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Chapter 1 - Why this Project Study? 

. CLAY BENNETT 
nor ClmUITLH 8CIDCS IIIOIIITI>a~~e.-tt 

_.,.···~ · ··•, 

'Today we'll learn about segregation in America.• * 

"African American Studies warrants particular academic interest because it is a 
branch of knowledge that was deliberately slighted or expunged from the 
American scheme ofeducation. " ** 

..Bennett, Clay. "Today we'll learn about segregation in America" Cartoon. Long Beach Press Telegram 
13 February 2001 : AlO . 

.."Talmadge, Anderson. Introduction to African American Studies. Dubuque, Iowa: Kendall/Hunt 
Publishing Company, 1993: 6. 
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[Singing: "Oh Freedom". "Oh Freedom" "Oh Freedom"] 

I used to hear members of my family singing this old freedom song in the early 

1960s. I was just eight years old at the time, but my mind was already 

questioning the surroundings in which I would be coming of age. As I watched 

my favorite cartoons on television in our family living room, there would be 

news coverage flashing across the screen about the "Civil Rights Movement" 

taking place in the still very segregated American South. Scene after scene of 

black protestors being clubbed, beaten, arrested and jailed by hostile menacing 

southern white policemen for their defiance of a racist system of government, 

that I would learn much later in life, denied them of their most precious rights of 

citizenship. Of course I was much too young at the time to fully comprehend 

what was unfolding on the American scene. I was also too young to understand 

what the grown ups were talking about in their convincing whispered tones. But 

the fervor and intensity of these events unfolding in the South would soon open 

the door for an inquisitive young African American girl whose California life 

seemed so removed at the time from the events flashing across my family's 

television screen. But what did it all mean? And why should I care so much? 

The majority of my family had migrated to California as so many did, during the 

1930 and 1940s with the promise of job opportunities in the growing California 

shipyard industry and other heavy industrial plants and always with the 

promised dreams of a better life. 
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My father grew up in a small town in Texas and my mother grew up in a rural 

Oklahoma community. They both lived through the 'Great Depression' and 

survived, as many blacks did in the South and Southwest, on menial jobs which 

included domestic work or federally sponsored work programs called WP As. 

After moving to California, they resided in the eastern section of what is now 

called South Central Los Angeles and, at that time, the only location within the 

city of Los Angeles, where African Americans could buy homes and raise 

families. Bordered by downtown Los Angeles on the north, Crenshaw Boulevard 

on the west, Slauson Avenue on the south and Alameda Street on the east. This 

was known then as the only black section in the Los Angeles area. Even well 

known black celebrities like Hattie McDaniel, the first African American to 

receive an Academy Award for her performance in the epic movie classic, "Gone 

with the Wind," lived in this section because it was understood that blacks were 

not welcomed in other residential areas in the city. I would become the first 

generation of my family to be born in California and the first to attend college. It 

is also in this environment that I would begin my quest to learn about the lost 

legacy of my African American history. What I didn't realize at the time is just 

how much of my adult life would encompass the search for the complete story 

of that history and ultimately, as my 2000-2001 Sabbatical year clearly 

demonstrates, also the inquiry into how that subject is being shared or not with 

college age students in this new millennium. 

My coming of age in California would be a relentless search for who and what I 

was. What did it mean to be an African American in America? For many years 

this went unanswered for me because my African American history was not 
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included in my studies at school. History course after history course revealed 

nothing that would satisfy my intense curiosity about where I fit into the larger 

scheme of the Americas. I had developed a keen interest in history and politics 

by high school age. I learned the history that was taught to me by well meaning 

teachers but yet something very essential to my identity seemed missing. What 

was being taught about American history and politics in the public schools of 

Los Angeles in the 1950s and finally the Compton Schools in the 1960s just didn't 

add up. I was being taught well about the Anglo American contributions to 

society but what about all of the other nationalities of citizens in my southern 

California region? Even then California demographics were ethnically diverse 

with black, Hispanic and Asian citizenry I found myself befriending. Where was 

the history of other ethnicities? 

By my junior year in high school, I finally realized that I would never learn about 

my history or that of other ethnicities while attending public schools during that 

time. This particular revelation finally came about one day in my high school 

history class during a lecture/ discussion about the American Civil War. I 

noticed for some reason that up until this chapter the teacher had been 

consecutively following the sequential order of the chapters in our assigned 

textbook until this last chapter about the "Aftermath of the American Civil War." 

I thought this a strange course of events and my long held frustrations must have 

become suddenly and shockingly apparent as I asked the teacher, 'Why had we 

skipped over this one particular chapter?" Her response was that, "All we 

needed to know was that President Lincoln freed the slaves". "Is this all there is 

to this chapter?" I thought. I certainly had my doubts. There must be much more 
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to this story. It sounded all too easy and trite. Little did she know that her 

deliberate negligence in skipping this chapter would send me on a lifetime quest 

that has lead me to the musty, moldy sections of countless libraries and 

bookstore seeking out the hidden gems of my African American past and finally 

to this enlightening Sabbatical leave project study period. How did this one 

omission send me on such a journey? First off, no one could convince me at the 

time that what remained unarticulated in that chapter didn't matter in the larger 

scheme of the political landscape of America. Secondly, through the years of 

independent study and research on my own throughout my college years, I was 

able to piece together my ancestral past and truths that had been missing from 

public school history classes in schools and colleges throughout America. What I 

would later discover is that this single chapter contained a central shift in the 

paradigm of America's historical evolution. It was the story of the demise of 

African American Slavery and the system of government struggling to come to 

terms with the devastating impact of the injustice and immoral legacy that 

continues to scare the American landscape today. This important history chapter 

represented a significant turn in the evolution of the African American 

experience and overall relationship to America. Maybe my high school teacher 

just didn't feel up to the challenge of teaching this chapter. Maybe she thought it 

best not discussed openly in class. Maybe she thought it too intense a subject to 

present in a class of diverse ethnicities, especially for a white majority and black 

minority student population enrolled in the class. Whatever her reasons I would 

never be satisfied with not knowing what gems of knowledge lay buried in that 

chapter so easily ignored by my high school history teacher. But the central 
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question for me today is how is this subject of African American history and 

politics being taught today? 

So here I am in this new millennium wondering how professors on campuses 

throughout Southern California are teaching or not teaching this subject of 

African American Civil Rights History and Politics. Now a recognized course of 

academic study at colleges and universities across the country, it was only 

painfully and reluctantly accepted and recognized after the 'Student Protest 

Movements' of the late 1960s, which called for the immediate inclusion of African 

American History into the course offerings of American Colleges and 

Universities. 

But what has happened since that time? How is the subject being taught in 

colleges and universities today? What are some of the many challenges faced by 

professors teaching this subject today in this new millennium century and are the 

students of today as hungry for this knowledge about the experience of African 

Americans in America as so many of my generation? Here is what I found out by 

interviewing professors at four colleges and universities in the Southern 

California region. 
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Chapter 2 - Introduction to the Project Study 

This sabbatical report is not meant to be a definitive, descriptive analysis of 

college and university African American Studies Departments. It is however, the 

experience of one professor temporarily leaving her home base campus and over 

a brief four month period dropping herself into the concerns, challenges, ideas, 

strategies and approaches of professors teaching on four other Southern 

California colleges and universities campus' that offer coursework in African 

American Studies. 

My primary goal was to better understand the challenge facing professors who 

must carry the responsibility of teaching this subject to students in this new 

millennium century. In so doing, I wanted to learn as much as I could about their 

experiences, their frustrations, successes, failures and views about the future of 

the African American Studies curriculum. My goal was to enter the selected 

campus sites with an unbiased view and over a four month visit, averaging three 

and a half to four weeks at each site, absorb as much information as I could attain 

about about how the subject of African American Civil Rights History and 

Politics is being taught. 

During my visits to California State University, Long Beach, University of 

California at Irvine, California State University, Fullerton and The Claremont 

Colleges including; Pitzer College, Pomona College, Scripps College, and 

Claremont McKenna College. (The Claremont Graduate University was not 
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included in my project study). While visiting the selected campuses, my central 

focus was directed toward contacting and interviewing as many faculty as I 

could fit into my four - month sabbatical research schedule and, of course, 

including as many of the professors as possible who were willing to grant me 

the opportunity to interview them during their regular office visitation hours. It 

should be noted that many professors just did not want to be interviewed while 

still others were very accommodating to my visit and interview requests. In one 

setting however, I found myself limited by office personnel who felt it their 

responsibility to allow or disallow me to personally hand out letters to the 

professors through mailbox distribution. In most settings though, I was given 

free and open access over the four month data collection phase of the project 

study. During visits to the four campuses over the four month period, I was 

surprised and delighted to be invited to sit in on department meetings, open 

house receptions, February Black History Month events, student association 

meetings and informal chats with students on campus. I made every attempt to 

be a willing participant-observer during my visits, though the major goal of the 

project was obtaining interviews with the usually small number of available core 

faculty members of the African American Studies Departments. 

The limited timeframe for the data collection segment of the sabbatical leave 

period coupled with a limited personal travel budget (parking on campuses and 

gas mileage proved to be very expensive on a sabbatical leave budget) required 

me to make each visit as meaningful as possible. In fact, this project could have 

benefited by having a team of data collectors who could spread their energies 

campus-wide in numerous directions to accommodate the various office 
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schedules of the professors on campus who were willing to be interviewed. 

However, the twenty-four professors who cooperated by agreeing to be 

interviewed for this project proved to be quite generous with their time. Many of 

the in-depth interviews lasted, on average, one hour in length. This proved more 

than satisfactory in meeting the objectives of the project. 

Another important component of this project was to visit the resource libraries of 

the sites visited and examine the resources available to faculty and students at 

the campus sites. I, in turn, spent numerous hours downloading teaching 

resources materials relevant to teaching and studying African American Studies. 

I even took time to visit the campus bookstores to examine textbooks selected by 

faculty for their course offerings. I also allotted time to observe and talk with 

students regarding their views about the African American Studies curriculum 

offerings on their campuses. 

This final report includes the results and findings of my visits to the four local 

campuses. Though I believe that I gained a wealth of knowledge during my 

visits, I know there is still so much more that needs to be explored about the 

nature of the African American Studies curriculum. This report should open the 

door of understanding about many aspects of the current status of the African 

American Studies curriculum. My perception is that there is still so much more 

to be learned about the topic of African American Civil Rights History and 

Politics. 
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Project Goals, Objectives and Focus Questions 

The central focus of this project was to enhance my teaching skills and 

knowledge base in the challenges of teaching in the area of African American 

Civil Rights History and Politics. 

The focus questions for my project included the following. 

1. Is it still important to teach the history of the African American Civil Rights 

Movement in college courses? 

2. Is the teaching of this topic relevant to the needs and interests of today's 

students? 

3. What do you see as the best approach in teaching this subject matter? 

4. What particular strategies or approaches do you undertake to motivate 

student interest in the subject matter? 

5. What in your opinion appears to be the most effective strategy for generating 

student interest in the subject matter? 

6. What in your opinion appears to be the least effective strategy for generating 

student interest in the subject matter? 
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7. What resource materials do you use to teach the subject matter? (i.e. 

textbooks, videotapes, additional resources, etc.) 

8. What type of feedback responses do you receive from students taking the 

course? 

9. What, if any, changes will you make in your course in teaching the subject of 

the African American Civil Rights Movement in America? 

10. What recommendations would you like to pass on to other instructors 

teaching this course topic? 
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Overview of Project Study Methods and Procedures 

This project is based upon personal visits to four African American 

Studies centers in Southern California and interviews with core faculty 

members in the four Departments of African American Studies at the 

campus' selected for this project. Faculty interviewed at each site were 

identified as having the responsibility of teaching courses focusing on 

some aspect of African American Civil Rights History and Politics by lists 

provided by the department chairpersons at each campus visited. These 

lists included office hours of faculty, office location and phone numbers 

where I could reach each faculty member for purposes of scheduling an 

office visit and interview session. To expedite the interview time and 

preserve the valuable time of the professors, I developed a brief three page 

questionnaire to use during the in office interviews sessions. 

Interviews with faculty members were conducted using both an open­

ended focus question format and the standard structured survey 

questionnaire (See Appendix - C). In all cases, I let the professors decide 

which interview option they preferred. Some just wanted me to ask 

questions allowing them !attitude to share the full range of their 

experience in teaching the subject matter while others preferred that I fill 

out the survey for them as they verbally responded to the answers. Still 

others preferred to make some brief comments about their experience in 

teaching the subject matter under study and opted to complete the survey 
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at a later time and mail it back to me in a self addressed, stamped 

envelope I had available. 

As a college instuctor myself, I realized that for the project to be 

successful, I needed to be sensitive to the time constraints of the professors 

I encountered during my visits to the Centers. Many professors were 

already reluctant to answer such questions and giving them maximum 

flexibility in responding to my interview and/ or survey requests seemed 

to take some of the pressure off the respondents. 

One of the most difficult aspects of my visit to the campus was 

coordinating my visits with the regular office hour time frames of the 

professors. It was often an exhausting and frustrating process to travel the 

distance to the centers, find parking on campus and compete with 

students for the precious office hour times of the professors. It was not 

uncommon to discover that professors did not keep their regular 

appointed office hours. For a project of this magnitude it would have been 

much more prudent to have more than one interviewer collecting the 

project study data. Allocated funding to defray the cost of travel and 

parking would have also been helpful. 

Without special funding for this project, this study was necessarily 

limited to a small sample of African American professors. The interview 

sample group eventually encompassing a total of 24 contacts made during 

the period of August 2000 through February 2001. The original proposal 
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outlined the period of August 2000 through December 2000 but many 

factors immediately required me to be more flexible with the original 

tightly scheduled timeframe proposed for my visits to the four Centers. 

Some of the following factors resulted in the need to make some minor 

adjustments to my original site visit schedule. 

1. The original schedule plan did not consider the time in which each 

campuses semester or quarter commenced in the Fall/Winter 2000 

session. 

2. There was a need to adjust my project visits to accommodate the best 

times for visits as recommended by the Department Chairpersons of 

the Centers. 

3. I was invited to attend special events sponsored at Center locations 

which conflicted with my visits scheduled at other Centers. My 

original plan called for a certain blocked timeframe for visits to each 

center and completion of all interviews and activities at one center 

before moving on to the next. This was an idealistically proposed 

schedule that soon proved unrealistic given the differing events, 

faculty schedules and activities at the Centers. In many cases, my visits 

ended up overlapping to accommodate office hour timeframes and 

departmental activities. In the end, by allowing more scheduling 

flexibility I was able to participate more fully in department activities, 

schedule more interviews and spend more time in campus resource 

libraries. Again, I was limited by the short four month data collection 

period and by the fact that there was only one person conducting the 
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interviews. Lack of funding also required me to stay in the local 

Southern California area though there are many excellent African 

American Studies Centers throughout the United States and in other 

regions of California. These factors were all delimitation of this project 

study approach. 

4. Also, due to circumstances beyond my control, there was a need to 

drop two of my originally proposed Center site locations and 

substitute two alternative sites. (See Appendix - B). This required an 

additional adjustment to my site visitation schedule. 

In addition to the use of a survey questionnaire and open-ended 

questions interview techniques for data collection, I was also a participant 

observer in scheduled department activities including; open house 

events, African American Student/Black Student Association meetings on 

campus and Black History Month (February) events that included 

lectures, concerts and symposiums (See Appendix - D). I was also invited 

to sit in and observe department faculty meetings. 

Another important aspect of my project visits included spending 

considerable amounts of time in the resource centers on the campuses 

visited to examine the range and types of resource materials available to 

both faculty and students on campus in support of the discipline of 

African American Civil Rights History and Politics. On occasion, I was 

able to dialogue informally with students and administrators about the 
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African American curriculum studies offered on their campuses. Students 

were more than willing to share their comments about the course 

offerings and their comments are provided in this project report. As a 

participant-observer, I was able to observe faculty-student interaction 

during my in office interviews with faculty members as they met with 

students enrolled in their courses. 

One original proposal idea that met with disappointing failure was 

gaining access to classrooms to observe teaching styles first-hand. This 

was a miscalculation on my part. It was difficult enough to get professors 

to agree to talk with me during their office hours. I picked up immediately 

that a request to observe them in the classroom was asking far too much. 

