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I. Statement of Purpose

During the 1991-92 school year, I engaged in a number of
activities designed to provide me with a broad background in
intercultural communication and to ultimately deal with the
specific question: The interpersonal aspect of intercultural
communication behavior as it affects cross-cultural adjustment
in the college environment.

I began with research in the current literature, recording
findings for a data file and compiling an annotated bibliography;
and continued this effort throughout the year.

Concurrently, I enrolled in a class at the University of
California at Riverside, "Cross-Cultural Communication."
Subsequently, I attended a series of Human Relations Training
workshops sponsored by the National Council of Christians and
Jews; and, finally, an Italian language class in anticipation
of travel in Italy.

Throughout the year, I participated in numerous conferences
and events, including the Western States Communication
Association Conference in Boise, Idaho, which form the basis
for a resource file in intercultural communication.

The fourth phase of my project took me to the International
Centers of Claremont Colleges and the University of California
at Riverside. I interviewed the directors of these centers,
utilized their libraries and video tape collections, and

participated in their activities. Also, an interview with the
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ESL staff at Santa Rosa Junior College revealed some interesting

data on work being done in cross-cultural communication at a
very different kind of institution.

Fifth, I began interviewing international students.

Each interview was two to three hours in length, with a
consistent set of questions designed to discover each student's
cross-cultural adaptation experience. Brazil, Egypt, Guatemala,
Korea, Mexico, and Syria are represented.

Finally, I traveled to England and to Italy. In London,
Cambridge, Venice, Arezzo, Florence, and Pisa, I had the usual
traveller's cross-cultural experience--noted and intensified
now by the pressures of pleasant scholarship. I was able to
add the dimension of sojourners abroad to my study by
interviewing a Professor in an American school in Italy and

a Cambridge college student.



IT. BACKGROUND
A. University of California at Riverside Class

"Cross-Cultural Communication"

From October 3 through December 5, 1991, I attended an
extension class at the University of California at Riverside.
"Cross-Cultural Communication" was an introduction to inter-
cultural communication taught by ESL Instructor, Doug Bowen.

Requirements included three oral presentations with
appropriate written work: 1) Personal Cultural Profile, 2)
Sample Lesson in cross—cultural communication, and 3) Cultural

Report.

Text was Introduction to Intercultural Communication by

John C. Condon and Fathi Yousef.
Experiential class activities and discussion completed the
elements of the course.

Summaries of individual classes and materials follow.



CLASS
University of California at Riverside
X326.72 "Cross-Cultural Communication" 3 quarter units

October 3, 1991 through December 5, 1991
Class No. 1l: October 3, 1991

Twenty people are enrolled in the class. I met Yung-Seok from
Korea. Looked to me like there was one other Korean, two
Japanese, a woman from Brazil, a woman from Germany; there will
be other ethnic representatives I wasn't aware of.

The teacher is Doug Bowen, who has lived and worked in Japan
on three different occasions. Teaches English and ESL.

Discussion: Definitions of culture, anthropological definition
of aspects of culture, went over several models of culture,
high/low context, listing of high context & low context cultures,
communication style in high/low context cultures, Mexican and
Taiwanese perceptions of American traits which are dichotomous,
definitions of communication, communication style (style
switching).

Exercise: Groups of 5; given newsprint and markers, alternate
groups asked to answer "What is communication?" or "What is
culture?" Doug went over each rather carefully, asked questions
to clarify, etc. Then did handouts, giving examples; after
break showed short VCR of "Black Mombasa."

Assignment: Read Units 3 & 4 in Condon & Yousef, Introduction
to Intercultural Communication and prepare 5-minute "Personal
Cultural Profile Presentation for Oct. 17.

Class No. 2: Oct. 10, 1991

Doug and a colleague are developing an intercultural simulation
(as part of colleague's doctorate) for publication. Used the
class as guinea pigs; very nice, took entire 3 hours.

