘significant contributions to thé
lively discussion. This rapid reading assessment appeared
possible because of the instructor's handouts which were
utilized for rapid focus on the priorities for discussion;
thus, the students were able to quickly assimilate the
instructor's comments and to add any personal comments they
wished. Some literary disagreements generated even greater
interactive participation and class interest. The preparation
of materials to cover significant points of the novel, related
to the thematic approach, might have been expected, but the
controlled distribution of the materials made a noticeable
difference in the students' rapid evaluation and thoughtful
participation as no one had to look for the "right" place in
the novel or through a stack of handouts for the interpretative
support necessary to reference their comments.

Instructor J.M. Massi, April 16, 1987.

Rutgers University, New Jersey
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The University of Texas, Austin, Texas

The University of Florida, Gainesville, Florida

At Rutgers, the University of Texas at Austin, and at the
University of Florida at Gainsville, the freshman composition
classes observed had a heavy emphasis on peer editing through
thg ﬁse of copies of student pépers which wére reaa‘aléud;.l
éfdups of féuribr’five'sfudentS‘sﬁaréa,'ediéé&: aﬁd eVaiuated
each others' writings. The instructors moved between peer
groups in the classroom to facilitate and to give help when

needed.

Each of the three instructors used some type of
interactive involvement with the students during the early part
of the class meeting to establish rapport, assignment
confidence, and learning trust, prior to moving students into

their peer groups for the related editing and evaluative work.

The peer editing approach proved more popular than the
method of evaluation by the classroom instructor using the one-
to-one conference approach (Garrison, 1978), at colleges that I
visited.

Creative Applications

Rutgers
At Rutgers, the observed instructor first read some
student rough drafts aloud to the class and asked for

evaluations. Getting positive comments only, the instructor
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helped with the evaluation process by making several
constructive comments about the paper to the class; student
constructive class comments were then solicited and received.
Following this role model example, the students were directed
to peer groups for the reading and response of other rough
drafts; for the balance of the class time, the instructor moved
between the peer groups, primarily listening and as needed
prompting closer editing and evaluative responses by asking the
leading questions "What if...?" or "What about...?"

Instructor Kurt Spellmeyer, October 16, 1987.

Austin

At Austin, the University of Texas, the instructor,
in response to three students' questions about research
locations for materials for their, individually selected,
research topics gave these informed replies: " For the 'Sexual
Preference' topic, contact the Houston Hospital,it has a
special treatment program--the only one in the country; for the
'Half-priced Books' topic, use the library and General Sources;
and for the 'Law' topic, look in the Legal Library and in
Government Documents." This. interest in the students' chosen
topics, and the willingness to help them solve their research
problems carried over to the collaborative groups later during
the class. Groups interacted well with the instructor who
circulated from group to group answering questions and
prompting involvement.

Instructor Kay Halasek, November 18, 1987.
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The University of Florida, Gainesville

Gainesville

At Gainesville, the instructor used a series of student
warmup exercises at the chalkboard which called for evaluative
responses frdm the class. Mozart's music and the mﬁvie Amadeﬁs
were used in examples. After the warmup exefcises, students
mdﬁéd”to groups for an evaluative analysis of exercise related -
peer papers. The instructor circulated between groups
responding or ﬁotivating as necessary.

Instructor John Ffaﬁklih; November 14, 1987.
Chico State University, Chico, California

At Chico State, the instructor had the freshman
composition students write five minute reactions to essay
«- examples distributed to them and, then, read the essay examples
aloud. Later students shared their comments by reading them
aloud to the class. The instructor requested the responses
- focus on the question: What did narrative notes indicate?
Students use "Day Books" to record brainstorming ideas and for
other writing.

Instructor Lois Bueler, April 22,1987.
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Evaluative Qualitative Approach

Throughout the study while doing the observations and
interviews, circumstances or information required me to rethink
my research approach. Much of this resu;ted from the multiple
site circumstances, and in retrospecﬁ it is un&oubfedly.noﬁ a
reéearch project that quuld be attempted by a singie |
’i@di?idual{QYet ag;a:broadlsurvey»study~Which~is what- it was-:
proposed to be, I feel it has indicative value, suggesting some
trends and a;eas for further study and research focusing.3
Soméﬁiﬁes diécéurégedlér overﬁhélﬁed by the volume of data, I ~
was much encouragedlby the reseéfch stance I adopted and
followed as a result of the research reading that I did (Miles

and Huberman, 1984).
Activity Analysis with Charts

The grid format was so well designed that it was possible
to observe and record classroom activities with relative ease.
Qualitative research is felt not to include numerical data and
to work solely with qualities (Miles and Huberman, 1984), but,
in fact, whenever evaluative judgments are made some type of

weighing of evidence, counting, takes place. 4 (See Appendix B)

3 Miles, Matthew B. and Huberman, A. Michael.(1984).
Qualitative data analysis: a sourcebook of new methods.
Beverly Hills: Sage Publications.

4 Miles and Huberman. Drawing and verifying conclusions,
Chapter VII. 215.
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In the following display of charts and interpretive
’ comments, I have included the quantity of classroom activity
frequency, as one part of the overall quantitative reasoning,
following the research pattern acknowledged above. By
. combining the frequency data with other on-site data, later in
"*ﬁ*“‘the=repoft7»accumulated_grom 1nterv1ews, observatlons,
syllabi, course materials, college schedules, and campus
‘z:newspapers some quantltatlve ‘conclisions édn be drawn. i
The next pages reflect the charts and numerlcal
frequenc1es fcr act1v1t1es recorded durlng classroom
observations at the 20 United States colleges. The charts

depict the figures taken from the grids used for the classroom

observations.