Most professors do tend to hold the classroom as sacrosanct and it was 

clear that the request to be observed by an outsider, especially a professor 

from another campus would be intrusive. I quickly decided to back away 

from this original plan and approach the issue of teaching style during in 

office interviews that lasted on average, one hour. During this hour I was 

able to get professors to share their teaching approaches in depth and do 

not believe the project suffered because I was not able to observe the 

professors in their classrooms. In fact, I found that during many of the 

interviews professor relaxed and actually enjoyed sharing their insights 

and experiences in teaching African American History and Politics to 

today's college student. Their insights are the hallmark of the data 

findings section (Chapter 3) of this report along with other participant­

observations made during my visits to the sites. 
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Beyond interview and survey results, my field study approach also 

provided me with the opportunity to observe the overall campus 

environment in which the delivery of African American History and 

Politics Studies takes place. During the campus visits, I was able to tour, 

observe, and assess the layout and design of the departments. I was also 

frequently introduced to the support staff, including but not limited to 

administrative assistants, executive secretaries, student interns and part­

time volunteers. This type of exposure greatly enriched my project visits 

and provided an extra dimension for understanding the status of African 

American Studies programs in this new millennium. 

In summary, this project study approach included the following major 

multiple source evidence components: 

• Interview (Open-ended Focus Questions) 

• Survey Questionnaire 

• Participant-Observation 

• Documentation Analysis 

The strength of this project experience was based on the need for multiple 

sources of evidence to ensure a rich sabbatical leave experience. 
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The strength of this project experience was based on the need for multiple 

sources of evidence to ensure a rich sabbatical leave experience. 

Figure 1. 

The Project Study Approach 
(Multiple Evidence Sources) 

Structured Survey 
Interviews 

ParticipantDirect 
Observations Observations 

Project Site Visitations 

Document 
Analysis Structured 

Surveys 

Open-ended 
Interviews 

@ 2001 Maxine Sparks- Mackey 
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Project Terminology 

African-American Studies ( Also known as; Black Studies, Afro-American 

Studies, Africana Studies, Pan African Studies). = Often defined as a social 

science which investigates the historical, political, economic and sociological 

dimensions of life in the African American community. This can be expanded 

geographically to include studies concerned with the experience of people of 

African origin residing in any part of the world, including; Africans, African 

Americans, African Asians, African-Europeans and African descendants of the 

Caribbean and other island territories. The focus of the curriculum at the college 

and/or university depends on the objectives of the designated department given 

the responsibility for delivery of this curriculum. 

Afrocentric= It is the idea that Africans (African-Americans) should be studied 

as the subjects of their own history rather than as extensions of someone else's 

history and culture. The Afrocentric study approach as explained by noted 

scholar, Molefi K. Asante, Professor and Chairperson of the Department of 

African American Studies at Temple University in Philadelphia , "seeks to 

uncover and use codes, paradigms, symbols, motifs, myths, and circles of 

discussion that reinforce the centrality of African ideas and values as a valid 

frame of reference for acquiring and examining data." 

Black Student Protest Movement (1960-1970) = During the 1960-1970 period, 

African-American students pressured college administrators to create black 

studies programs that would tailor educational experiences to their needs. Black 
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students wanted to explore the socio-cultural, political, and economic issues of 

black people in the United States, the Caribbean, and Africa. This protest 

movement resulted in the establishment of approximately eighty or more Black 

Studies curriculwn programs in colleges and universities throughout the United 

States. 

Racism = "........... Far from being the simple delusion of a bigoted ignorant 

minority, is a set of beliefs whose structure arises from the deepest levels of our 

lives- from the fabric of assumptions we make about the world, ourselves and 

others and from the patterns of our fundamental social actions." 

(As defined by Joel Kovel, White Racism: A Psychohistory (New York: Pantheon, 

1970), p.3. 
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Chapter 3 - The Project Study Experience: Findings and Analysis 

A. Faculty Background Information (Profilel 

Summary Findings 

• That of the small sample completing the survey questionnaire, the majority of 

the African American Studies professors indicated full-time faculty status but 

a third of the professors responding are currently in part-time, non-tenure 

teaching positions 

• Nearly half of the professor completing the questionnaire have full tenure at 

their respective colleges/universities but a third of the respondents are also in 

non- tenure track positions meaning they will not be able to earn tenure 

status in their current teaching position. 

• There is an even split in questionnaire responses to the years of service in the 

African American Studies Departments at the colleges/universities sites 

visited during the project study. The largest percentage however, indicate less 

than four years of service in their current teaching positions and there was an 

even split of 25% /25% between the two upper year categories ranging from 

11-21 years plus of service with a decided drop in the mid-range years of 5-10 

years of service. 
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Based on the surveys completed by faculty at the four African American Studies 

Centers I visited, the following background information profile was developed. 

Figure 2. 

Faculty Status: (n = 12) 

El Full-time 

■ Part-time 
C 

Of the 12 faculty members completing the survey structured questionnaire, 67% 

of the faculty indicated that they currently have full-time positions as professors 

in the department of Black Studies at their college/ university centers. 33% of the 

respondents indicated that they hold either part-time or adjunct faculty positions 

at the centers where they teach African American Studies courses. By a large 

margin African American Studies professors completing this survey hold 

full-time positions at the four Centers visited. 
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Figure3 

Tenure Status: (n = 12) 

50% 

45% 

40% 

35% 

30% 

25% 

20% 

15% 

10% 

5% 

0% 

a Full Tenure 
■ Tenure Track 
D None Tenure 
DRelired 

The same professors completing the survey portion of the questionnaire 

indicated the following information about their tenure status. 50% have full-time 

faculty tenure at the college or university. 17% indicated that they were currently 

in a tenure track position but do not currently have full tenure granted yet by 

their college/university. 25% of the faculty completing the survey said they are 

in non- tenure track positions at the college/university and 8% indicated that 

they were former full-time professors now teaching part-time while in 

retirement. 

Finally, to complete the background information profile of the faculty, those 

completing the survey were asked to indicate years of teaching service at their 

current college/university. They responded as follows: 
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Figure 4. 

Years of Teaching Service at the Current University/ College: (n = 12) 

5% 

0% 

13 0-4 years 

■ 5-10 years 

c 11-20 years 
Cl 21 +years 

Of the faculty responding to this question regarding the years of teaching 

service at their current college/university, the responses indicated the following. 

33% have held their current positions between 0-4 years; 17% have held their 

current teaching positions at the college/university from 5-10 years; 25 % 

indicated their service at the college to be from 11-20 years and 25 % of the 

professors indicated their teaching length of service at the college/university to 

be 21 plus years. 

Although there is a spread in the data, the largest percentage of professors (33%) 

indicated only less than four years of service at their college/university. This 

finding correlates with the (33%) Part-time/Adjunct faculty status. From these 

findings their are several professors teaching in the centers without tenure status 
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while on the other end of the spectrum the data shows that in both the 11-20 

years of service category and the 21 plus years category, each had a response of 

25% of faculty falling into this category. But there is clearly a drop in service 

(17%) in the 5-10 year category. 
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B. African American Studies Course Offering: 

Summary Findings 

• The majority of the departments offer a wide range and variety of coursework 

in the historical, economic and socio-political and cultural experience of black 

peoples. These course were offered under the heading of Black Studies, 

African-American Studies or Afro-American Studies. 

• The course offerings most often reflect the specialized interest and training 

of the professor contracted to teach the courses. 

Courses taught by the professors interviewed during this project resulted in the 

following selected list. 

Table 1. 

African American Studies Course Offerings 

African American History Civil War and Reconstruction 

The Ethnic Experience in the 
United States 
African Political and Social Thought 

African American Literature 

Religion and Natural Consciousness 

Freshman Composition Writing Across the Curriculum 

African American Art: 1650-1900 African American Art: 20th Century 

Post Colonial Literature Race and Visual Representation 
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Post Colonial Art and Theory Black Women Artists 

Language Skills and English African American Studies 

Post Colonial Studies Urban Studies 

Racial and Ethnic Families African American Experience 

Women of Color and Politics Introduction to Black Studies 

Introduction to Social Psychology African American Studies 

History of Racism African American Culture 

Intercultural Socialization Patterns Psychology of African Americans 

The History of Racism The Black Family 

Black American Female Relationships The Black Woman In America 
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C. Curriculum Value and Interest Assessment 

Summary of Findings: 

• Getting and keeping the support of college/university administration for 

African American Studies programs is an on-going challenge that started 

with the inception of the programs some thirty years ago after the "Student 

Protest Movement of the 1960s'. 

• Of the faculty surveyed for this study, 83% personally view the African 

American Studies curriculum as very important to teach as a 

college/university academic discipline of study. 17% viewed these courses 

of study as moderately important. 

• 42% of the professors surveyed definitely did not believe that their 

college/university administration shares their perspective that the African 

American Studies course curriculum is important to the larger academic 

community. 50% of the professors surveyed did indicate that the 

college/university usually does share their same perspective about the 

value of the African American Studies curriculum to the academic 

community. 8% of the professors chose not to respond to this question. 

• When asked to rate the quality of college/university support and interest in 

the African American Studies curricular program, 42% of the professors 
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said that they were not satisfied with the level of support. 17% indicated 

satisfactory support and interest on the part of the college/university. 

• How important is the African American Studies curricular program to 

today's student? 42% of the professors believed that students view African 

American Studies programs as very important. 25% of the professors 

surveyed believed students view African American Studies programs as 

moderately important and a total of 25% of the professors surveyed 

believed that students view African American Studies as less important 

today. 8% of the professors offered no opinion. 

A central objective of this project was to ascertain the overall value and support 

for African American Studies programs at the four college/university campus' 

visited. 

The analysis focused on three major levels of support. First, the personal view of 

the professor about the value of teaching the African American Studies 

curriculum. Secondly, based on the perspective of the professors, did they think 

their college shared their same personal viewpoint about the importance of 

teaching African American Studies. Thirdly, professors were asked to rate the 

quality of support from the college/university for African American Studies 

programs. And, finally, the professors were asked to assess just how important 

they thought African American Studies was to today's college student. The data 

results were as follows: 
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Figure 5. 

Importance of Teaching African American Studies: (n=l2) 
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Of the professors surveyed, 83% viewed African American Studies as very 

important and 17% indicated that African American Studies as moderately 

important. 

My own concerns about the experience of other professors made this particular 

question a central focus of this project. I had become concerned that professors of 

African American Studies would now view the subject curriculum as not 

important going into this new millennium, some thirty- seven years after the 

passage of the 1964 Civil Rights Act that was signed by President Lyndon B. 

Johnson. Nothing could be further from the truth. During the interview portion 

of the project, the professors were very candid in their response to their view 



31 

about the level of importance of African American Studies in this new 

millennium century. For example, one professor shared the following insight 

about the African American Studies curriculum. He said, "This subject matter 

[African American Studies] gets to the truth about American life and culture. It is 

the exciting story of our society." Another professor offered the following insight 

about the significance of African American Studies. She said, "Questions of 

shared common humanity, space, wealth, knowledge and inherent rights are 

central to any discourse in academia." Still another professor added the following 

view. "These types of course studies [African American Studies] are very 

important for all students. They must understand the complete involvement and 

contributions of Americans of African descent." One professor's comments seem 

to encapsulate the poignant views of the majority of professors interviewed 

during my visit. He concluded that, "A thorough and extensive study of African 

American History must definitely continue to be offered by colleges and 

universities." 

Even though 83% of the professors completing the survey personally viewed the 

African American Studies curriculum as an important course of study in college 

and universities, many of the professors expressed a different viewpoint about 

whether or not their particular college/ university community shared their same 

level of enthusiasm for the African American Studies curriculum. The responses 

to the survey question; Does your college/university generally share the same 

perspective as you do about the level of importance of the African American 

Studies college course curriculum?, resulted in the following. 
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Figure 6. 

Does the College/University Share the Professors' Same Perspective about the 

Level of Importance of African American Studies? (n=12) 
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50 % of the professors completing the survey said that they definitely agree that 

the college/university shares their same viewpoint about the importance of the 

African American Studies curriculum. However, 42% of the respondents did not 

think their college/university shared their same perspective about the level of 

importance of African American Studies. None of the professors indicated a 

definitely yes response to the survey and 8% chose not to respond to this 

question. The results seem to indicate that there is less than a decided interest on 

the part of the college/university community to the existence of African 

American Studies. At best, there is acceptance that these programs do exist on 

their campus but the curriculum of study does not appear to be receiving a 
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significantly overwhelming level of support as some other programs might be 

receiving on the college campus's visited. While many of the professors agree 

that the African American Studies curriculum receives usual support, there 

would appear to be some disappointment that the African American Studies 

programs are not receiving the full, unquestionable support that many of the 

professors believe it should receive, especially in light of its lengthy thirty-three 

year existence on many college and university campuses throughout the United 

States as a result of the 'Student Protest Movement' of the 1960s when students 

demanded that ethnic studies (Black Studies) be included as a discipline of study 

at institutions of higher learning. 

The in office interviews with the professors revealed an array of insights as to 

why their particular college/universities may only tolerate the existence of 

African American Studies as an important and essential discipline of study on 

their campuses. During one very revealing interview, the professor asked and 

then answered his concerns about the lack of full support for African American 

Studies. "Has Black Studies progressed much during the the last thirty years?" 

He asked, and then answered sternly, "No! It still struggles for support. His 

response seemed to echo the response of other professors interviewed about this 

same dilemma. One professor was very adamant about what he saw as the 

reasons why the college was not supporting the African American Studies 

curriculum after such a long existence on their campus. He said, "There is still 

racism and discrimination on this campus." He continues. "Many of the 

administrators would like to see this program (African American Studies] dry up 

and go away." Still another professor during the interview echoed this response 
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by saying, "That most schools and colleges still see the African American Studies 

curriculum of little value to the overall academic development of the student." 

Interestingly, one other professor interviewed during yet another office visit on a 

different campus than the latter believed that despite the lack of interest on the 

part of the college/university, African American Studies has been around for 

more than thirty years and in this new millennium, had nothing more to prove, 

that hadn't already been proven over the years. He said candidly, "African 

American Studies Programs started in 1967 at the height of the "Black Power 

Movement". He continues. "There is no need for professors to demonstrate that 

African American Studies is a viable course of historical study---it has already 

been proven". Though this professor agreed that his university could provide 

more support for the program of African American studies, he sees a more 

) important struggle for professors teaching in this discipline and that is, 

"demanding more excellence from the students enrolled in African American 

Studies. Though not unique to students enrolled only in African American 

Studies, this same professor saw the new struggle and challenge for professors as 

the need to motivate low motivated students who have poor reading and writing 

skills." He noted that this was a campus-wide problem for all professors in all 

disciplines on his campus. Based on his years of experience in teaching this 

subject along with other subjects assigned him, he does conclude that, "students 

do develop an interest in the subject taught once they are challenged". 

The interviews revealed decidedly that while there is mild support from the 

college for African American Studies Programs there was still room for the 

improvement of that support. Said one professor, "it is always a challenge to get 



35 

the support of college administration but such support is crucial to the African 

American Studies curriculum." Another professor's response appeared to 

support the claims of many others interviewed for this project. She said, "This 

university generally gives 'lip-service' to the issues concerning support of African 

American Studies. The university could do more in the distribution of financial 

resources, curriculum development and the hiring of new faculty." Without 

question based on the survey responses and in office interviews, the professors 

definitely expressed a serious need for more college/university support for the 

African American Studies curriculum. In fact, when asked on the survey to rate 

the overall quality of support and interest of their college/university for African 

American Studies, 42% of the professors surveyed indicated a "not satisfactory" 

level of support from the college/university, while 17% indicated a "satisfactory" 

) level of support. (Note that 41% did not respond to this question.) 

How important is African American Studies to today's students? This question 

had particular meaning for me as an instructor. In fact, I considered it to be the 

primary focus question of this project. Based on my own experience in teaching a 

college level course in African American Politics for several years, I began to 

wonder whether or not this subject remained important to students currently 

enrolled in colleges and universities in the Southern California region. It seemed 

an important question to ask given that the most newsworthy student protest 

movements of the 1960s took place on several campus' within the California 

University System, including but not limited to; California State University at 

Berkeley, California State University, San Francisco and The University of 

California at Los Angeles. Clearly, African American Studies Programs exists 
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because of the demands of protesting students who wanted more ethnic studies 

focused course offerings. So, what about the today's students? Do they share this 

same level of motivation about the inclusion of ethnic studies on college campus'. 

Are students today showing the same level of motivation as students during the 

often turbulent change decade of the 1960s. This became an important question 

for me as I made sure it was included on both the survey questionnaire and 

asked during in office interviews of the professors. The survey results are as 

follows. 

Figure 7. 

How Important is the Subject of African American History and Politics to 

Today's College Student (n = 12) 
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Based upon their perspectives, 42% of the professors completing the survey 

indicated that students view African American Studies as very important. 25% 

indicated that students view African American Studies as moderately important 

and 8% said that students see these studies as less important. It should be noted 

that 8% of the respondents left this section blank. 