Three groups of about 6. (Can go up to 15 or 20)
Facilitator for each group, flip chart for each group.

1. Gave name tags to each member with name of "culture":
Aquila, Zantia, Delphia.

2. Facilitator read culture's rules. Different for each
culture. Gave rules to group to read; four small sheets
of paper with two or three rules to a sheet. Members read
aloud, passed around (to "assimilate" cultural rules).
a. Aquila: Discuss with allegory, suggestion.

No touching.

Express approval by snapping fingers.
Express disapproval by raising two fingers.
Harmony, cooperation important.

Time is of no importance.
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Interrupt often to clarify, summarize
Zantia and Delphia had rules also, of which we weren't
aware; later, some rules became obvious:
b. Zantia: No eye contact (signifies sexual invitation)
Look at other's shoulder if approve.
Look above head if disapprove.
Harmony is all.
Never interrupt.
Time is of no importance.
Express approval by touching.

3. Facilitator asked group to develop a history for their
culture; tradition, mythology, to explain how they came
to have these cultural rules. Needed a scribe to record.

4. Each group given a task (written directions) which involved
preparing a social gathering for a group of intercultural
students, as though we were the host country. Planned
type of event, food, etc., according to our culture.

5. PFacilitators split groups. One was now bi-cultural (half
one culture and half another); one was majority/minority;
and one was an even mixture of all cultures. [Not sure of
formula for this--would have to figure it out.]

6. Now, the "new" culture had to re-plan the social event.
Conflict arises.

7. Closure: Sharing histories, conflict.

I want to ask Doug at some later date if I can have access to
this simulation for my classes.

Class No. 3: Oct. 17, 1991

Missed; Jim ill. They gave cultural background speeches.
Made a good-faith appearance at 8:15.

Class No. 4: Oct. 24, 1991

Missed: Jim ill. Assigned sample lesson plan/lesson on some
aspect of language. See Resource File for handouts.

Class No. 5: Oct. 31, 1991

Everyone gave sample lessons. See Resource file for handouts.
Excellent. Subjects: baseball, kachina dolls compared to
Japanese dolls, American folk music ("This Land is My Land"),
animals in idioms, clothing, etc. I did "Metaphorical idioms.'



Class No. 6: Nov. 7, 1991

Handout: "Culture Shock." Discussed. I saw some analogy with
stages of mourning.

Handout: '"Cultural Awareness Test" (Hewlett-Packard). Answered
and discussed.

Assigned Cultural Reports. Interview someone. Use the
literature for background info. Use a person you already know,
or choose a country you'd like to visit. Doug will set up an
appointment for anyone who needs an interviewee, as 62 countries
are represented at the Extension Center. Distributed samples.

Class No. 7: Nov. 21. 1991
Gave cultural reports. In-Sook Yi was my subject.

Class No. 8: Dec. 5, 1991
Doug shared resources:

Good researchers in the field:

. Edward T. Hall - subtler aspects.

. John Condon - practical.

. George Renwick - specialist Middle East.

. Alison Lanier - Editor "Updates" (similar to "Culturegrams"
but more detailed).

. Pierre Casse - French, psychologist

. Dean Barnlund - retired

. Nessa Lowenthal -"01ld school," workshops

BWN =

Nowm

All of above with Intercultural Press, Yarmouth, Maine.

Publishers:

Intercultual Press
Yarmouth, Maine

Alta Book Center

San Francisco
1-800-ALTA-ESL

(world's largest ESL press)

U. S. Express

Weekly periodical published by
Scholastic, Inc.