Charts Discussion

Interpreting the graph figures are simply one facet of
data; but in order to do a complete assessment, this discussion
with focus, now, on what the frequency numbers suggest. Other
factors that might influence these findings will be

acknowledged in the report conclusion.
Focusing on the Charts' data, certain activity trends
appear indicated. (See Chart I composite),the major overall

activity at all colleges is the Presenting (1) of information.

Western colleges gave more Instructions (2) to students
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concerning their writing, while the Eastern colleges visited,

did more Reviewing (4).

The third highest activity was Evaluation (9), with a
chart reading of 18 for the East, and 32 for the West; the
'hlghest act1v1ty frequency for the East was 32 in G1v1ng

Instructions (2); and for the West, the hlghest act1v1ty

'”";frequency totaled 32, in “Evaluation’ (9). [Slgnlflcance

discussed in Summary Analysis]
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Chart II shows the four year colleges, East and West, with
very similar profiles.' The major activities for both four year
college geographic areas are in Presenting (1) and Orienting
(3), with the Western colleges doing more Pre-writing (5). The
highest frequency. activity for the East was 18, in.Presenting
. (1); and for the West, it was 26 in Evaluation (9).

[Siginificance discussed in‘Summary and analysis]
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On Chart III the two year colleges, East and West, show
that in the East 3 times more Presenting was done in the
classrooms. In the West the major classroom activity was Pre-
writing, and the colleges in the East conducted a higher amount

if Reviewing. Both, East and West, overall had as the third

, highest frequgncy}actiyipy,_East -'5; West - 6, the activity of

Evaluation. [Significance discussed in Summary and Analysisi

b, o
P
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Cﬁart IV and Chart V show each of the geographic areas
isolated to its own section of the country.
Chart IV shows the two and four year colleges of the West
for comparison.

Chart V shows the two and four year colleges of the East

for comparisom."———————. .
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Table 1
GRID ANALYSIS
CLASS ACTIVITY OBSERVATIONS
ACTIVITIES OBSERVED RANKED BY FREQUENCY
OBSERVED ACTIVITY FREQUENCY OF OBSERVED ACTIVITY
PRESENTING (1) 55
-EVALUATION (9) 50
i
i .
-! GIVING INSTRUCTIONS (2) 44
1
[}
-ORIENTING (38) 38
=REVIEWING (4) 24
|
[
-1 PRE-WRITING (5) 24
1
]
=SHARING OF WRITING (8) 20
EDITING (10) 8
WRITING (6) 2
COLLABORATION (11) ; 1
REWRITING (7) 0

266 TOTAL
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Summary of Charts:
The activity of Presenting (1) represents the highest

frequency across the classrooms, 55. (See Chart I, Table 1)

Exception:

Western (California) two year colleges,

* with a very low frequency of 4 in the

ot RNt St L R ;.;._-Q'ft{é,ﬁ.;,,;:e' e

' category of Presenting (1). (See Chart Iv)

In these two year California classrooms the

emphasis shifted to:

Frequency of Activity
13 Pre-writing (5)
10 Giving Instruction (2)

(See Chart IV)

Across the classroom, Activity nine, Evaluation (9),
ranked second highest, with a frequency of 50. This trend

appears at all 20 of the colleges, (See Table 1).

The high frequency ranking of Evaluation (9) in the
classroom may suggest that additional investigation and study
is warranted as an inquiry into the potential effect for the
teaching of writing at the two year and four year colleges

emphasizing Evaluation (9).
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The overall third ranking activity, Giving Instructions
(2), having a total frequency of 44, and fourth ranking
activity, Orienting (3), having a total frequency of 38, are
somewhat similar, representing a traditional portion of

classroom time and function. (See Table 1).
The three categories: Reviewing (4), Pre-Writing (5), and
survey study of Freshman Composition. (See Table 1).

A later review of this analysis may direct further
insights into the possible benefits of increasing the
activities of categories: Reviewing (4), Pre-Writing (5), and
Sharing of Writing (8) -- with a total 68 frequency =-- in the
classroom and the reducing of categories: Evaluation (9),
Giving Instructions (2), and drienting (3) activiﬁies, -- with

a total 132 frequency.

ANALYSIS: There is a potential that the balancing
of this 2:1 ratio of the activity frequency
could improve the freshman college writing

capability.

After the Fact Impressions

Volunteered responses that extended beyond the interview
questions left me, after the fact, with these generalized
impressions about instructors' different experiences with some

of the newer teaching methods. One example mentioned was the

= AT [V
5 TRfeR e

" ‘Sharing of Writing (8) are representative of the focus of this =
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collaborative writing, social learning situations, currently
being much used. My classroom observations confirm the
popularity of this approcach. However, some instructors
mentioned the attempted practice of peer support groups without
success and a great deal of teacher and student frustration.

This is not such an unusual finding; for within the classroom, ===
teaching practice, traditionally, allows for teacher |
{ndividuality to discover what works With any given N
students. Some interviewed instructors who had tried the peer

support method unsuccessfully indicated that they might try it

again but with a different group <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>