During the in office interviews the professors were quite candid about the subject 

of student interest and motivation for the African American Studies Curriculum 

offered at their college/university. Even though the majority of professors 

conclude that students have motivation for the subjects offered in the 

African American Studies program they were quite candid about the challenges 

of teaching today's students in any college/university study discipline. Several 

professors in fact expressed serious concerns about the difficulty many students 

have with their reading and writing skills. One professor confessed that even 

with the 'Writing Across the Curriculum' support program in place on their 

campus to assist students with deficient skills in writing, he discovered that 

African American student writing skills improved substantially "when these 

students are challenged to do writing and research on subjects that relate directly 

to their unique African American experience." Several of the professors also 

noted that they observed a distinct improvement in the esteem level of African 

American students as a result of taking African American Studies courses. One 

professor added the following comment. He said, "There is power in knowing 

how you fit into the larger American political, social and economic culture". One 

other professor thought it very unfortunate that at least on his campus that 
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overall, "African American Studies as a discipline is devalued by other academic 

departments on campus." 

Of particular note was one very memorable interview with a professor who 

seemed particularly concerned yet frustrated in her attempts to motivate some 

students in her African American Literature and Writing courses. She seemed to 

encapsulate the frustrations of professors like herself who may be considered on 

the road to 'burn-out' having exhausted all means of motivating students to 

learn. This interview is remembered for its direct reference to events taking place 

during the time of the interview. While responding to the interviewer's question 

about student motivation levels, this professor pointing out of her third level 

office window, directed my attention at an obvious informal gathering of African 

American students on the campus patio area just under her window. With utter 

frustration and unmistakable concern, she chimes out to the interviewer. "See 

those students gathered over there?" She said. "They congregate daily in that 

same spot, just 'hanging out' together. Why aren't they in the library? They are so 

far behind in their learning skills and are totally unaware of that fact and the 

urgency associated with that fact." It was apparent that this professor was 

nearing 'burn -out'. Midway through the interview she finally confessed that she 

would be leaving at the end of the academic term. She said she was tired and 

needed to find another line of work. Her frustration seemed to mirror the 

experience of other professors interviewed during this project, though maybe not 

at the same intensity level. Several other professors did convey their frustration 

with low motivated students. They saw this, however, as not unique to African 

American students. Said one professor, "This is a disturbing trend on college and 
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university campuses across the nation and it cuts across all disciplines and all 

manner of student populations." 

What according to the professors interviewed causes low motivation and lack of 

interest in taking African American Studies courses ? One professor offered the 

following insight into this dilemma. "African American Studies course offerings 

always have the cloud of low enrollment and possible cancellation hanging over 

it." One department chairperson offered the following comment. He said, "The 

Departments of African American Studies on many college campuses are always 

in a state of flux and change due to lack of support from college administration, 

student associations and other academic departments on campus." 

Another factor influencing interest, motivation and enrollment levels in African 

American Studies was astutely presented by one professor who was currently 

serving as chairperson of the department. She contributed the following 

observation. " Low motivation and enrollment in African American courses may 

be attributed directly to the concerns that students have about the overall 

credibility of such course work in the larger world where success is measured by 

one's ability to be hired in a job that pays well." The comments of this professor 

prompted me to see if, in fact, students did see this as a central concern. During 

one of the on campus student/ faculty meetings sponsored by the Department of 

African American Studies on that campus, I had a chance to talk with two 

students about their concerns regarding enrollment in African American Studies 

courses. Would student views support the claims of the department chairperson? 

I would soon discover that they would. Both of the students seemed eager to 

informally share their concerns. Said one student frankly. "I think I need to take it 
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[referring to a Black Studies course offered on her campus] but--there is a 

question about its value on a larger scale." She expressed her sincere concerns by 

adding, "Taking the course will require a great investment of time". Still another 

professor on campus seemed to support the concerns of the student and the 

department chairperson. She offered the following insight. "They [students] are 

not sure they can fit a course in Black Studies into the 'real' heavy duty course 

work already required for their major fields of study." This same professor also 

reminded the interviewer of the fact that California no longer uses affirmative 

action criteria as a means for attracting a more ethnically diverse student body to 

California colleges and universities and, as a result, said the professor, "Black 

Studies programs don't have a very large pool of Black enrolled students to pull 

from. So programs have been struggling to survive on many campuses in 

California." Another professor interviewed on this same campus also supported 

the claims of the aforementioned professors stating that in this new millennium 

century, "individual students are here for a degree and job outcome. They don't 

see how Black Studies can help them on the quest for employment unless it is a 

degree requirement." 

But sentiments about why African American Studies suffer from low motivation 

and interest that influence low enrollment levels came across very differently 

during interviews on another campus selected for this project. One professor 

offered the following reasons for low motivation and low enrollment levels. She 

said, "Black Studies suffers from low enrollment because of poor marketing of 

the courses." This professor, unlike some of the others, offered her strategy for 

keeping negative 'bad-word-of-mouth' advertising from hindering enrollment 



41 

levels in Black Studies. She offered the following simple revelation. "Professors 

need to get out of their offices and talk directly to the students on campus to 

counteract misconceptions about Black Studies courses and their value to 

students." "Black Studies faculty must network with student associations. Pass 

out their business cards and promote course offerings." She said she has been 

doing this for several years now and as a result, not one of her scheduled classes 

have been cancelled due to low student enrollment. Another factor that must be 

taken into consideration is that many students (particularly African American 

students) think that they already know everything there is to know about the 

African American experience in America. She quickly discovered that when 

students do enroll in her class, that their historical knowledge of the subject is 

minimal at best. Once these students enroll in her course she said, they are 

frequently "overwhelmed by the amount of work expected of them." 

It should be noted that one professor made a special effort to share with the 

interviewer this fact during a hurried interview session. "Unlike in the early 

stages of development of the Black Studies curriculum, these programs can no 

longer base their survival on the enrollment of African American students alone." 

Said one professor. "Many of our courses survive because of ethnically diverse 

student enrollments." More than one professor highlighted the fact that in this 

post-California affirmative action climate, diverse enrollment is central to the 

survival of many African American Studies programs on California based 

campuses. Some professors confessed that they hoped African American 

students would still be the primary enrollees in their courses but they also 



42 

seemed encouraged overall about the ethnically diverse student enrollments in 

their courses. 

) 
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D. Assessment of Teaching Methodology 

Summary Findings 

Overwhelmingly, the three most frequently used teaching methodologies, 

all ranking number one with 93% of the professors selecting them, 

included; the traditional lecture format, the small group/interactive 

discussion methodology and the use of movie/video presentations in 

class. 

• Written assignments still remain the primary means for measuring student 

learning. This teaching methodology ranked at the number two position with 

83% of the professors selecting it as a teaching methodology. 

• Surprisingly, even with continued nationwide pressure being placed on 

educators to use computer technology in the classroom, including computer 

generated presentations and in class internet use, it ranked at the bottom of the 

scale with 50% of the professors indicating its current use. It appears that this 

methodology is not yet the primary teaching methodology of a majority (50%) 

of professors interviewed during the conduct of this project. 

• The most effective teaching approach was the small group/interactive 

discussion approach. Yet many professsors expressed the need to incorporate a 

combination of teaching methodologies to encourage total student 

involvement in their learning. 
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Based on the survey results regarding teaching methodology, the following chart 

summarizes the most frequently used methodology of the professors at the four 

campus's visited during the conduct of this project. 

Figure 8. 

Summary of Teaching Methodologies (n = 12) 
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During office interviews with the professors, they gave a surprising series 

of responses to my questions about teaching methodology. 

While most professors admitted to using lectures as their primary teaching 

mode many recognized the importance of getting students involved in the 

learning process. For instance, several professors said they have used a 

'group panel review' as a collaborative in class methodology that requires 

students to read a chapter of assigned readings and then panel discuss their 

findings and conclusions in class. In balancing in class participation against 

lecture, several professors expressed the need for instructors to remain aware 

and in tune with the 'climate' of the classroom and the unique needs of a 

particular classroom of students. It is only by remaining flexible in the 

) approach of teaching African American Studies curriculum will student 

motivation be encouraged. 

Showing videotapes in class scored high in the survey portion of the project 

and during interviews professor also expressed how much they use 

videotapes in the classroom setting to assist in conveying the subject matter 

under discussion. Many of the professors saw the need to incorporate visual 

learning to a generation of students so accustomed to entertainment media. 

However, one professor cautioned that, when using this method in class 

professors need to be aware that "some students fall asleep during videotape 

presentations." She concluded that "using a variety of teaching approaches is 

always best" But there was no denial by the professors interviewed that there 

are excellent videotapes being developed in specific areas of African 
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American Studies that should be shared with students enrolled in their 

courses. The key was not to overuse one particular approach to teaching the 

subject matter. The quality of the videotapes and the proper incorporation of 

videotape presentations in class is critial to engaging the interests and 

involvement of students. One of the professor interviewed seemed 

particularly motivated in being flexible in her teaching methodology because 

her goal like that of so many other professors was to incorporate 

methodologies that work to convey the desired knowledge base. One 

professor jokingly said that she was seriously thinking about incorporating a 

contemporary 'RAP' music popular culture approach to connect with today's 

students." At first it seemed that this professors was joking of course but 

there was a serious tone in her voice that reflected the "whatever-will-work" 

mindset many professor have today in struggling to figure out how to 

promote student learning. These professors like so many others in college 

and university disciplines across the country recognize that students today, 

for the most part, don't like to read or write and that if teaching effectiveness 

is dependent on student motivational levels, offered one professor, 

"....students need quite a bit of external motivation for class participation." 

Along this same line of discussion about the use of videotapes in the 

classroom. One professor also noted that "students don't take notes during 

videotape presentations". She said, "They often rare back and view the tapes 

as if at a movie theater." Yet still this professor is convinced that it is difficult 

to ignore the value of showing quality videotapes in class. If these responses 

are any indication of teaching methodology in this millennium century, in 
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class lecture presentations and videotape viewing will continue to be used as 

major teaching methodologies despite of the expressed concerns of the 

professor interviewed. One professor's comments seem to best summarize 

the issue of which teaching method seems to be most often used in the 

classroom. He said, "Most professors are stuck in the lecture mode of 

teaching and change is slow." Yet one professor noted that" one reason why 

lecturing remains a major teaching methodology is the shear size of class 

enrollment." It was noted that many professors still teach in large lecture 

rooms that hold a large number of students leaving them little choice but 

lecture. This professor also noted that their teaching assistants have a much 

better opportunity to incorporate small group discussion methodologies 

when they meet students in laboratory sessions as follow up to the large 

classroom lecture sessions. I was curious about whether this same professor 

at least incorporated the use of computer generated software presentations 

mode while lecturing in large lecture settings. She responded without 

hesitation that, using programs like Microsoft PowerPoint (a presentation 

software package that allows professor to outline their presentations 

beforehand and even generate a lecture outline that can be handed out to 

students to follow along with the lecturing professor) proved to be a negative 

experience. Her noted reasons for not using this presentation mode was that 

she noticed that if pre-generated outlines are given to students before the 

lecture, they assume all the information they need is provided and it makes 

them lazy about taking any additional notes during the lecture. She believed 

that these handouts hindered the students ability to connect with the subject 

being presented. She said this method does not offer the students ''buy in for 
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them to take notes." So she refused to use this methodology for presenting 

her topic. In fact, one of the most surprising findings of this project, is that 

even though 'market forces' in the United States may be talking about the 

need to incorporate large scale use of technology in the classroom, large scale 

use of technology in the classroom has not yet taken hold at least among 

faculty interviewed on the campuses visited during this project study. Why 

not? Well, first of all, many professors admitted that they are not yet 

comfortable enough with technology to use it as a primary means of 

presenting the subject in class for fear of technology failure during the class 

presentations. Surprisingly, only 50% of the professors completing the survey 

expressed that any form of technology is being used for their course 

presentations or for student research assignments. One professor also 

expressed concern about the validity of using only internet resources as 

assignments for students who often fail to examine whether a selected 

internet site's information is accurate or a valid source of information. 

Professors overall were not opposed to the use of internet technology but 

were very concerned about how to justify and validate its use in the teaching 

enterprise. In fact of all methodologies selected, navigating internet sources 

according to professors completing the survey, 25% said this method proved 

to be the least effective teaching methodology. This response though must be 

considered along with the fact that only 50% of the professors completing the 

survey use any form of internet .technology in the delivery of their subject 

course of study. 
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Although it is clearly evident that professors still cling to the lecture format, 

with 58% rating this method as moderately effective, many of them, 

recognize and use a variety of teaching techniques when given the 

opportunity. More than a few professors during the interview portion of my 

project indicated the use of some collaborative work assignments if nothing 

more than giving students a research assignment and requiring them to 

discuss their findings in small group sessions. However, several professors 

did believe that small group learning in the classroom has proven to be a 

very effective teaching methodology and that students seem to both enjoy 

and benefit from this type of class involvement. It should be noted here that 

42% of the professors completing the survey also rated written assignments 

as one of the most proven and effective methods in motivating student 

learning. The survey response by professors also support the conclusion 

about the effectiveness of small group/ interactive class exercises as 

promoting student involvement in learning. 58% of the respondents listed 

this methodology as clearly a very effective methodology used in their 

teaching. 

While there may be differences among professors about what approach 

works best in teaching the African American studies curriculum, one 

professor offered the following thought: She said, what matters most in the 

teaching endeavor is the need to " first figure out how much knowledge 

enrolled students already have about the subject matter and then proceed to 

take them on the needed journey of learning." Secondly, figuring out how to 

bridge the gaps of knowledge in the field while realizing that professors 

simply cannot please everyone." 
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E. African American Studies Resources 

Summaty of Findings 

• The professors at the African American Centers visited use a variety of 

teaching resources in their courses. The most popular resource is still the use 

of a full-length paperback textbook and specially prepared handouts, 

outlines and journal articles. 

• Though professors are aware of the new internet classroom technology 

available to them very few professors use CD-ROM materials or use 

on-line resources in the classroom. 

• The use of a supplementary reader, as a requirement for the courses taught 

in the discipline of African American Studies, is also a very popular resource 

among the professors interviewed. 

One of the central ideas behind this project was not only to assess the teaching 

pedagogy of the professors teaching the African American Studies curriculum 

but also to find out about the types of resources they used most frequently in the 

classroom. When given a list of selected types of resources available in academia, 

the ranking of the types of resources used most frequently, resulted in the 

following responses. 
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Table 2. 

Rank Ordering of Resources: 

Type of Resource 

I. Full-length paperback textbook 
Professor prepared handouts, 
outlines and journal articles 

II. A supplementary reader 

ill. Video material 

IV. A textbook study guide 

V. Brief text and on-line supplements 

VI. A full-length hardback textbook 
A supplementary trade press book 
and CD-ROM materials 

An additional component of this project was to develop a list of specific names 

and titles of some of the resources used by the professors. The response to this 

inquiry resulted in the following list of specific resources used by the professors 

interviewed for the project. (Note that this is just a sample of the types of specific 

titles used by the professors based on their responses during the interview and 

structured response questionnaires). 
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Table 3. 

Resource Title Listings 

Author Type of ResourceName ffitle of Resource 

W.E.B. Dubois BookThe Souls of Black Folk 

Cornel West BookRace Matters 

BookLerone Bennett,Jr. Before the Mayflower 

BookFrom Slavery to Freedom John Hope Franklin 

Derrick Bell BookFaces at the Bottom of the Well 

Peter Rose BookThey and We 

Carter G. WoodsonThe Mis-Education of the Negro Book 

Vincent Parrillo Strangers to These Shores Book 

Clayborne Carson, et.Eyes on the Prize: Civil Rights Book 
Reader al. 
Malcolm X: Autobiography Alex Haley Book 

Davis Polter BookThe Impending Crisis 

Maulana Karenga BookIntroduction to Black Studies 

Molefi K. AsanteAfrocentricity Book 

Book 
Readings for Writing 
Pioneers of the Black Atlantic 

Joyce M. Jarrett, et. al.Heritage: African American 

Henry Louis Gates, Jr. Book 

Martin and Malcolm in America James H. Cone Book 

BookDismantling Racism Joseph Barndet 

Sean Dennis Cashman Book 
for Civil Rights 1900-1990 
The Autobiography of Martin 

African -Americans and the Quest 

Clayborne Carson Book 
Luther King, Jr. 
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Book 
on Brown v. Board of Education 
Legacies of the 1964 Civil Rights 

Austin Sarat Race, Law, & Culture: Reflections 

Bernard Grofman Book 
Act 
African American Art BookSharon Patton 

The Civil Rights Movement: William Dudley Book 
Opposing Viewpoints 
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F. Improving How the Subject of African American Civil Rights History 
and Politics is Being Taught 

Summazy of Comments: 

. 
• "Plan a curriculum that is interdisciplinary-- perhaps across five - six 

disciplines. 