730 Broadway

New York 10003-9538

$6.50 per year




(Jr. High, High School, focuses on immigrants)

Training and Culture

Newsletter

Conferences in business information
Gil Deane Group

13751 Lake City Way NE Ste. 105
Seattle, WA 98125-3615
Subscriptions: 1Indiv. $39, Org. $59
Free sample on request

SIETAR
works mostly with business
videos: '"Valuing Diversity" series

THUMBNAILS

General differences

1. Many students come from cultures where rote memorization
is the rule. Synthesis is disrespectful.

2. Because we expect synthesis, need to give specific homework
instructions.

3. In many cultures, students do not have a voice in discussion
until they become officially adults.

4. Openness of American students always surprising.

5. Direct criticism and comment sometimes hurtful ("face").

6. America is a '"thank you" culture, but can't expect that
from all cultures in the world. (Shy, "face," smile.)

Chinese

1. Don't guestion authority

2. Think direct eye contact rude.

3. Modesty is the rule (downplay accomplishments).
4, Failure reflects whole family.

Vietnamese

1. Eye contact is rude

2. Pointing is rude (learn student's name).

3. Back-slapping is rude.

4, Beckoning is for children and animals only.
5. Touching head not allowed.

6. Emotion rarely displayed.

7. Smile covers many meanings.

8. Crossing fingers is obscene.

9. Feet not used for touching, pointing.

0. Same-sex touching okay, but not opposite-sex touching.

Latino

Used to closer personal spaces.
2. Touch more.

3. Pointing is rude.

4, Different time orientation.

-
.
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Machismo, self-esteem, respect.

Filipino (Asian overlaid with Latino)

T
2.
3.
4.
50
6.
s

No eye contact with superior

Pointing is rude.

Hands on hips is aggressive.

No back-slapping.

Open affection not displayed in public.

Women often cover mouth when laugh or speak.
Machismo, self-esteem; easily offended (as Latino).
(This last characteristic seems more powerful than in
Latino; thought to be so because Asian "groupness"
underlies.)
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Darrelle Cavan
Cross Cul-tural Communication
31 October 1991

LESSON PLAN
An Aspect of Language

GENERAL OBJECTIVE: To introduce an aspect of language that
is grammatically unique.

SPECIFIC OBJECTIVE: To define, demonstrate, and discuss
the metaphorical idiom in American English.

DEFINITION OF GROUP: Intermediate ESL students.

PROCEDURE

A.

Introduce subject with a statement utilizing idioms.
1. Ask students what I mean by the statement.
2. Restate, without using idioms.

Definitions
1. metaphor
2. idiom

Introduce selected examples from below, some illustrated
graphically.

1. Get out of my face.

Holy smoke!

He's counting his chicks before they're hatched.
I can't make heads or tails of it. .
It's in the cards.

She was cut to the quick.

I slept like a log.

Keep an eye on this soup, will you?

. Lend me a hand.

. Use some elbow grease!

11. It will all come out in the wash.

12. She's in the public eye.

13. If I can just get a toe hold...

14. Keep your nose to the grindstone.

15. Take the bull by the horns.

16. That went down the drain.

17. Too many cooks spoil the stew.

18. He had a finger in the pie.

19. There's too much on my plate.

20. Run it up the flag pole.

-
QWO ~NNOUTBdWN
.
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21. She was left at the starting gate.
22. I'm wearing several hats.
23. Wouldn't touch it with a ten-foot pole.
24, We just chewed the fat.
25. He hit the sack.
26. That's water under the bridge.
27. She's dragging her feet.
28. Get off your high horse.
29. Break a leg!
30. He kicked the bucket.
D. Distribute handouts to partners.
1. Idiom supplied.
2. Students develop literal translation in simple
graphics.
3. Students define metaphorical idiom, using an example.
a. Strange definitions are expected.
b. Partners will share with class as time allows.
E. Closure.
1. Ask for examples of metaphorical idioms from
students' native language.
2. Closing statement: "Well, keep your nose clean
and don't take any wooden nickels!"
HANDOUTS /MATERIALS
A. Visual Aids: Illustrations on poster board
B. Handout: Student exercise
C. Handout: List of metaphorical idioms
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The Metaphorical Idiom
Definitions
A. Metaphor

1. A way of writing or speaking figuratively and of
describing something in terms of something else.

2. A figure of speech in which a term is transferred
from the object it ordinarily designates to an
object it may only designate by implicit compirison
or analogy, as in the phrase evening of life.

B. Idiom

1. In broad sense, the usual way in which words of
a particular language are put together to convey
ideas or information....also applied to word usage
peculiar to a particular region, profession, or
field of activity, where a word may have a meaning
that is diff?rent or more specific than that in
general use.

2. A speech form or expression of a given language
that is peculiar to itself grammatically or that
cannot be undersEood from the individual meanings
of its elements.

Examples of Metaphorical Idioms in American English
1. Get out of my face.

2. Holy smoke! :

3. He's counting his chicks before they're hatched.
4, I can't make heads or tails of it.

5. It's in the cards.

6. She was cut to the quick.

7. I slept like a log.

8. Keep an eye on this soup, will you?

9. Lend me a hand.

10. Use some elbow grease!

11. It will all come out in the wash.

12. She's in the public eye.

13. If I can just get a toe hold...

14. Keep your nose to the grindstone.

15. Take the bull by the horns.

16. That went down the drain.

17. Too many cooks spoil the stew.

18. He had a finger in the pie.

19. There's too much on my plate.
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20. Run it up the flag pole.
21. She was left at the starting gate.
22, I'm wearing several hats.
23. Wouldn't touch it with a ten-foot pole.
24. We just chewed the fat.
25, He hit the sack.
26. That's water under the bridge.
27. She's dragging her feet.
28. Get off your high horse.
29. Break a leg!
30. He kicked the bucket.
eferences:

Harper Dictionary of Contemporary Usage. Eds.

12

William and

Mary Morris. New York: Harper and Row, Publishers, Inc.,
1975.

The American Heritage Dictionary.

Houghton Mifflin Company, 1985.

2nd College ed. Boston:



EXERCISE

Metaphorical Idiom:

13

Illustration:

Definition with example:

Write a metaphorical idiom (in English,
own language:

if possible) from your
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Darrelle Cavan
21 Nov. 1991

CULTURAL REPORT
WOMEN IN KOREA

When we began the class, Doug said something that was very
interesting: "Remember, any international student you meet

is not going to be an average person." I interviewed a young
woman from Korea, and throughout our time together, it was clear
to me she was not an "average" Korean. For the moment, I will
call her "Yi." Yi graduated from a womens' college in Korea
with a major in political science and diplomacy. She worked
five years in her country before coming to the United States
six months ago to study, and hopes to enter graduate school
soon. She is interested in the movie business and plans to
return to Korea to start a small company in Seoul.

I am a feminist. Since issues involving exploitation of women
are gaining attention throughout the world, I chose to focus

on women's issues in Korea as the subject of our interview.

I was surprised and delighted when Yi told me, "You will like
this. I am a feminist, and it causes me trouble in my country...
I am interested in women's rights."

Yi's perceptions of Korean women and education, love,
courtship, marriage, family, and work follow. As I listened,
the similarities between our cultures struck me. I wonder if
you will notice them also.

EDUCATION

Yi's father influenced her feelings about growing up feeling
equal to men in terms of her education. Korean society
discriminates against women in many areas, but Yi did not accept
the idea that women are not equal to men intellectually. She
even found, in many cases, that women can be intellectually
superior. As a child, in elementary school, a bright girl is
subject to rejection from the boys, and risks being talked about
and teased. As a result, "I wanted to show them as a womanj;
woman is equal to you. I wanted to tell them. I am kind of

not that usual, because for example, most Korean girls try to
follow the traditional way: the marriage, or suitable job."

The family is supportive of the girl's education. Korean parents
are generally strongly supportive of all children's education,
and good grades are the best gift a child can give a parent.
However, after graduation, the woman is expected to marry and
stay home with the children. Even poor women usually graduate
from high school, and they have the opportunity to go to
university. It is very difficult, of course, because it's very
expensive to go to school in Korea; everyone pays. "It's really



15
a shame to say this, but in most cases women try to go to good
universities because of their marriage...the girl wants to marry
with some nice family, or nice husband. The social standard
[is important so] we need to graduate from a good university.