• "Teach 'process and change' rather than needless emphasis on personalities" 

• "Bring in more current event issues as class activities" 

• "Have guest speakers to talk to students about civil rights" 

• "Would use more African novel reading assignments in class" 

• "Talk about ordinary people caught up in the civil rights struggle" 

• "Truthful analysis of rights and wrongs or rights gone wrong..... to include 

how rights have or have not been implemented for the masses of African 

Americans, not just the 'Talented Tenth" 

• "Need more time during the academic year for civil rights topics" 

• "Use more videotapes and software like Microsoft PowerPoint" 

• "Need smaller discussion groups with teaching assistants" 

• "Have more lecture time and research presentation time." 

• "Make available an interactive web site on the course subject and conduct 

classes in the campus lab where students can engage in interactive activities." 

The professors interviewed for this project were more than willing to share their 

perspectives on how to improve the African American Studies discipline and 

offer insights about how the discipline might be taught in this new millennium 

century. 
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Despite the realization that African American Studies never really receives the 

full support many of the professors believe it should, they remain hopeful about 

the future and continue to think about how they might improve in teaching this 

subject to a new generation of students. For example, one professor serving as 

Department Chairperson both envisioned and cautioned professors teaching 

courses in African American Studies not to think of African Americans as 

"survivors of oppression" but as "people who have contributed to the 

development of not only the American nation but of many nations worldwide." 

Professors teaching this subject he said, should use the framework of 

"development as a people" which communicates the contributions of African 

American peoples to the larger society and to the global community. This same 

professor also believed that any discussion of African American peoples must 

start with a discussion of their ancestral home, Africa; not with the discussion of 

American enslavement which says nothing about the political, social and 

economic culture base in which Africans lived before their enslavement in the 

Americas. It soon became apparent to this researcher that other professors in the 

department shared the same teaching approach as the Chairperson. During an in 

office interview with a member of the faculty, that professor indicated that she 

"starts each class with an explanation about Africa and then moves to the U.S. 

experience". Several other professors also said that they start with an explanation 

about African culture and heritage before moving into a discussion about the 

American experience of African Americans. 
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Another professor interviewed during the project conveyed a different need in 

improving the teaching of African American Studies. She said "The real challenge 

in teaching this topic[civil rights history and politics] is to find a way to bridge 

and connect the history of the 'Civil Rights Movement' to contemporary states of 

being." Still another professor framed this same need somewhat differently. She 

said that there is a need to "Impress upon the students not to live unconsciously 

in the present and as professors, we have to avoid disconnection from history 

and issues affecting African Americans." What is interesting to note is that 

during one of my campus visits I was introduced to several students attending 

an on campus meeting. They seemed eager to share their concerns about their 

experience with African American Studies courses they had taken. Two of the 

students offered the following critique of the African American curriculum on 

their campus. Both said that their request is that the curriculum stop teaching 

about the African American experience in America from a Euro-centric 

perspective". I asked them to explain what they meant. They said, "You know, 

teaching about the experience of African Americans from the European 

viewpoint rather than from the internal Afrocentric experience first-hand." 

Another student suggested that courses in African American Studies stop 

teaching about the most notable historical figures like Martin Luther King, Jr .. 

We learned about these historical figures in high school," she said. "Now we 

want to know more about the overall significance of the African American 

struggle so that we will be able to connect it to current political events." 

Overall, the professors interviewed for this project definitely envision a future 

for African American Studies. From their professorial vantage point, they have 



57 

concluded "that there is still interest in the area of Black Studies so program 

offerings will likely increase, -- the real challenge is "who will teach the subject in 

the future?" So, given the apparent frustrations of the professor's interviewed, it 

is certainly clear that they have no plans of giving up teaching the African 

American curriculum to interested students. As one professor concluded, "We 

cannot give up-- if we don't do this work, who will ?" 
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G. Summary of Major Findings 

1. That since the 1960s, 1970s student movement for the inculsion of Black 

Studies on colleges and universities in the United States, these programs have 

survived into this new millennium because of the dedication of African 

American professors in the face of criticism and lack of support. These 

professors have dedicated themselves to making sure that this discipline of 

study remains a part of the college curricular offerings. They continue to fight 

the battle despite criticism and lack of support. 

2. For African American Studies to survive in this new millennium, the 

professors teaching this subject matter must be even more proactive in 

writing, publishing, speaking, and lobbying for more outside support as with 

the model set by the popular Harvard University Department of Afro­

American Studies program whose professors are publicly visible in 

nationwide events such as political campaigns, symposiums, news worthy 

political events, documentary presentations, book promotional opportunities 

and speaking engagements. Such visibility and marketing of the programs 

can promote community interest and support for the objectives of the 

Centers. Professors must not only make a concerted effort to communicate 

the viability of their programs but also find a way to incorporate this effort 

with an already busy agenda of professorial duties. 
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3. That university and college administrations have been remiss in their support 

of these programs by not allocating additional funding and new hire faculty 

resources to the programs. There is a general reluctance and overall 

indifference to the goals and objectives of African American Studies 

programs on the part of college and university administrations and such 

mediocre support keeps the programs from fully expanding. Many of these 

programs are just tolerated for purposes of contemporary political 

correctness. 

4. There is a definite trend away from the idea that African American Studies is 

the sole interest of African American Students only. Over the past few years 

the enrollment of other nationalities in African American focused courses 

have been on the increase, especially since African American student 

enrollment at California colleges and universities has dramatically declined 

with the passage of California Initiative 209 that essentially eliminated all 

Affirmative Action admission requirements in California Universities and 

Colleges. There are simply not enough African American students enrolled in 

California Universities and four year colleges to support fully the enrollment 

FTE (full-time enrollment) requirements for African American focused 

curriculum program offerings. 

5. Many students expressed the need for a different focus for the African 

American studies curriculum which includes moving away from the Euro­

centric view of the African American experience in America and moving to a 
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more Afro-centric view of the history and politics of the African American in 

America. 
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Figure 9. 

The Challenges of African American 
Studies Departments 

@ 2001 Maxine Sparks-Mackey 



62 

Chapter 4 - Emerging Trends in Teaching African American Civil 

Rights History and Politics in the 21st Century: Final Thoughts 

I am not certain what I expected to find as a result of my five month visit to the 

four selected Southern California African American Studies Centers. But during 

the project study visits, I noted that there were some emerging trends in the 

teaching of this subject that became readily apparent to me. 

First, my observations and interviews revealed that, without a doubt, African 

American Studies Centers at the colleges I visited survived into this new 

millennium not because of some great outpouring of support from the 

community nor from college administration. They survive solely because of the 

long standing commitment and dedication of the African and African American 

professors who continue to see the value in making this curriculum study 

available to the students interested in pursuing it. In the majority of cases, the 

professors interviewed expressed a passion for this subject matter despite the 

lack of support or recognition given them. Many of the professors made it clear 

that their training in a multiplicity of disciplines afforded the option of teaching 

in other disciplines such as psychology, sociology, religion, history, political 

science, English and other general coursework offered by the college or 

university of which they were tenured and employed. But the overwhelming 

concern expressed during interviews with faculty at the colleges and universities 

visited was one central motivating factor of concern, and that was, "If we don't 

teach about African American History and Politics, who will?". The faculty 

envisioned with horror a curriculum that could easily disappear from their 
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college administration's priority list if they, the faculty personally retreat from 

providing this area of study. Though many of the faculty members expressed 

tremendous frustration with the continuous need to fight for the inclusion of 

African American History and Politics in a region like Los Angeles and Orange 

County, California, who according to the U.S. Census is still one of the most 

ethnically diverse populated regions in the country. They expressed no need to 

demonstrate the importance of African American history and politics in America. 

The professors expressed course offerings outside of the Center's curriculum. 

They did not believe that the full and complete range of African American 

historical and political desporia would be offered to students taking general 

course studies in other disciplines. Most of the faculty interviewed expressed 

genuine concern with the 'watering down' of the subject matter which for most 

college students would be tragic because it may be the only educational 

opportunity to be exposed to African American History and Politics. 

Another trend of note, was that due to the passage of California Proposition 209 

by the electorate in 1996 (a proposition that essentially eliminating all 

Affirmative Action Admission policies at colleges and universities in California) 

there has been a significant decline in the number of African American and 

Latino students admitted to colleges and universities in the state. This low 

enrollment has resulted in fewer numbers of African American students who 

would normally gravitate to courses in the area of African American History and 

Politics. What has counteracted this trend, is the increased interest in African 

American studies from non-black racial groups. Professors were candid in noting 

that the make-up of their classroom populations was ethically diverse though 
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they also admitted that while they were encouraged by the diversity, they 

remain concerned that African American students needed make a concerted 

effort to take these courses sense this may be the only exposure the students 

would get in understanding their unique cultural history in America. Many 

believed that most black students have been mis-educated about their history 

and suffer as a result of not knowing their genesis in the American historical and 

political landscape. Professors, however, were very receptive to the diversity of 

enrollment in their courses of study though they question whether students are 

taking these courses out of genuine interest in the subject matter or merely to 

meet a graduation requirement in their major areas of study; For example, the 

ethnic studies requirements for teaching and licensing in California K-12 public 

schools. 

Another concern of faculty is the amount of time they now spend counseling 

students on matters outside of the discipline of study. The majority of the faculty 

expressed to me that they spend so much time mentoring, counseling and 

problem solving for their students that they now-on-average spend less time 

advancing the discipline and academy of African American Studies. Many feel 

the need to have more time to network with other faculty members and 

departments at other colleges. Several professors expressed to me that regular 

and frequent association of professors teaching in this field would be of great 

benefit to them. It would also offer an opportunity to share ideas and challenges 

with other professors assigned the responsibility of delivering this curriculum. 
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Finally, it is clear to this researcher that African American Studies courses will 

continue to be offered at the colleges and universities visited during my project 

study period. However, it is not clear that any of these programs will gain 

enough academic support from both faculty, students or the community to 

expand the departments program offerings. In fact, the findings of this project 

seems to indicate that many of the Centers will continue to survive as long as the 

professors dedicated to the subject do not grow weary from the battle of 

continuing to watch over the programs so that the curriculum remains in place. It 

is not at all certain that the colleges or universities visited give these Centers the 

priority and funding attention they deserve. After more than thirty years of 

existence, faculty members should not have to defend the existence of African 

American Studies Programs. Ideally though, one might assume that some day 

the ethnic studies component should be an accepted part of general history and 

government courses of study at the college level. It is clear to this researcher, that 

this is still a fallacious assumption even in this new millennium. It would be an 

ideal scenario to expect general courses of study like history and political science 

to include fully the historical and political component of African American 

History and Politics. But the fact remains that in over thirty years of struggle to 

promote the significance of such studies at the college level such offerings still 

are viewed as side add on courses separate and apart from mainstream history 

and political science curriculum classes. The study of African Americans and 

other ethnic studies courses according to the professors interviewed, remains 

marginal and segregated. Therefore, African American Study Center faculty fear 

that African American Studies can not be entrusted to the various College 

departments who may or may not incorporate the studies of ethnic groups, 
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particularly African Americans, as central to the themes of understanding the 

true nature of American history and its politics. Therefore, the teaching of 

African American History and Politics in a nation whose 2000 U.S. Census results 

already indicate increasing ethnic diversity is still largely a process of segregated 

coursework of offerings in the colleges I visited. 

As for trends, this project researcher conclude that there are no real noted 

changes on the immediate horizon for African American Studies Programs at the 

colleges and universities visited. Most of the programs have struggled to survive 

with minimal support financially. The outcry from students demanding an 

increase in African American Studies reminiscent of the late 1960s and early 

1970s simply don't exist. Students on the campuses visited are not as politically 

organized or vocally demanding as students were in the socially conscious 

campus movements of the 1960s or 1970s. Black Student Association Groups on 

campus' are also not as organized and vocal as those that pressured college and 

university administrations during the Student protest movements in the 60s and 

70s. Often, Black Studies curriculums must compete with other ethnic studies 

programs for the minimal resources colleges are willing to offer to such 

programs of study. 

As a final note to this project study, this researcher wishes to convey a sincere 

sense of renewed respect for the dedicated African and African American faculty 

members interviewed during the project study. Despite the many barriers and 

lack of support for African American Studies, they remain deeply committed to 

keeping the curriculum alive on their college and university campuses. Though I 
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worry that many of them will burn-out due to the personal and emotional 

demands such advocacy no doubt will continue to place on them both physically 

and emotionally especially since more than more than one professor expressed 

that they felt burnt out. In retrospect, I will not soon forget that one part-time 

professor who said this would be her last semester teaching in this field. I also 

shutter to think about what the future would be for African American Studies if 

more than one professor just says, "I give up!" 
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Chapter 5 - Summary Project Statement and Value to Mt. San 
Antonio College 

Table 4. 

The latest statistics for enrollment at Mt. San Antonio College is as follow: 

Ethnicity of Credit Students 00-01 

• Hispanic/Latino 40.2% ♦ White 24.8% 
• Asian/Pacific Islander/Filipino 24.7%: ♦ Black 6.4% 
• Other/ Unknown/Undeclared 3.2% • American Indian/Alaskan Native 0.7% 

Table 4. above clearly shows the increase in student enrollment reflecting an 

increase in ethnic racial populations at Mt. San Antonio College .. An examination 

of the courses being offered over the last three years in the Department of 

History, Geography and Political Science alone shows an increase particularly in 

the demand for courses of study in the area of ethnic studies. Most notably in 

Mexican American History and Politics and in African American History and 

Politics. Even though African American enrollment figures indicate a decline in 

African American student populations on campus, the course offerings in 

African American History is always full to capacity and the course offering in 

African American Politics, since its inception in 1994 has yet to be cancelled due 

to low enrollment, in fact the one Fall 2001 course offering in African American 

Politics 35 could not accommodate all of the students desiring to take the course. 

Student population trends clearly indicate that Mt. San Antonio College will 

continue to serve an ethnically diverse student population and that it will be 

vitally important for both faculty and administration to be mindful of the needs 
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of these growing student populations. Though we may not see the organized 

student protests on campus reminiscent of the 1960s and 1970s student 

movements, it is expected that these student populations will make their voices 

known in requesting courses that give them knowledge about their cultural 

history and politics. While Mt. San Antonio College may not be able to meet all 

of the demands for curricular inclusion, the college cannot afford to turn a deaf 

ear to the requests for such offerings. 

The purpose of this project study was to find out about the experience primarily 

of African American Studies Center at other colleges in Southern California. 

Their hopes, fears and current challenges in keeping the African American 

Studies curriculum alive in America. It is my belief that much can be learned 

from the results of this project. Especially from the faculty members who were 

willing to share their insights about their teaching methodologies and concerns 

about their departmental programs. Here is an overall summary of the many 

insights I wish to share with my Mt. San Antonio colleagues and college 

administrators as a direct result of my visitation to the four selected college and 

university campus'. 

1. It places an unnecessary burden on department faculty who teach ethnic 

studies when the college administration fails to recognize and support the 

efforts of professors working to provide ethnic studies courses. Departments 

are attempting to meet the needs of the student populations for these courses 

and should not have to convince administration that support for such classes 

are necessary and viable when the demands for such courses exist. 
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2. Until the ethnic studies focus is fully and successfully incorporated into the 

general courses of studies at the college level, colleges and universities should 

expect to create or expand separate and distinct coursework to address the 

need for specific ethnic group focused history and politics. 

3. That the college should initiate oversight responsibilities for insuring quality 

offerings in ethnic studies coursework and remain attuned to the needs of 

ethnic program offerings by recognizing the need for faculty, financial 

resources and staff support to insure quality course offerings. 

4. It is the responsibility of all college faculty to receive the proper development 

training and support when given the opportunity to incorporate ethnic 

studies components in their assigned coursework curriculums. 

5. Faculty should continue to encourage students to enroll in ethnic studies 

courses and share with students the value of understanding diverse cultural 

histories and politics and that such knowledge will help them in the 

ethnically diverse Southern California workplace. 

6 . Whenever possible, the faculty and administration of the college should 

encourage a wide variety of ethnic diversity activities and programs on 

campus to give students increased exposure to a variety of cultural norms. 

_) 
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7. Encourage on campus staff development training and support opportunities 

for faculty members responsible for and interested in providing and 

expanding the college ethnic students curriculum. 

8. Faculty must work to promote the ethnic course offerings by encouraging 

students to enroll. This is accomplished by getting to know the students who 

would be interested in these courses. Also solicit the help of on-campus 

student groups and association for support of ethnic studies. 
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Overview 

I am requesting a sabbatical leave for the purpose of enhancing my teaching skills and 
knowledge base in the area of African American Civil Rights history. 