LOVE AND COURTSHIP

There is little chance of spontaneous meetings between boys

and girls in Korea. After elementary school, Yi went to a girl's
high school and a women's university (although more and more
schools are coeducational). Lacking parties and social events,
there is little chance of meeting a boy until after graduating
from high school. "In my generation, until graduating high
school, having a date with a boy is kind of a bad student.

So I didn't. Some did, but I always wanted to be a very good
student. So my first date was when I was Freshman in college.
That was my first meeting with a boy. Not date, just meeting."

Young people in Yi's situation engage in a kind of "meeting
game" that makes use of a mutual acquaintance, another young
person, as unofficial matchmaker. This "matchmaker" arranges
a meeting between four or five girls and the same number of
boys. There are many stylized games that can be played which
are what we might call "mixers." For example, each person
contributes a personal belonging (a pen, book, lighter); the
others pick, and the owner of the object is your partner for
that meeting. If the two people like each other, they can date
later. A pitfall of this game, according to Yi, is that
sometimes you like someone who doesn't pick your belonging;
and so you are paired with someone else. Another way this
meeting game is played: a "matchmaker" may call a girl and
tell her to go downtown to a certain restaurant, and if she
waits there, a boy will be there with a red rose. This gives
the girl a chance to escape if the boy with the rose is
unappealing. The meeting game takes many forms, and allows
the people involved to be silly and have fun.

Of course, when attending a co-educational university, there
are other ways to meet boys. Most young women in women's
universities do not find a marriage partner through the meeting
games, and so after graduation, an official matchmaker is often
found--a relative, friend, or professional.

A real matchmaker is serious business. This is for marriage,
and the families of both young people are involved. Before

a meeting takes place, all parties are given pertinent
information: education, family, job, income. The first meeting
then, is very important, because it is here that the missing
information comes to light: is the person attractive and of

good character? After the first meeting, the couple doesn't
talk to one another; they talk to the matchmaker about whether
they will meet again. If so, dating begins, and the parents
begin the marriage preparations. When a couple uses a
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matchmaker, it is a very formal, family affair, and in most
cases ends in marriage.

For the unusual woman like Yi, matchmaking is not appealing.
Meeting a partner spontaneously, at work or perhaps at school,
and having a personal relationship with that person, is
preferred. Romance and spontaneity are important.

MARRIAGE AND FAMILY

When she marries, a woman's family must provide the ceremony
and all household furnishings. For an average family, Yi
estimates the cost at $20,00 to $30,000. The husband provides
the dwelling itself; the room, apartment, or house.

The daugher may bring money to the marriage from her family
and the husband may not have money, but brings a good future.
If the daughter does bring money, it is hers, but she is always
willing to give it to the husband. It doesn't matter really
whether something is in the husband's or wife's name, since
there is no divorce; everything is for the family. Recently

it is the fashion to buy a house in both names.

The traditional woman's role is being a good wife and a good
mother. "I think a Korean child, we are very lucky to have
our Korean mother. She devotes all her life to children. 1In
many cases, husband is second. Children first. Because in
Korea husbands are kind of workaholics, they don't have time
to meet with their families. So most of the time, children
and mother are together. Not father. Children are kind of
center of the family...loved."

Wives are expected to take good care of husbands. Working so
many hours outside the home, the husband doesn't want to worry
about anything that has to do with the household. So, the wife
handles all family matters, such as children's education and
money.

In Korea, the husband gives all the money to the housewife,

and she returns an allowance to him, using the rest for the
household. However, even though he gives her the money, it

is still considered his, and there is the man's attitude, "I
give you everything, so I deserve to be treated like a king

in the family." Many good housewives save money secretly, but
it isn't really for themselves. If there is a crisis in the
life of the husband or a child, she will bring out that money
and say, "Use this." The family is very grateful to the mother
when this happens.