Currently, I teach four sections of Political Science 1 ( Introduction to American 
Government) where the enrollment levels are always at full capacity and interest in 
civil rights history as expressed by students is on the rise. I also teach one section of 
African American Politics 35 in which enrollment has expanded with each semester 
that the course has been offered in the Department of History, Geography and Political 
Science here at Mt. San Antonio College. If enrollment levels continue to increase, 
We expect that our department will need to add an additional section of African 
American Politics 35. The demand for more ethnic: studies based courses is 
escalating as Mt. San Antonio College's student population continues to become 
more ethnically diverse. We have already expanded our offerings in both Mexican 
American Politics and African American History. I want to expand my knowledge base 
in the area of civil rights history and upgrade my teaching and presentation skills in 
this area so that I will be better prepared to meet these demands as we move into the 
new millennium. 

Background Information 

In 1994, I was awarded a National Endowment for the Humanities Summer Seminar 
for College Teachers Fellowship which enabled me to join twelve other college 
professors from colleges and universities throughout the United States in a six week 
seminar at the University of California, Los Angeles campus for the purpose of 
exploring "Literature of thei Civil Rights Movement". My participation in this 1994 
summer seminar provided me with the necessary resources and teaching skills to get 
the African American Politics 35 course, which had just been reactivated that year, off 
to a good start for the Fall 1994 semester. Knowledge and resources from the summer 
seminar also assisted me in teaching the civil rights section in my four Political 
Science 1 classes. In addition to teaching a full load of classes that semester, I was 
also invited to share my res,ources from the seminar in a series of staff development 
training sessions for my DE~partment and for the Division of Humanities and Social 
Science. Now, facing the~ new millennium, it has become increasingly more 
challenging to teach the subject of African American Civil Rights History to students 
whose daily lives seem fa.r removed from the struggl13 of the Civil Rights Era in 
America. In preparation for this new challenge, I need time to expand and build upon 
the seminar work begun during the UCLA summer seminar. With the demands of a five 
course two track teaching load that includes four sections of Political Science 1 
(Introduction to American Government) and the course in African American Politics, it 
is next to impossible to find the time for study and exposure to new trends and theories 
in the field of African American Civil Rights History. I believe a one year sabbatical will 
provide that needed time. 
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Project Activities 

The central goal of my sabbatical leave will be directed toward answering one major 
question: 

How will you teach the subject of African American Civil Rights History in the new 
millennium to students whose lives may be far removed from the struggles of this 
significant era in America's history? 

I will accomplish this task by spending study time at four major University and College 
African American Studies Centers reviewing the literature and resource materials 
available at these campus centers; interviewing faculty who teach and do research in 
the area of African America Civil Rights History and I plan to observe in class teaching 
styles and methods of their faculty members. I will also observe the student response 
to the various teaching styles and method of delivery. 

By the end of the sabbatical leave period, I expect to have achieved the following 
outcomes. 

Have a better understanding of the various approaches available in teaching 
the subject of African American Civil Rights history. 

Have collected innovative resource materials that can be used 
in teaching the subject matter. 

Have become more confident in using computer generated presentation 
methods that communicate the relevance of the subject matter to students 
taking the course. 

Have developed at least four new in- class collaborative group exercises to 
further draw students into critical analysis of African American Civil Rights 
History and its place in the new millennium. 

Selected Sites: 
I have selected the following African American Studies Centers in which to conduct my 
sabbatical leave research. The sites include: 

The University of California, Los Angeles (UCLA) 
African American Studies Center Study Time: 4 weeks 

California State University, Los Angeles 
Pan-African Studies Center Study time: 4 weeks 
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University of California, Irvine 
African American Studies Center Study time: 4 weeks 

The Claremont Colleges 
Intercollegiate Department of Black Studies Study time: 4 weeks 

During the Spring 20001 semester, I will devote fulltime to reviewing and studying the 
data collected during the site visits. This analytical work will include: 

• Writing a summary report of findings and recommendations for teaching the subject 
matter of Civil Rights history in the new millennium. 

• Studying resource materials collected during the sabbatical leave period and 
prepare them for use in the classroom and for future on-campus staff development 
sessions. 

• Developing at least four collaborative exercises on the subject matter of civil rights for 
use in the classroom. The collaborative exercises will focus on the issues of 
democracy, voting rights, U.S. Constitutional principles and civil rights leadership. 

Preparation time: 18 weeks 

Anticipated Value and Benefit of the Proposed Sabbatical Activities 

My study project will provide an important base of knowledge that will benefit me, my 
students, my department and the college. 

When I complete this project, I will be more up-to-date on research trends, theories 
and presentation methods in my field of study. By the end of the study project I will also 
feel more confident in using computer generated presentations. I will return to full-time 
teaching both energized by the change in pace and equipped with a storel1ouse of 
fresh knowledge and innovative teaching strategies suitable for the new millennium. I 
will also be prepared to share this new knowledge and acquired resources with my 
colleagues in the Department of History, Geography, Political Science. Upon my 
return, I will also make myself available as a campus-wide, staff development trainer on 
the subject of teaching African American Civil Rights history. 

Study Methodology: 

During my four week visit at each African American Studies Center, I will work 
cooperatively with the Center Chairpersons and Directors in gaining access to 
professors teaching courses in the field of African American Civil Rights. 
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My basic methodology will be to first conduct formal interviews with the professors 
during their regular weekly scheduled office hours and then request their permission 
to observe their teaching styles in the classroom. I fully expect that many professors 
will permit me to observe them for several classroom sessions. However, I also 
anticipate that some professors might choose to participate in the interview only and 
not be observed. My plan is to respect their wishes and continue on with my study 
project. 

Timeline and Activities: 

UCLA Study Time: 4 weeks 
August 2000 - September 2000 

Valerie Smith, Chairperson 
African American Studies Center 

I will conduct a review of the literature and search of civil rights materials in the African 
American Studies resource library on the UCLA campus and interview faculty about 
their particular teaching methodology of this topic. I also plan to sit in on Center 
sponsored seminar offerings and meetings of staff and faculty. I will spend 
considerable time reviewing historical civil rights resources in the UCLA General 
Campus library. 

California State University, Study Time: 4 weeks 
Los Angeles September 2000 - October 2000 

Marjorie Bray, Acting Chairperson 
Pan- African Studies 

I will continue researching teaching methodologies of instructors teaching the subject 
of African American civil rights in the department of Pan-African Studies. I will not only 
interview faculty members but also sit in on classroom presentations to observe the 
various teaching styles and approaches. I will also be able to observe the response of 
students enrolled in the course. 

University of California, Irvine Study Time: 4 weeks 
October 2000 - November 2000 

John Rowe, Director 
African American Studies 

The interdisciplinary approach of this African American Studies Center will provide me 
with access to numerous faculty members and an array of course offerings and 
potentials for exposure to the subject of teaching African American civil rights. 



78 

The Claremont Colleges Study Time: 4 weeks 
November 2000 - December 2000 

Rita Roberts, Chairperson 
Intercollegiate Department of 
Black Studies 

The Intercollegiate Department of Black Studies on the Claremont Campus is 
comprised of faculty from all of the five colleges in the consortium. Again, this will give 
me access to numerous faculty members from different colleges. I will conclude my 
research here by completing interviews and classroom observation of teaching styles 
and methodologies in teaching the subject of African American civil rights in the New 
Millennium. 

Spring Semester 2001: Data Analysis, Report Writing and 
Development of Collaborative Exercises 
(18 weeks) January 2001 - May 2001. 

This time period will be devoted entirely to reviewing and studying the data collected 
during the Fall 2000 semester campus visits and writing and developing resource 
materials that can be used in the classroom for my Political Science 1 and African 
American Politics 35 courses upon my return to full time teaching at Mt. San Antonio in 
the the Fall 2001 semester. I will also write my final sabbatical report of findings with 
recommendations for teaching the topic of African American civil rights in the new 
millennium. I will also be ready to share my findings with other faculty members on 
campus. 

Research Questions to be Used DurinLCampus Interviews: 

1. Is it still important to teach the history of the African American Civil Rights movement 
in college courses? 

2. Is the teaching of this topic relevant to the needs and interests of today's students? 

3. If so, what do you see as the best approach in teaching the subject matter? 

4. What particular strategies or approaches do you undertake to motivate student 
interest in the subject matter? 

5. What in your opinion appears to be the most effective strategy for generating 
student interest in the subject matter? 
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-~) 6. What in your opinion appears to be the least effective strategy for generating 
student interest in the subject matter? 

7. What resource materials do you use to teach the subject matter? (ie, 
textbooks.videotapes, additional literature sources, computer software, internet 
resource sites etc.) 

8. What type of feedback responses do you receive from students taking the course? 

9. What, if any, changes will you make in your course in teaching the subject of the 
African American Civil Rights Movement in America? 

1O. What recommendations would you like to pass on to other instructors teaching this 
course topic? 

Why these selected Center Sites? 

Among local scholars, these are considered the best African American Studies 
Centers in the Southern California area. Another Center considered at the top of the 
list is Cal State University, Long Beach. UCLA for example, has an entire library facility 
that houses African American books and resource materials for use by students, 
faculty, and visiting scholars. Unfortunately, we have yet to develop such a rich array 
of ethnic focused resource materials in our campus library facility. 

Has preliminary contact with the Centers been made? 

Yes 

Why is this Information important? 

We have a diverse student population here at Mt. San Antonio College and it 
continues to grow each semester. 

Our students, particularly those enrolled in Humanities and Social Science Division 
course offerings are requesting more classes on the subject of ethnic history and 
politics. I therefore want to be better equipped to teach these segments of African 
American Civil Rights to students who are hungry for this history. I also believe that the 
curriculum strategies and teaching methods I bring back after completing the 
sabbatical leave can be used by other faculty members in course offerings in Mexican 
American History and Politics, Asian History, and in Womens History course offering in 
our Division. 
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What do I hope to learn during the campus visits? 

• That the subject of African American Civil Rights History is not only still relevant but 
still an essent ial element in the college social science curriculum. 

• That there are professors who have developed creative and innovative methods in 
teaching this subject matter and are willing to share their insights. 

• That there are numerous yet unexplored resource materials available to assist in the 
teaching of this subject matter. 
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1100 North Grand Avenue• Walnut, CA 91789-1399 
ACCESS TO QUALITY 

January 29, 2001 

Peter L. Parra 
Vice President, Human Resources 
Chairperson, Salary and Leave Committee 
Mt. San Antonio College 
1100 North Grand Avenue 
Walnut, CA 91789 

Dear Mr. Parra: 

This letter is to inform you and the Salary and Leave Committee of my progress during the Sabbatical 
Leave Period 2000 - 2001 . 

To date, my project study is progressing very well and I have been able to achieve many of my project 
goals and objectives. However, as we anticipated during our meeting, unforeseen circumstances 
beyond my control might arise which would require a substitute other than the previously selected African 
American Studies Centers in my original proposal. This challenge did in fact present itself. 

During the Fall/Winter Quarters 2000, The Director of the Pan African Studies Program at Cal State 
University, Los Angeles left on emergency medical leave. As a result, the department was temporarily 
without clearly defined leadership. The Acting Director did not think a visit to the department would be 
beneficial to my project at this time given the situation they suddenly found themselves facing. The next 
logical choice was Cal State University, Long Beach and its Department of Black Studies which welcomed 
my visit to their campus. Since I had mentioned Cal State University, Long Beach as another option in my 
original proposal, this substitution seemed quite reasonable and made for an easy transition. 

In spite of preliminary contact with UCLA, due to circumstances beyond my control I was not able to gain 
access to the UCLA African American Studies Center as originally anticipated for the following reasons: 

• The Department Chair was concerned and preoccupied with an ongoing evaluation of the UCLA 
program during the time I wanted to visit. 

• The UCLA staff was available primarily through online communication rather than in office visits 
and conference sessions. 

• The African American Studies Center Resource librarian was also unavailable for major time 
periods during the time I wanted to visit. 

BOARD OF TRUSTEES: Dr. Manuel Baca, Fred Chyr, Dr. David K. Hall, Martha J. House, Gayle Pacheco 
Dr. Bill Feddersen, College President 

(909) 594-5611 • Fax (909) 594-7661 • http://www.mtsac.edu 

http://www.mtsac.edu
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Waiting for an acceptable time to visit UCLA has caused a frustrating delay in an otherwise successful 
sabbatical project. After several unsuccessful calls to the UCLA Director and Assistant Director during a 
three month period, followed by faxed information about my project study objectives, I had to painfully 
conclude that UCLA was not open to a visit. However, while waiting for final authorization from UCLA, I 
preceded to visit previously selected Centers at the University of California at Irvine and the Claremont 
Colleges with success. Therefore, to prevent any further delay in the completion of my project, I would like 
to substitute the Afro-Ethnic Studies Department at Cal State University, Fullerton for the UCLA Center. 
This seems a good choice since many of our Mt. San Antonio College students transfer there to complete 
their college studies. This substitution will permit me to finish my data collection and move on to preparing 
my final written project report for submission to the Salary and Review Committee. 

Thank you for your time and consideration and I hope that 2001 is going well for you and your staff. If you 
have any further questions or concerns, please feel free to leave me a message on my campus voice mail 
at 4670. 

Much Appreciation, 

Maxine Sparks-Mackey, Ph.D. 
Department of History, Geography, Political Science 
Mt. San Antonio College 
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1100 North Grand Avenue • Walnut, CA 91789-1399 ACCESS TO QUALITY 

Dear Professor: 

This is an extremely exciting and challenging time to teach a course on the subject of 
African American Civil Rights History and Politics! 

As a political science professor currently on sabbatical leave, I am collecting data 
about how the subject of African American Civil Rights is being taught at the college 
level and what unique challenges you and your students face in this subject course 
work. 

I am hopeful that your input on this subject will be helpful in the development of 
the most current, comprehensive and effective course materials that would best 
support the efforts of the expanding ethnic studies, political science and history 
curriculums taking shape at many colleges throughout the Southern California 
region. 

I would greatly appreciate you taking a few moments of your time in answering the 
following brief survey and returning it to me in the self-addressed, stamped 
envelope. I would also welcome any further comments and suggestions. 

Thank you in advance for your time and comments. I hope you are having a great 
semester. 

Sincerely, 

Maxine Sparks-Mackey, Ph.D. 
Professor of Political Science 

Phone: (909) 594-5611 
Voice Mail: 4670 

BOARD OF TRUSTEES: Dr. Manuel Baca, Fred Chyr, Dr. David K. Hall, Martha J. House, Gayle Pacheco 
Dr. Bill Feddersen, College President 

(909) 594-5611 • Fax (909) 594-7661 • http://www.mtsac.edu 

http://www.mtsac.edu
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African -American Civil Rights Curriculum Survey 

A. Background Information 

My Faculty status is: My Tenure status is: 

D Full-time D Full tenure 
D Part-time / Adjunct D Tenure track 

D None tenure 

How long have you taught at this College/University? 

D 0-4 years 

D 5-10 years 

11-20 years□ 
21 + years□ 

Please indicate the courses/ subjects that you teach? 

1. ----------------------------
2. ----------------------------

3. ----------------------------
(specify) 

B. Curriculum Value and Interest Assessment 
From your personal perspective, how important is it to teach or include the subject 
of African American Civil Rights history and politics in the college course 
curriculum? 

Very Important Less Important 

5 4 3 2 1 0 

Comments: 

_) 
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Does your college/university generally share the same perspective as you do about 
the level of importance of the African American college course curriculum? 

Definitely Usually Definitely 
Yes Yes No 

□ □ □ 
If yes, please rate the quality of support and interest of the college/university in this 
particular curriculum subject. 

Satisfactory Not Satisfactory 

□ □ 

Comments: 

From your personal perspective and experience, how important do you think the 
subject of African American Civil Rights History and Politics is to todays college 
student? 

Very Important Less Important 

5 4 3 2 1 0 

Comments: 

c. Teaching Assessment 

Which of the following approaches best describes how you teach this subject matter? 
{Check all that apply) 

c Lecture 

c Movie / Video Presentations 

c Small Group / Interactive Discussions 

c Written Assignments 

c Navigating Internet Resources 



88 

Please rate the effectiveness of the following teaching methods in motivating 

students? 

Lecture: 

Very Effective Least Effective 

5 4 3 2 1 0 

Movie/ 
Video Presentations: 

Very Effective 

5 4 3 

Least Effective 

2 1 0 

Small Group / Interactive Discussions: 

Very Effective Least Effective 

5 4 3 2 1 0 

Written Assignments: 

Very Effective Least Effective 

5 4 3 2 1 0 

Navigating Internet Resources 

Very Effective Least Effective 

5 4 3 2 1 0 

Comments: 
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Which of the following resources do you require in your course? 
(Please check all that apply) 

c Brief text 

c A full-length hardback text 

c A full-length paperback text 

c A textbook study guide 

c A supplementary reader 

c A supplementary trade press book/s 

c Professor prepared handouts/ outlines/ articles 

c CD - ROM materials 

c On-line supplements/ materials 

c Video materials 

Please specify the name or title of the resource/s that have worked best in your 

course. 