Sometimes a Korean woman wants to divorce, but it is virtually
impossible, because there is no alimony or child support. The
woman has no work or financial support and no way to acquire
these necessities.
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When a Korean man decides, "she will be my wife," he has decided
she will be his wife until he dies. He feels great
responsibility for her. Partners are permanent.

Men and women are not comfortable with mixed-gender friendships.
There is much separation of the sexes from about seven years

of age, and the tradition is strong. Men socialize together
and women socialize together.

After the father, the eldest son is the center of the Korean
family. When the father dies, he will have responsibility for

the entire family. After he marries he and his wife and children
will live with his parents until the parents die. So, the eldest
son is cared for by the mother and sisters in a special way.

An eldest daughter, even though she is older than her brother,
does not have the position he enjoys. She is expected to prepare
his food and clean for him. In the modern generation, this
causes great friction between the traditional mother and the
eldest daughter, who is not interested in waiting on her litle
brother. The good daughter will not express her anger to her
mother, but does not mind letting her "little" brother know

how she feels, even though he is eldest son.

The daughter is expected, in the same way, to accept the
traditional role toward her father. 1In Yi's case, even though
her father is completely supportive of her higher education,
he is still traditional in the home.

Birth control is practiced, and abortion is legal. Because

of the population problem, the government suggests having only
one or two children. In the past, a difficult situation arose:
since sons are so highly wvalued, couples would abort if the
unborn was female. However, this has been prohibited by the
government for some years.

When the parents die, the portion the sons may inherit is larger
than the portion of the daughters.

"As a Korean woman, we always Keep our family name. I love
that. I never change my family name until I die. Deep inside
I am respected as a human being."

WORK

"Because I am a woman, I cannot find a job in Korea. My first
experience was after I graduated university. I applied to a
big company...I saw the advertisement in the newspaper. But
when I went to the company to apply for that job, she said,
the person was a woman, 'you cannot apply.' I said, 'But why?
I have all the conditions.' And she said, 'you are a woman,
you cannot apply.' That was my first wall....I cannot explain
my feeling at the time. That was my first step to work in
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society, and that was my first answer. I was really depressed.
So from that time, I worked in a foreign company...we have better
salary and we have almost equal chance to promote, so we like
to work for a foreign company as a woman."

Korean women are given the opportunity for higher education,
but expected to use that education only in the family after
they are married. Single women work, but until recently were
forced to give up their jobs when they married.

PRIVATE PERCEPTIONS OF AN UNUSUAL KOREAN WOMAN

On goals

"What I really hate is when Korean woman is asked, 'what is
your goal?' 'what is your hope for the future?' and they always
say, 'I'd like to be a very nice mother and a good wife.' I
hate that. It cannot be their only goal, or hope, or job, you
know?"

On housework

"If a woman is working in the home, she has a right to count
those working hours as money...so husband needs to pay to her
when she is working at home. Women need to have their own kind
of self value about working."

On American women

"Yes, American woman has more rights than Korean woman, but
in many cases we are similar, if we would think about it deep
inside."

On the American generic "he"

"We have a word just for human being. So we don't need to
mention human being as "he/she." We have a word. I think really
my country, basically, deep inside, we have respect for the
human being."

On American women

"I like when American women work in many areas...you know,
American women are very tough, physically. So they can actually
challenge to many tough jobs. I like that. When I arrive in
United States first time, I saw the truck driver as a woman.

I love that."

On Korean men

"Korean men really discriminate against women, but I like Korean
men. They really do care for woman from their hearts. 1In every
day life, their manner looks like not friendly, not lovely.