If you had the opportunity to improve how the subject of African American Civil 

Rights History and Politics is being taught, what would you recommend? 

Your participation in this survey is much appreciated. 
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APPENDIX- D 

African American Studies Site Visitation Summary of Campus 
Activities & Events 



UC, Irvine 

The African-American Studies 
Program presents their annual 

OPEN HOUSE 
Thursday, October 12 

4:00-6:00 p.m. 
300E Krieger Hall 

Stop by to meet ot1r new Director, 
Belinda Robnett, students, faculty, 

and other Program affiliates. 
Refreshments will be served. 
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93 Cal State, Long Beach 

Black Studies Student Association 

As an organization devoted to Black Studies majors and minors and the Black 
commuruty, the purpose of the BSSA is to promote and maintain awareness of the 
discipline of Black Studies. Black Studies is a body of knowledge that examines 
accomplishments, struggles and reality of all African people. 

The goals of the BSSA for the 2000-2001 academic year are: 

1. Encourage Black Studies majors and minors to attend early and consistent 

academic advising. 

2. Provide programs that will give insight to Black Studies majors and minors on 
issues that affect them. 

3. Plan and take part in cultural events that educate and promote the discipline of 
Black Studies to the entire campus and surrounding community. 

4. Ensure that Black Studies receives respect equal to that of other disciplines. 

5. Support Black Studies students and professors specifically through suggestions of 
curriculum offerings. 

6. Provide career information to Black Studies majors and minors. 

7. Work closely with Black Studies department faculty and staff to accomplish these 
and other related goals. 

For more information on the BSSA you may contact the Black Studies Department 
Office (562) 985-4624, Chair of the BSSA Johnna Walker jwalkerl @csulb.edu or 
Vice Chair of the BSSA Steven Brooks at sbrooksii@hotmail.com. 

mailto:sbrooksii@hotmail.com
https://csulb.edu
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Sponsored hg the BCPC & ASI of . . 

California State University, at Long Beach 

The Black Student Union 
Presents 

VNffY MAKf5AITR0~6 (OMMVNffY 
November 17th-19th

, 2000 

LOCATION: University Student Union, Cal State Long Beach 

TIME: Fri. November 17th
: 12pm - 11pm 

Sat. November 18th
: 8am - 11pm 

Sun. November 19th
: 9am - 7pm 

) All are invited to join us for this three-da1d conference unif1ding the Black communities 
of California. This is a FREE and exciting community-wide event complete with 

ke1Jnote speakers, workshops, an African Marketplace, aChildren's Mini Conference, 
entertainment, and much more. Come out and support this event that has become a 

tradition at Long Beach State Universit1J. 

Fri. 11/17 9pm - 11pm: TALENT SHOWCASE 
Sat.11/18 7:30pm-llpm: BANQUET with KEYNOTE SPEAKER 

(Tickets available for purchase) 

Sun. 11/19 10am - 7pm: Additional NOTABLE KEYNOTE SPEAKERS 

For more information and banquet ticket prices or purchases, please contact the Black Student . 
· Union of CSULB hy calling (562) 985-4502 or email us at BSUatCSULB@aol.com 

mailto:BSUatCSULB@aol.com
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~lbert Mc~eit ()istineuished l?esident Artist 
Continuing the Legacy ofJester Hairston -And Sustaining African 

Diaspora Cultural Heritage Into the New Millennium 
Io the University Theatre of California State University, Dominguez Hills 

Part One: Monday &Tuesday, November 13 &14, 2000 
Part Two: Monday &Tuesday, February 5 & 6, 2001 

SCHEDULE 

Residency, Part I -(Nov. 13 & 14, 2000) 
November 13th 

• 4 PM - 5:15 PM - Seminar 
The Place ofthe Spiritual within the African Diaspora -
The Early History ofthe Spiritual 
• 6:30 pm - 7:30 pm - 21st Centwy Cultures Student Dialogue 
Music and Cultures Careers for the New Millennium 
• 8 pm - 9 pm - Rehearsal and Reading Session 
(with the Jester Hairston Centennial Demonstration Choir) 
The Music ofJester Hairston; New Settings ofthe Spiritual 

November 14th 

• 4 PM - 5:15 pm - Public Lecture 
Jester Hairston, The Man and His Music 
• · 7 pm - 9 pm - Rehearsal and Reading Session 
(with the Jester Hairston Centennial Demonstration Choir) 
The Music ofJester Hairston; New Settings ofthe Spiritual 

Residency, Part II - (Feb. 5 & 6, 2001) 
Februacy 5th 

• 6 PM - 9 pm Rehearsal and Reading Session 
(with the Jester Hairston Centennial Demonstration Choir) 
The Music ofJester Hairston; New Settings ofthe Spiritual 

February 6 th 

• 4 pm - 5:15 pm - Workshop 
The Spiritual - Performance Practice for Singers and Conductors 
• 7 pm - Lecture - Performance 
The Music ofJester Ha'irston - Lecture/Demonstration 
with the Jester Hairston Centennial Demonstration Choir. 

*****"******....*************************************** ... *************-***** 

For more information, contact 
Dr. Hansonia Caldwell, Professor of Music and Africana Studies -

Phone - 310/243-2463; Fax - 310/649-2758 
E-mail - Hcaldwe1l@dhVX2o.csudh.edu 

Dr. Sally Etcheto, Professor of Music 
Phone - 310/243- 3954; E-mail-: Mozart624@aol.com 

mailto:Mozart624@aol.com
mailto:Hcaldwe1l@dhVX2o.csudh.edu
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1ane ash
Scholar ID Residence 

Thursday, January 18 ~ Friday, January 19, 2001 

KING WEEK SCHEDULE 
Tuesday, January 16 (Related Activity) 

7 to 8:30 pm: Panel of CGU Professors lead a discussion on 
"Racism in Academ·ia: Applying Martin Luther King's 

Ideas to the Problems of Today." McManus Hall 231 (The Blair Lounge) 

• 

Wednesday, January 17 (Related Activity) 
7 to 8:30 pm: Lecture by CGU President Emeritus John Maguire, 
"Working with Martin Luther King: Reminiscences of the Struggle." 

Board of Trustees Room, Harper Hall 

Thursday, January 18 
11 :45 am to 1:15 pm: Diane Nash leads discussion on theme, 

"Chaos or Community?" Rose Hills Theater, Smith Campus Center, Pomona 

1:15 to 2:30 pm: Reception/Conversation sponsored by Pomona's Asian 
American Resource Center. Foyer of Rose Hills Theater 

3 to 4:30 pm: Afternoon tea/Reception, at C/LSAC 
6 pm: Invitation-only dinner w/ HMC students/faculty/staff & guests 

7:30 pm: Public lecture/discussion, Galileo Hall, HMC 

• 

Friday, January 19 
11 :45 am: Lunch/Conversation w/ Diane Nash. 

CMC's Marian Miner Cook Athenaeum 
(reserve dinner@ www.claremon1mckenna.edu/mmca or by visiting Athenaeum office) 

2 to 4 pm: Discussion with students @ Scripps College. 
Hampton Room, 2nd Floor, Malott Commons 

4:30 pm: March from Pomona's Walker Beach to OBSA. 
Candlelight Ceremony/Circle of Testimony on theme, "Chaos or Community" 

• 
Wednesday, January 31 (Related Lecture) 

6:45 pm: Public lecture by Dorothy Foreman Cotton, 
"Dr. Martin Luther King, Jr.: His Work, Implications for Our Time." 

CMC's Marian Miner Cook Athenaeum 
(reserve dinner@ www.claremontmckenna.edu/mmca or by visiting Athenaeum office} 

www.claremontmckenna.edu/mmca
www.claremon1mckenna.edu/mmca
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APPENDIX- E 

Resource Materials for Teaching African American Civil Rights 
History and Politics 
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Abstract: A profile of African-American artist Charles White (1918-1979) is 
provided. White, who is known for his socially conscious works, was 
capable of extraordinary and influential art. He received numerous 
awards and fellowships and was elected to the National Academy 
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also questioned the relevance of the curriculum when it failed to 
introduce their specific experiences of being black into the classroom. 
The results clearly indicated that many students felt that there was a 
need for more black teaching staff on courses and in the institution 
as a whole. Findings pertaining to the way in which black students 
formed their own informal support mechanisms within the higher 
education institution, to "black skepticality," and to the students' 
perceptions of their career prospects are discussed. 

SUBJECT(S) 

Descriptor: Attitudes - Black college students. 
Colleges and universities - Discrimination. 

Record Type: article 

Article Type: feature article 

I of2 8/10/00 11 

http://newtirstsearch.rn:k.org:80/WebZ/F


FirstSearch: Detailed Record http://newftrstsearch .oclc.org:80/WebZ/F ... 3429 l-cbqqx4 l q-tcbmaz:entitypagenum= 12 

109 

Terms & ConditionsDetailed Record Ii!illl I'\ I 
© 1992-2000 OCLC l.Dllll 

Use the navigation buttons to see previous/next records. Click on a checkbox 
to mark a record to be e-mailed or printed in Marked Records. 

e 
Libraries 

m G!l 
lU E-mail 

ca 
Pri.nt 

o 
Help 

Educati~n Abstraas·results.for: (lf,w: 
Blackaild kw:'Studies) and ,J<w:.,. 
C~niculum. Recer.-d ·11 of45 

CJ 1___11_____ a 
Prev Next 

Mark: 0 
Ownership: FirstSearch indicates your institution owns the item. 

Libraries that Own Item 
Search the catalog at your library 

Database: EducationAbs 

Copyright: Database Producer Copyright© the H.W. Wilson Company. All rights 
reserved . 

Author(s): Mooney, Carolyn J. 

Title: A course in Senegal focuses on the complexity of 
race in American society. 

Source: The Chronicle of Higher Education v. 43 (July 3 '97) p. 82 Journal 
Code: Chron Higher Educ 
Additional Info: United States 

Standard No: ISSN: 0009-5982 

Details: ii. 

language: English 

Abstract: At Cheikh Anta Diop University in Senegal, African students are 
getting a better understanding of the complexities of race in the 
United States through a course on American racism. Young Africans 
have difficulty relating to the experiences of black Americans, whose 
lives are influenced by a history they do not share, and their image of 
the United States tends toward the idyllic. 

SUBJECT(S) 

Descriptor: Racism. 
American studies. 
Curriculum - Colleges and universities - Senegal. 

Record Type: article 

'Article Type: feature article 

Accession No: BEDl97018036 

CJD 

t:l_~ca .. ! =::E:i~;:s~1~~: -.£-mail ·Pri~t 
-- Curj iouJum, Recorq 

0i t-0f 45 . 

I nf2 8/i0/OQ 

http://newftrstsearch


FirstSearch: Detailed Record http:/ /newfirstsearch.oclc.org:80/W ebZ/F .. . -3429 I-cbqqx4 l q-tcbmaz:entitypagenum= S :( 

110 

Terms & ConditionsDetailed Record © 1992-2000 OCLC ■rn 11 
Use the navigation buttons to see previous/next records. Click on a checkbox 
to mark a record to be e-mailed or printed in Marked Records. 

EJ' ml ca ~ ' ~ 

Education ~rads results.''1'0r,. ~kw: 
Ubrarie.s ILL E-mail Print He.Ip Black and kw!_Stud,ies),ahd kw:­

Curriculum. R~or:q,4 of 45 

CJ r_- 4___ Cl 
Prev Next 

Mark: D 
Ownership: FirstSearch indicates your institution owns the item. 

Libraries that Own Item 
Search the catalog at your library 

Database: EducationAbs 

Copyright: Database Producer Copyright© the H.W. Wilson Company. All 
rights reserved. 

Full Text: OJ View HTML Full Text CWllsonSelect) 

@View HTML Full Text (WilsonSelectPlus) 

Author(s): Sartorius, Ta ra Cady. 

Title: Celebrating the spirit. 
art across the curriculum 

Source: Arts & Activities v. 123 no5 (June '98) p. 30-2 Journal Code: Arts 
Act 
Additional Info: United States 

Standard No: ISSN: 0004-3931 

Details: ii. 

language: English 

Abstract: The art of J. Kelly Fitzpatrick can be used to teach subjects across 
the curriculum. Fitzpatrick, who was born in 1888, had the rural 
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language arts, music, and visual arts. 
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~ivil Rights and Wrongs 
Two views of the struggle to end segregation as 
witnessed by those on both sides of the revolution 
By JACK E. WHITE 

j. ordinary black men and women and their 

N THE CASE Of THE CIVIL RIC HTS MOVE­

ment, television provided the first 
rough draft of history. Searing images of Idemonstrators being beaten, attacked 

~ by police dogs and knocked down by fire 

.i" hoses aroused the conscience of the nation 
and helped assure the movement's suc-

·1•. cess. But for all its power andbplersunsi_vc-
ness, broadcast news inevita y oversim-
plified the story, literally reducing it, in the 

1 
days before color TV, to a black-and-white 
morality play . .It could not explain how 

~ white allies mustered the cxtraordinary
1 courage with which they confronted the 
' brutality of segregation. Nor could it 

exph1in how ordinary white South­
erners. who thought of themselves 
as decent people. cou·ld turn a blind 
eye to th e routine indignities that 
Jim Crow inllidcd in their mime. 

Now. ,warty fo1,1r dceaclcs after 
the movenwnt"s 1-:rcatesl triumphs, a 
more complex portrait of those clays 
is emerbring inn harvest of books by 
scholars and journalists. Two of the 
best are DeeiJ in Our Jfearl-S: Nine 
White Women in the- Freedom 
Movement by Const,mcc Curry, and 
Freedom ·s Daughters: The Unsung 
flc:roine:, of the Civil Rights Move­
ment Jrnm 1830 lo 1.970 by Lynne 
Obon. ~ 

Fre,~dom's Daugh ters ;;, 
(Scribner: 460 pages; $30) :~ ,_; : 
weaves the stories of neglect- f 
ed figures like Pauli Murray, t;,-a.;;--;-.o•·: 

organizer of the first sit-ins in 
Washington during the 1940s, 
and Gloria Richardson, the 
firebrand of the struggle in 
Cambridge, Md., during the 
1960s, into a seamless saga of 
inspiring protest. Olson's Slibjects had to 
battle not only white supremacy but also 
the chauvinism of male civil rights leaders. 
As she writes, black women in the move­
ment "felt tom between loyalty to their 
race and loyalty to their sex. Most of them 
chose race, insisting that their own libera­
tion could not be separated from black 
men's freedom." As a result, their contri-

is~•i•..,, Ivy League-educated members 

butions went unnoticed even by those who 
owed them the most. 

No current book, however, delves 
more deeply into the nuances of the move­
ment era than Diane McWhorter's CamJ 
Me Home: Birmingham, Alabama, the Cli­
mactic Battle ofthe Civil Rights Movement 
(Simon & Schuster; 701 pages; $35). For 
McWhorter, this is not only history but 
also au tobiography. A native of Birming­
ham, she was 10 in 1963, about the same 
age as the four little black girls who were 
blown to pieces in the bombing or the Six­
teenth Street Baptist Church. But, as she 
writes, she was a born and bred member of 
the city's white upper crust ..growing up 
on the wrong side of the revolution." Her 

father Martin McWhorter was 
the renegade son of a family of 

of the snobbish Mountain Brook 
Club, where the city's financial and social 
leaders congregated. McWhorter's quest 
to understand how he became an increas­
ingly active opponent of Martin Luther 
King Jr.'s crusade set her off on an ever 
widening historical journey. 

Carry Me Home's main contribution is 
a massively detailed account of decades of 
unseemly collaboration between the gen-
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tee) "Big Mules" who controlled Birming­
ham's industrial economy and the blue­
collar terrorists whom they employed to 
do their dirty work against not only blacks 
but also unionists and anyone else who 
posed a threat to the established order. 
Rather than issue orders directly to Klan­
connected thugs like Robert Chambliss, 
the organizer of the Sixteenth Street Bap­
tist Church bombing, the Big Mules used 
intermediaries like public-safety commis­
sioner Eugene (Bull) Connor. His brutal 
tactics produced the shocking television 
pictures that forced the reluctant Federal 
Government to intervene on the move­
ment's behalf. As King's aide Rev. Wyatt 
Tee Walker once said, the battle would 
have been lost "if Bull had let us go down 
to the city hall and pray." 