But they have very warm, very deep mind. When something happens,
really big problem, we will see husband really support or help
with all his heart.”
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B. National Council of Christians and Jews

Human Relations Training

From January 21, 1992 to March 10, 1991, I attended a series
of Human Relations Training workshops as part of the
Intercultural Conflict Series given by the National Conference
of Christians and Jews at the Wilshire Blvd. Temple in Los
Angeles.

Summaries of individual workshops follow.
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WORKSHOP

Human Relations Training Workshop #1

Intercultural Conflict Series

Wilshire Blvd. Temple, Los Angeles

January 21, 1992

Sponsored by: National Council of Christians and Jews

Purpose: A series of workshops offering creative ways to deal
with prejudice and intergroup conflict. A four-session training
program using experiential exercises and dialogue sessions in
multicultural groups, examining attitudes and discussing human
relations issues.

Participants: A sophisticated group of about 80 counselors,
secondary and college teachers, college and university students,
directors and workers in social programs, business people.

A director and numerous facilitators.

Program
Introduction: Emphasis on "Safe place."

Ice Breaker: Began in one large circle. Each stood and
identified self with name and "one or two words." A typical
response: "I'm Terry Davis, a student at UCLA, and I'm tired
but excited about tonight."

Dialogue group: Divided into groups of 8-10 with facilitator.
Effort was made to effect ethnic mix and subsequently to focus
on differences. Group:

Henry (facilitator): White/Asian (Filipino) gay male, 20's.

Frank: Black male, 40's.

Michelle: Mexican/Irish female, 20's.

Juan: Mexican/American male, 30's.

Lucy: Mexican/Irish female, 20's.

Kathy: Black female, 40's.

Darrelle: White female, 50's.

Ann: White female, 30's.

Alexandro: Mexican/American male, 20's.

Introduced selves (Name, how feeling).

Exercise: "Who Are You"
Partners (Darrelle and Juan)
"A" and IIBII

"A" asks, "Who are you?" over and over (timed by
facilitator)

"B" responds

"A" may not respond except with another "Who are you?"

Partners switch and repeat.

"A" asks "Who do you pretend to be?"
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Same procedure and repeat.

"A" asks "Who do I seem to be to you?"
Same procedure and repeat.

Return to dialogue group and debrief.
After break, return to large group, directions for next exercise.

Exercise: Group Identity

Each person given blank paper. fold vertically.

List #1: Groups an observer would put you in.
(Ethnic, gender, age, etc.)
Obvious group affiliations.

List #2: Groups you are part of that wouldn't be
known unless you self-disclosed.

Back to dialogue group to discuss.

Brings out ethnicity and other affiliations (e.g., gay,
disabled, old.) Facilitator working toward what groups
each put others in; self-disclosure re stereotypes and/or
generalities.

Closure in dialogue group.
What do you want/need from this group to be comfortable?

Closure in large group.
Using "I" Statements, your reaction/response to what occurred
in your group.

Evaluation

Worthwhile. Facilitators committed and enthusiastic. Goal

not clearly explained in beginning, although gradually perceived
to be confronting our individual bigotry by focusing on
differences (not similarities, which is seen to be an outmoded
idea that didn't work). We were told in our dialogue group

that confrontation would be the method, and that we'd get to

it. This session focused on trusting/risking. I'm interested
in confrontation. How will I handle it personally and how will
I handle it as teacher/facilitator? I noticed in the large
group discussions a lot of psychology-social work jargon used

by participants and facilitators, which struck me as pretentious.
This did not occur in my dialogue group. I look forward to

the next session.
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Human Relations Training Workshop #2
February 6, 1992

Introduction:

Large group in circle. Asked to stand in a way that will
describe how we're feeling, give name and how feeling.
(Memorable: Large man does a forward roll on floor. "I'm Bob
and I'm ready to roll!")

Icebreaker:

Find a partner who is different from you.
How are you different?

Find a partner who is similar to you.
How are you similar?

Find a partner you wouldn't see at your place of work.
Why?

Self-Awareness Model:

Visual with circle in middle labeled "SELF (Me!)," and lines
radiating from circle labeled: Race, Religion, Physical Ability,
Gender, Family, Age, Appearance, Class, Job, Sexuality, Region,
Education. Examples of each stereotype.

Second visual, same but with "OTHER" as label.
1. Look at self.
2. Look at other.
3. How does who I am and who you are affect our
communication?
Stereotype defined: "Typical image I have of a group of people.
Assumptions."

Exercise: "Stereotype Listing"

In dialogue groups. Looking at images and stereotypes.
Facilitator writes "NERD" on paper. Group discusses images
that arise.

Each person has paper. Will make a list, share only what is
comfortable. Facilitator writes each of the following down
as he reads:

Fat woman

Gardener

Feminist

Fat man

African American Woman

Lesbian

Graduate student

Athlete

Asian Man

P.E. Teacher

11. Person with Disability

12. Gay Man

13. Immigrant

14. Religious Leader
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15. Asian Athlete
16. Nun
17. Professor
18. White Male
19. Latino Male

Discussion: Share some stereotypes, where they came from
({Personal Experience, Others, Media). Acknowledge existence
& prevalence. Difficult for some (e.g. "We're all human, and
I treat everyone the same.")

Large group:

Exercise: "Forced Choices"

Follows stereotype listing (where stereotypes came from) and
moves group to "act out" how we're affected by them. Reality:
When someone perceives me a certain way, I am treated a certain
way. Some may see this in "favorable" treatment, others not.
In the end, I am being dehumanized.

Signs reading "AGREE" and "DISAGREE" posted at opposite ends
of room. All participants begin by standing in middle of room.
Non-verbal exercise. As each statement is read, participants
move to either side of room. At end of each choice, participants
move back to center before next statement is read. No one
allowed to remain in middle. Note who is on "your" side, and
who went to other side, and feelings associated with these
recognitions.
1. People assume I'm sexist.
People assume I'm non-assertive.
I'm always expected to have the answer.
People speak louder when communicating with me.
People assume I have money.
I'm often asked to speak for my group.
. Servers give me the check in restaurants.
. People are surprised when I give an intelligent answer.
. People often interrupt me when I speak.
10. People assume I have strong family ties.
11. People assume I like sports.
12. People assume I can take care of a baby.
13. Store clerks watch me when I'm shopping.
14. People assume I can fix my car.
15. Women clutch their purses when I walk by.
16. I'm frequently followed by the police.
17. People keep their children away from me.
18. People assume I am racist.
19. People expect me to receive good grades.
20. People assume that my significant other is of the
opposite gender.
21. People assume I have difficulty with my English.
22. I am able to hug others of my gender in public.
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Debriefing. Some basic questions, and further discussion.

1. How have you been stereotyped?

2. How have you stereotyped others?

3. What has been the result of your having been

stereotyped?
4, What have you done to others?
5. What about those in this group?

Good discussion followed. People's awareness as they made
choices or saw who made certain kinds of choices.

Closure:
Focus back on self-awareness.

Evaluation

An even better workshop than last time. A couple of "new" people
in my dialogue group brought a negativity and withholding that
the rest of us hadn't expected. Result of not having been with
us for the first risk/trust session, I would say. As a result,

I believe we lost some intimacy. Nonetheless, a good discussion.
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Human Relations Training Workshop #3
March 10, 1992

Introduction:
Men and women separated into different rooms. About 40 of each.
Parter: 1 minute each, life story

1 minute each, gender story
Few minutes, discuss feelings

Discussion

Men and women brought together again in large room, facing each
other.

1. Women invited to say, "One difficult thing about being my
gender is..."

2. Men respond with active listening; reflected what they heard
women say.

3. Switch

The second part of the exercise:

1. Women invited to say, "As a member of the female gender,
one thing I never want to hear (feel, see) again is..."

2. Repeat sequence above.

Closure:
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