McWhorter intertwines these dramat­
ic events with an unsettling account of her 
father's descent into racial vigilantism . For 
decades, she writes, he boasted about his 
Klan affiliations and the unaccounted-for 
nights he spent "at one of his civil rights 

meetings." But when she finally 
confronted him, he admitted 
that he had not been deeply in-

volved with the Klan because "I 
would have had to loll people." Writes 
McWhorter: "l couldn't quite grasp the 
grandiosity that would make someone 
falsely claim intimate knowledge of the 
most horrible crime of his time." Neither 
can we. Like McWhorter, the best we can 
do is to gaze unflinchingly at the evil of 
oppression and erase it from our own 
hearts. ■ 
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T.EJE 
MULTICULTURAL 

CENTER'S ONGOING 
PAR.TNERSHIPS 

FOR STUDENTS 

The MCC provides students from all 
disciplines and cultural backgrounds a 
unique opportunity to be trained as 
cross cultural facilitators . The 
Students Talk About Race (STAR) 
project recruits every semester and has 
been recognized by President Clinton ' s 
Initiative on Race as a "promising 
practice for the nation" in improving 
race relations. COME JOIN THE 
STAR TEAM. 

FOR FACULTY 

Ongoing pannerships of the MCC with 
the Center for Faculty Development 
provide workshops, forums, and video 
presentations that explore a wide array 
of diversity issues. Also, faculty 
research is featured in the MCC 
library. 

FOR STAFF 

The MCC is involved in several 
professional certificate programs for 
staff 

BRANCH COVER 
SYMBOL 

Branch Symbol - universal sign 
of peace and harmony. 

Background - symbol of the 
blood relationship that exists 

between people. 

Branch - sign of hope and the 
dignity we share as human 

beings. 

Colored Leaves - symbol of the 
distinctive differences of 

people. 

·MULTICULTURAL CENTER 

CALIFORNIA STATE UNIVERSllY 
LONG BEACH 

Faculty Office 3 Building, Room 3 
1250 Bellflower Boulevard 

Long Beach, CA 90840-1005 
Phone (562) 985-8150 

Fax (562) 985-8149 

Hours 9:00 a.m. - 12:00 noon 
and 

1 :00 p.m. - 5:00 p.m. 
Monday through Friday 

Visit Our 
Web Site at: 

http://www.csulb.edu/centers/mcc/ 

J 

THE 
MULTICULTURAL 

CENTER 

AT 

CALIFORNIA 

STATE 

UNIVERSITY 

LONG BEACH 

CELEBRATE 
DIVERSI1Y 
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The Multicultu ral Center on the 
campus of California State University, 
Long Beach was established in 1992 as 
the result of a two-year effort by 
administrators, students, faculty, and 
staff wo,·king together. 

OUR MISSION 
The overarching mission of 

the Multicultural Center is to 
contribute to the creation of a 
campus environment that respects 
and supports cultural, ethnic, and 
racial diversity. The Center's moral 
and intellectual justification is rooted 
in the University's commitment to 
persons of different backgrounds, 
experiences, and origins. 

The changing demographics 
of Southern California, coupled with 
"campus climate" issues, makes the 
concerns of all ethnic groups, as well 
as other distinct populations, of 
critical importance to the 
development of a truly multicultural 
university. 

OUR PHILOSOPHY 

Multiculturalism is, in many 
ways, a new idea. It calls for an 
elemental change in the very ethos 
of the university. A successful 
program of multiculturalism requires 
more than a list of well-intentioned 
goals and objectives. To be fully 
realized, a clear philosophy must be 

developed, one \._,, ·fosters practical 
implementation on campus. 

The philosophy which 
undergirds all of the Multicultural 
Center's activities is one of creative 
cooperation, acceptance, and 
interdependence. That is, the 
program objectives and projects of 
the Center are decidedly not mono­
cultural in focus, i.e., supporting a 
"Latino" event, and an "Asian 
American" event, etc. (where no 
cross cultural experiences take place 
and where the event is attended only 
by the ethnic group sponsoring it). 
Rather, each major event at the 
Center will truly be multicultural, 
involving, from conception to 
completion, the participation of 
students, faculty, and staff from a 
broad spectrum of ethnic, racial, and 
cultural backgrounds. This 
interdependent and multicultural 
philosophy will also be at the core of 
all diversity workshops, lectures, and 
forums undertaken by the Director 
and staff of the Center. 

Our philosophy at the 
Multicultural Center is to unite and 
integrate this large pool of talented 
people into the projects of the 
Center. Furthermore, we are 
dedicated to utilizing all categories of 
staff, university-wide, finding fresh 
and validating ways for them to 
participate in the development of our 
workshops, forums, and special 
events. Therefore, the Multicultural 

Center is an educatior ;esource 
center that serves as a -..::nicle for 
the expression of the needs and 
concerns of CSULB's increasingly 
diverse campus community. 

WHAT WE OFFER 

"' "The Rainbow Voices" ru-e the 
·center's multicultural performance 
'troupe. They ·pe.rform origirui] pieces
of theatre; mu.sit, anq performance 
art, b'Oth on and off campus, which 
explore_ cur;rent "campus clin:late" 
issues, as well .is «;nduring themes 
which impact upon ethnicity, race, 
and culru.re in America. (some 60,000 

·• students (b d*e have beneqted from 
·· their petformances) 

•• · The Centerhas an extensive up-to­
date library of jQumals,cmagazines, 
bool<s,news-paperarticles, 
videotapes, an~ audiot;ipes .that 
a~dress issues ofmulticµlturalism in 
various ways. 

• The Center offers diversity 
wotkshops, lectures, arid forums open 
to the campus community. 

• Tue Center's spacious confer~ce 
rooni can be reserved for events, five 
d~ys a week. 

• The Multicultural Center will ahvays 
feanrre art of well-known artists 
celebrating our theme of cultural 
diversity. 

• Student Internship Opportunities 
t-' 
t-' 

.t:. 

https://culru.re


STAR 
HIGHLIGHTS 

********** 
• STAR was cited as a 

"Promising Practice" by The 
President's Initiative on Race. 

• STAR currently operates in 
America's most diverse 
county, Los Angeles County. 

• STAR has operated in 
America's second largest 
school district, Los Angeles 
Unified School District. 

• STAR has reached 70,000 
students in five states, over 
30,000 in California. 

• STAR won USC's "Building 
Better Communities" 
competition. 

• STAR trainer, Dr. James 
Manseau Sauceda, has been a 
keystone speaker in several 
national forums. 

STAR'S MISSION 
ISTO 

********** 
educate participants about racial and 
ethnic intolerance and tolerance, and to 
encourage understanding, acceptance and 
celebration of people who are different 
from ourselves; 

help participants acknowledge the equal 
human worth of distinct groups of people; 

assist participants in recognizing the 
personal and social signs of racism, 
discrimination, prejudice, bigotry, 
stereotyping, and scapegoating, to 
understand these attitudes and behaviors 
and risks posed by them; 

contribute to community-mjndedness 
and volunteerism, and to create a bridge 
between neighborhoods and colleges and 
universities; 

explore strategies for the creation of a 
climate of civility in our schools; 

persuade participants that there are not 
races of people, per se, but rather one race, 
the human race. 

Students 

Talk 

About 

Race 

A project of the Multicultural 
Center at California State 

~ 

University, Long Beach ~ 

Ul 
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Students Talk About Race 
(STAR) is a signature project of the 
Multicultural Center (MCC) at 
California State University, Long Beach. 
Since its inception in November, 1992, 
with just 15 CSULB students, STAR has 
recruited over 1,600 college volunteers, 
training them to become facilitators in 
cross-cultural communication and 
placing them in 76 middle schools and 
high schools (serving some l 8,000 
students). The eight-week STAR 
experience has proven itself to be a 
compassionate and candid forum, 
addressing difficult issues of diversity 
with vulnerability and humor. 

STAR'S ACHIEVEMENTS 

In February of 1998, the STAR program 
received a rare honor - being officially 
designated as a "Promising Practice for 
the Nation" by President Bill Clinton's 
Commission on Race. The following 
month the White House issued a press 
release stating that the STAR project had 
been selected as one of only three 
programs in Los Angeles to be visited by 
Advisory Board members of President 
Clinton's "Initiative on Race" 
Commission. 

STAR'S GOALS 

• To provide a forum for youth to share 
their personal thoughts and 
experiences about diversity; 

\ I 
'-......,,' 

• To assist the participants in 
recognizing the personal and social 
cues for racism; 

• To invite the participants to take steps 
along the continuum from intolerance 
toward tolerance, then, ifpossible, past 
mere tolerance, to understanding, 
acceptance, and even celebration of 
people who are different from 
themselves; 

• To contribute to community­
mindedness and volunteerism among 
college students, and to create a bridge 
between neighborhoods and local 
colleges and universities. 

STAR'S IIlSTORY 

People For the American Way is a national 
non-profit organization founded in 1980 by 
a group of civic and religious leaders to 
combat intolerance and to strengthen 
America's sense of community. People 
For the American Way created STAR in 
1990 in North Carolina as a thirty-year 
commemoration of the Greensboro sit-ins, 
where college students engaged in civil 
disobedience for the sake of racial equality. 
The program was designed to capitalize on 
the ability ofpeers to act as role models in 
the struggle against racism and intolerance. 
STAR is unique in this way: it uses peers 
to reach young people and draw out their 
personal views and experiences. 

Working with the cooperation ofDr. James 
Manseau Sauceda, Director ofthe 
Multicultural Center at California State 

_,/' 

University, Long Beach, People For the 
American Way brought STAR to 
California in I992 as a response to the Los 
Angeles uprising of that year. 

The Multicultural Center on the campus of 
California State University, Long Beach 
officially took over the STAR Program 
from People For the American Way in the 
Fall of 1999 with STAR's primary focus 
being middle schools and high schools in 
the Long Beach Unified School District. 

HOW STAR WORKS 

ST AR seeks the permission and 
endorsement ofLong Beach Unified 
School District (LBUSD) administrators to 
approach middle and high school 
principals and teachers with the STAR 
program. Interested teachers then make 
their requests directly to the ST AR staff 

At CSULB, STAR works with professors, 
administrators, and staff to identify and 
recruit college student volunteers. These 
volunteers attend a six-hour training, after 
which STAR places the volunteers in 
middle or high school classrooms near the 
CSULB campus. 

ST AR has always been offered without 
cost to students and teachers and this 
practice will continue. 

For further information contact the 
I-' 
I-' 

Multicultural Center, FO3, Room 3 0'1 

(562) 985-8150 
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CSU,Fullerton 

The Paulina June & George Pollak Library 
Directory 

Acquisitioos 
Atrium Gallery (Library Exlu"bits) 
AVCMCDesk 
Audiovisual 
Audiovisual Reserves 
Books Call #A-GV 
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E-mail Eiqnss Te:nninals 
ERIC microfiche 
Faculty Development Center 
Freedom Center 
Government Documents/Government Docwnents Desk 
Group Study Rooms 
Indexes/Abstracts 
Information Kiosks 
Information Technolosy Administration 
In.st:ructional Media 
Interlibrary Loan 
Juvenile 
Leaming Technology Support Center (LTC) 
Library Administration Offices 
Limited Access Materials (LAM), books/software 
Limited Access Materials (LAM), periodicals 
Media Center (now known as Leaming Technology Center) 
Newspapers 
Oral Hi.story Archives & Office 
PeriodicalslPeriodicals Desk 
PAC (Professional Activities Center) 
Reference Electronic Resources/ER Desk 
Refcrenco'Reference Desk 
Reserve Book Room 
Salz-Pollak Room 
Serials 
SJSU Lilnry School 
Special Collections 
Studio Classrooms 
Test File 
Text 
Titan Computing Center 
Uniffl'Sity Archives/Special Collections 
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4111 floor, North Wing 
4111 floor, North Wing 
41b floor, North Wing 
6111 floor, South Wing 
5th floor, South Wing 
4th floor, South Wing 
111 floor, South Wing 
lat floor, North Wing 
111 floor, North Wing 
111 floor, South Wing 
3rd floor, South Wing 
Basement, North Wing 
4th floor, North Wing 
4111 floor, North Wing 
111 floor, North Wing 
111 floor, South Wing 
2nd floor, North Wing 
2nd floor, South Wllll! 
3111 floor, South Wing 
3n1 floor, North Wing 
2nd. 3"' floors, North & 2111 floor, South 
111 floor, North Wing 
111 2nd

, 3rd 
, 4" floors, North Wing 

2nd floor, South Wing 
4th floor, North Wing 
1st floor, South Wing 
4111 floor, North Wing 
Basement. South Wing 
2nd floor, South Wing 
1111 floor, South Wing 
2nd floor, North Wing 
Basement, South Wing 
2nd floor, North Wing 
3rd floor, South Wing 
2nd floor, North Wi.Dg 
4th floor, North Wing 
111 floor, North Wi.Dg 
1ot floor, North Wing 
I1t floor, South Wing 
l II floor, North Wing 
3111 floor, South Wing 
Basenu:nt, South Wing 
3111 floor, South Wing 
2nd floor, South Wing 
4th floor, North Wing 
411> floor, North Wing 
Basement. North Wing 
3rd floor, South Wing 
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Floor-By-Floor Directory 

A1ri1U11 GaUecy (Libnry Exhibits) 
Buainosa Tables 
Chicano ResOW"cc CenteT 
Direction Desk & Information Kiosk 
Indexes/ Abstracts 
Rofcreocc Elec1J"Ollic Resources/ER Desk 

..ReferCQCC/Rcfc:nmoe Dcu 
Salz-Pollak Room 

Boobalo Center (PalrOllll ofthe Library) 
Cin;ulation/Chc.clc-out Desk 
E-mail Express Terminal, 
lnterlibnry Loan 
Limited Acoe11s Materials (LAM}-Book&lsoftware 
Reserve Book Room 

ERIC Mia-oficbo 
Limited Acc:ie&S Materials (LAM}-Periodicals 
Newspapers CoUoaion · 
Periodic.al.s Colloction 
Periodicals Desk &. Information Kiosk 
Group Study Room 

Faa&Jty Devolopmeut Ccn!er 
lnfonnatioo Technology Adminimatioo 
Library Administration 
Studio Classrooms 
Group Study Room 

Oovenuneul Documents Collection 
Oovcrmncot Documcn1S Dosk & lnfonnalion Kiosk 
Group Study Rooms 

Acquisitiotl.'I 
Ad.aplivc Cataloging 
Coll.cclion Devolopmont 
Fn:cd001 Cemer 
Oral History Archives & Office 
Origin.al Cataloging 
Sa-ials 
University Archives & Special c.;llections 

AVCMC Deak & Information Kiosk 
Audiovisual 
Audiovisual Reserves 
CMC Reference 
Cwriculum Material Center (CMC) 
CmricuJwn/fext 
Instruixional MeWll 
Juvenile 
Test File 
PAC (Profc~aional Activities Center) 

Boob Call # PQ-Z 
Boob Call# H-PN 
Books Call llA-OV 

Compact Stacks 
Titan Compuling Center 

Leaming Technology Center (LTC) 
SJSU Library School 

. . ,. 

l"floor-, North Wing 
1• aoor, NOl1b Wing. ·: 
l" floor, North Wing . 
I" floor, North Wing 
l" floor, North Wing 
I" floor-, North Wing 
I" floor, North Wing 
I" floor-, Nor-th Wirig 

l" floor, South Wing 
J" floor, South Wing 
!"floor, South Wing 
1" floor, Soulh Wing 
1" floor, South Wing 
I" floor, South Wing 

2nd floor, North Wing 
2nd floor, North Wing 
2nd floor-, North Wing 
,..-i floor, North Wing 
2nd floor, North Wiog 
2• floor, North Wing 

2nd floor, South Wing 
2nd floor, South Wing 
2"4 floor, South Wing 
2nd floor, South Wing 
2a4 floor, South Wing 

3n1 floor, North Wing 
3n1 floor, North Wing 
3n1floor, North Wing 

3n1 floor, South Wing 
3n1 floor, South Wing 
3n1 floor, South Wing 
J"' floor, South Wing 
3'4 floor, South Wing 
3rd floor, South Wing 
3n1 floor, South Wing 
3rd floor, Sou!h Wing 

4111 floor, Nonh Wing 
4• floor, North Wing 
4• flO!lf", North Wing 
4a, floor, North Wing 
4111 floor, North Wing 
4"' floor, North Wing 
4111 floor, North Wing 
4111 floor, North Wing 
4111 floor, Nor-th Wing 
4111 floor, North Wing 

4111 floor, South Wing 
~• flOO£, South Wing 
6°' floor, Soulh Wing 

Basement, North Wing 
Basement, North Wing 

Basement, South Wing 
Basement, South Wing 

https://Origin.al
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SUBJECT SPECIALISTS 
The librarians listed below have academic backgrounds and experiences that make them especially knowledgeable in specific 
subject areas. They can assist you with the ordering of materials; they can provide you with infonnation on the acquisitions 
budget and with infonnation on the strengths and weaknesses of the collections. Often they remain a hidden resource. Please 
utilize the skills of these librarians; take advantage of the service that they can provide and give them a call at the number 
indicated. Good collections will best be built as a result of the active collaboration of the subject specialists and faculty. 

SUBJECT AREA BIBLIOGRAPHER LIBRARY EXTENSION 
IHUMANmEs & SOCIAL SCIENCES! 
Anthropology HonnoldMeg Garrett 77101 

Carrie Marsh Denison/Honnold 73942 
Asian Studies 
Art 

HonnoldIsamuMiura 18916 
Grace Chen Honnold 73970 

Black Studies HonnoldKimberly Franklin 77956 
HonnoldLinda Gunter 73979 

Chicano Studies 
Business 

HonnoldKimberly Franklin 77956 
Classics Denison/HonnoldCarrie Marsh 73942 
Criminal Justice HonnoldCynthia Snyder 77106 
Cultural Studies HonnoldKimberly Franklin 77956 
Dance Judy Harvey Sahak Denison 18973 
Economics HonnoldLinda Gunter 73979 
Education HonnoldJudy Moser 18919 
English Literature HonnoldGale Burrow 73987 
Government HonnoldRuth Hiebert 77122 
Government Publications, California HonnoldRuth Hiebert 77122 
Government Publications, U.S. Mary Martin Honnold 18923 
History Adam Rosenkranz Honnold 73986) History of Ideas Adam Rosenkranz Honnold 73986 
Information Science HonnoldLinda Gunter 73979 
International Relations HonnoldMary Martin 18923 
Languages & Linguistics HonnoldMartha Smith 73997 
Latin American Studies HonnoldMartha Smith 73997 
Law HonnoldMary Martin 18923 
Media Studies HonnoldMeg Garrett 77101 
Music HonnoldHolly Gardinier 73977 
Philosophy HonnoldAdam Rosenkranz 73986 
Psychology Meg Garrett Honnold 77101 
Religion Amy Buse Honnold 77957 
Sociology Cynthia Snyder Honnold 77106 
Special Collections Judy Harvey Sabak Denison/Honnold 18973 

Jean Becker Honnold 73977 
Theatre Meg Garrett Honnold 77101 
Western Americana HonnoldJean Beckner 73977 
Women's Studies Amy Buse Honnold 77957 

Judy Harvey Sahak Denison 18973 
!SCIENCE & TECHNOLOG't1

Yee-Wah Chow Sprague 77437 
Chemistry 
Biology 

Brian Ebersole Mudd Science 18924 
Computer Science Yee-Wah Chow Sprague 77437 
Engineering Yee-Wah Chow Sprague 77437 
Geology . Brian Ebersole Mudd Science 18924 
Life Sciences Brian Ebersole Mudd Science 18924 
Mathematics Kimberly Mosshart Honnold 18014 

Brian Ebersole Mudd Science 18924 
Physics/ Astronomy Brian Ebersole Mudd Science 18924 

Yee-Wah Chow Sprague 77437 
Science. Technolol!V and Societv Brian Ebersole Mudd Science 18924 

GM E/S UBS P EC:09/01/99 
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~\l'j ~~r--to do, employers increasingly have taken the approach 
DIVERSITY-CONSCIOUS 5;{.LJ((.Vl ' that diversity is good business. For example, a recent 

~ cover story in Fortune indicates that the top-performing GRADUATES ..q companies are also those who are "minority-friendly" 

An increasing amount of attention is being directed at 
diversity and its impact on higher education. As the 
culhrral landscape in the United States continues to 
change dramatically, new concerns have emerged . One 
key concern that has received surprisingly little atten­
tion is the competencies college graduates need to 
succeed in an increasingly diverse, global workplace. 
Diversity consciousness-i.e., awareness, understand ­
ing, and skills in the area of diversity-should be 
defining features of a quality education for all college 
"1dents. While we are concerned justifiably with 

dents' expertise in their chosen fields, their level of 
utversity consciousness is often ignored or viewed as 
relatively unimportant. 

Recently, an upper-level manager of a national hotel 
chain expressed his c1.1ncern that college graduates 
typically are not ready to deal with the complexities of 
diversity in the workplace. Numerous studies point to 
the increasing gap between the diversity skills \'alued 
by employers-such as one's ability to communicate, 
team, and network with individuals from diverse 
backgrounds-and those that college graduates possess 
when they enter the workplace. According to employ­
ers, a lack of diversitv consciousness is costly for a 
number of reasons. It interferes with teamwork and 
communication among employees, results in costly 
lawsuits, restricts markets, makes problem solving more 
difficult, and interferes with employees· ability to 
provide quality service to consumers. 

Many employers assume an inclusive view of diver­
sity and aggressively market their position. For ex­
ample, Pil1sbury Corporation defines diversity as all of 
the ways in which we are different. This includes a 
myriad of such differences as race. gender, religion, 
ethnicity, sexual or-ientation, learning and communica­
tion style, decision-making style, job function and 
-osition, leadership style, and motivational style. 
instead of viewing diversity as the right or moral thing 

and pursue diversity. Diversity can increase the talent 
pool, expand sales. make teamwork more productive 
and creative. and increase profits. However, these 
employers also know that diversity, by itself, is un­
tapped potential. It needs to be coupled with the skills 
and commitment to make diversity work. Similarly, 
studt•nls looking for jobs have discovered that diversity 
consciousness can provide them with a competitive 
edge. 

A number of factors help explain why colleges and 
uni,·crsitics have been so slow to respond to a changing 
\n1rkplJcc that places a premium on diversity-conscious 
emplo~·ees. Traditionally, there has been a tendency to 
view tlw whole area of diversity education as a frill that 
lacks ,11.:,1demic integrity. An underlying, mistaken 
assumplilm is thJl if students "like people" and have 
!;lll>d inll..•nlions. tht.> rest will take care of itself. Addi­
tionally, initiatives in this area may be seen as positive 
public relations, but not an absolutely essential compo­
nent of a quality education, or as important as students' 
technical expertise. 

Also, there is an underlying assumption that students 
will de\'clop their diversity consciousness by taking 
gt•ncral education courses or specific courses dealing 
with some facet of diversity. Unfortunately, for many 
students, their exposure to diversity lacks both breadth 
and depth. Rather than being discussed and analyzed 
throughout courses, diversity is often confined to a 
module in a particular course, a boxed insert in a book, 
or perhaps a single activity outside of class. This kind of 
learning makes it appear that diversity is an add-on, 
and there is little opportunity for continuous intellectual 
and emotional growth. 

The level of educators' diversity consciousness may 
be another contributing factor. Teachers and administra­
tors, whose life experiences or education have not made 
them aware of the relationship between diversity 
consciousness and student success in college and 
beyond, may be less apt to see this as an educational 
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_ priority. Moreover, there is the fear factor that leads 
me educators to keep diversity at a distance. For 

.:xample, infusing diversity into the curriculum may be 
seen as inherently divisive and problematic. 

Given the need to develop students' knowledge and 
skills in the area of diversity, where do we go from here? 
A comprehensive diversity education initiative should 
consider the following suggestions. 

Diversity needs to be defined broadly and 
inclusively. 

Diversity refers to all people, rather than simply 
those we label as minorities. Race and gender, however 
important, are not the all-important variables we make 
them out to be. I have asked students to list, on paper, 
five descriptors that describe who they are. Once all of 
these descriptors are transferred to a blackboard or an 
overhead transparency, diversity in all its many shapes, 
forms, and sizes comes to 1ife. Students begin to appreci­
ate the myriad ways in which they conceive of them­
selves how much thev have in common, and how thev 
are different. The des~riptors illustrate the varied, fluid, 
and hidden dimensions of diversity, ranging from 
personal characteristics, such as "strong-willed" and 
"warmhearted," to multifaceted social classifications 

__ such as "middle-aged menopausal," "mother of a 
special child," "recovering alcoholic," and "half Black, 

) 
, half Jewish." 

Students need to develop interconnected 
competencies. 

Leaming about differences is not sufficient. Research 
indicates that students must be able to wrestle with their 
own diversity, develop a more global perspective, learn 
to think flexibly, understand the implications of power 
for human relationships, step outside of themselves and 
evaluate their own thinking and behavior, and practice 
these skills. Education must be viewed as a continuous 
process that requires refinement, practice, and the 
development of an ever-larger knowledge base. 

Specific educational strategies for promoting 
diversity need to target all students. 

This can only be accomplished by identifying a 
sequence of courses that is required of al1 students. 
These courses might include freshman orientation 
programs and seminars, so-called college success 
courses, general education offerings, and courses in 
one's major field of study. Once these courses are 
identified, diversity consciousness needs to be incorpo­
rated as a central learning objective. Furthermore, the 

connections between the workplace, opportunities for 
success, and diversity consciousness need to be in­
cluded across the curriculum. When students develop a 
better understanding of these connections, diversity will 
take on added personal and educational relevance. 

Faculty and staff also need to do the personal 
growth work that is necessary to enhance their 
diversity consciousness. 

Training and workshops can help, but they are not 
sufficient. Diversity consciousness is more deep-seated 
than using a certain vocabulary at certain times of the 
day. Indeed, change comes with a strong personal 
commitment to educate ourselves by moving beyond 
our personal and cultural comfort zones and opening 
our minds to new and different experiences and per­
spectives. Constant self-evaluation and a willingness to 
learn will enable us to take advantage of all learning 
opportunities. 

Leadership-a strong commitment from faculty 
and upper-level administrators-is crucial. 

Without leadership, the burden for diversity educa­
tion will continue to fall on the shoulders of a few. 
Without collegewide buy-in from students, faculty, staff, 
and administrators, diversity education initiatives are 
likely to be short-lived, disjointed, and appear to be ( 
public relations gimmicks. 

An executive vice-president of a Fortune 500 com­
pany shared his thoughts about a meeting that he 
recently attended at corporate headquarters. As he 
looked around, he saw a female information technology 
specialist, an executive vice-president from India, a 
division head from Italy, and a marketing manager from 
Ohio. He observed, "It's people who are comfortable in 
this type of environment who will be successful. The 
stars of this new workforce will be those who can 
mediate these widely different working styles and get 
the most out of a broadly diverse group of people." 
Clearly, it is incumbent on colleges and universities to 
ensure that graduates have developed their diversity 
consciousness to the extent that they can excel in a 
workplace that requires them not only to tolerate 
diversity, but also respect it, use it, and capitalize on it. 
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APPENDIX-F 

Four In-Class Collaborative Group Exercises for Critical Analysis of 
African American Civil Rights History and Politics 
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Collaborative Exercise 

Teaching Objective: 

To introduce students to the nations of the African continent. 

The Assignment: 

1. Have each student pick an African nation and challenge that student to 
become an expert about that nation's geography, people 
and culture, politics, economic and global relationships with other 
countries. 

2. Students are required to write a paper about the African nation 
selected. 

3. The Student should also be prepared to give a verbal in class 
presentation about their assigned African nation. 

4. Students should be encouraged to use computer generated software to 
present their information about their assigned nation. '"Microsoft 
PowerPoint" should be available to students using the campus Learning 
Center Computers. 
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Collaborative Exercise 

Teaching Objective: 

To teach students critical thinking skills by analyzing the results of the 
2000 Presidential Election results and the impact of the Florida vote on the 
African American electorate. 

The Assignment: 

Challenge students to research the following questions related to the 2000 
Presidential Election and the claims of voting fraud against African 
American voting communities in Florida. 

1. What is the history of African American disenfranchisement in 
America? 

2. Should African Americans still believe in democracy and the necessity 
of voting in elections? 

3. If given the opportunity, what speech would you make to those voters 
who feel discouraged about the claim of voter fraud and 
disenfranchisement of Florida's African American voters? 

4. Based on your research findings, do you believe there was "foul play" 
in Florida in the process of voting. Do African Americans have a 
legitimate reason to feel frustrated and angry with the voting outcomes in 
the 2000 election vote count? 

5. Do you think the outcome will discourage voter turnout in the next 
Presidential Election? 

* Encourage students to use internet sources for research. 

* Obtain a copy of videotapes that talk about the 2000 Election and make 
them available for classroom viewing or in the Media Center. 
("ABC's Nightline" television program have several videotapes available 
about the 2000 Presidential Election with the focus on Florida. 
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California Classroom 

A Learning Link to the California African American Museum 

W hat makes a photograph more than dreams. What do you think Parks is saying 
a snapshot? When it causes you to about what has happened to Watson? 
feel emotions like sadness or • What is hanging behind Watson?

happiness? If it makes you have new ideas? 
• What do you think it stands for?What if the photograph captures a special 

moment and sends a message about that • What does Watson have in her left hand? 
moment? • What does she have in her right hand? 

Here is a very famous picture taken by 
• Why do you think Parks posed Watson with African American photographer Gordon Parks 
both of these objects? in 1942. It is called "American Gothic." It is 

meant to make people think of a famous To learn more, visit the exhibition "Half 
painting by the same name painted by Grant Past Autumn: The Art of Gordon Parks," 
Wood. But this picture is very different. through Dec. 31. You can also reserve a place It is the picture of Ella Watson, a cleaning 

in the free Saturday photography workshops woman who had worked for the United States 
beginning this weekend. For information, calJgovernment for 25 years when this 

photograph was taken. Other people who (213) 744-7432 or visit http://www.caam. 
•started work at the same time as Watson got ca.gov. 
better jobs, but Watson didn't. Unfortunately, This information was provided b_v the Californiathis happened to a lot of African Americans in California African American Museum 

African American Museum in Exposition Park, at 39th
the 1930s and '40s. Many of them felt this was Gordon Parks' photograph is a comment 

and Figueroa. · ,-! .unfair, became discouraged and lost their on bias against African American workers. '.) 

f-' 

N 
lJl 

http://www.caam
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Collaborative Exercise 

Teaching Objective: 

-To introduce students to critical thinking and writing skills. 
-To explore the challenges of living in a larger society/ community. 

The Assignment: 

Have each student write a four page (minimum), typewritten or word-processed 
essay paper in which they choose to define one of the following terms. Tell them 
that the goal of this assignment is to get them to share some personal challenges 
they have faced as- well- as define what these terms means to them personally. 

1. freedom 

2. discrimination 

3. commitment 

4. struggle 

On the day the assignment is due, encourage students to read their papers in 
class and later form groups to discuss the ideas and themes presented in the 
papers. 
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APPENDIX-G 

African American/Black Studies Center Program Profiles 
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1···············...•I A Message from the Diredor !:
• ■
• As the Director of African- ■ 
: American Studies, I invite you to 1• 
■ become a part of our vibrant •

1•• intellectual• community. African- ■ 

: American Studies offers an excit- ■ 
■ ing array of courses including • 
■ African-American history, music, : 
• art, politics, and literature. With ■ 
: a curriculum that provides stu- ■ 
■ dents with the analytical tools ••■ necessary for academic• success, ■ 

: our major and minor enhance ■ 
■ and broaden undergraduate ■ 

■ , education at UCI. Many of our ;: 
■ courses engage students in lively \■ 

· ■ .
l ■ discussions about race, class, ! ■ 
1 ■ , gender, the African Diaspora, :

•1and global inequality. We hope !• 
you will join us. 1■

•
■ 

• 
• Sincerely, 

• Belinda Robnett 1= 
■■ : • 

lliii ■■ ••···········' 

African-American Studies Program 

University of California, Irvine 

School of Humanities 

300A Krieger Hall 
Irvine, CA 92697-6850 

(949) 824-2376 
(949) 824-3885 Fax 
djbaham@uci.edu 
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Lindon Barrett, Ph.D., University of Pennsylvania; Associate 
Professor of English and Comparative Literature. 

Thelma Foote, Ph.D., Harvard University; Associate Profes­
sor of History and African-American Studies. 

David Goldberg, Ph.D., City University of New York; Direc­
tor of UC Humanities Research Institute and Professor of 
Afrlccn-Americcn Studies. 

Douglas Haynes, Ph.D., University of Cclifornlo, Berkeley; 
Assistant Professor of History. 

Gavin Huntley-Fenner, Ph.D., Massachusetts Institute of 
Technology; Assistant Professor of Cognitive Sciences. 

Ulysses Jenkins, Jr., M.F.A., O tis Parsons Art Institute; 
Associa te Professor of Studio Art. 

Laura Kang, Ph.D., UC Santo Cruz; Assistant Professor of 
Women's Studies and Comparative Literature. 

Ketu Katrak, Ph.D., Director end Professor of Asian Ameri­
can Studies and Professor of English and Comparative 
Literature. 

Claire Kim, Ph.D., Yale University; Assistant Professor of 
Politics and Society and Asian American Studies. 

Steven Mailloux, Ph.D., University of Southern California; 
Professor of English end Comparative Literature. 

Donald McKayle, Professor of Dance and Artistic Director. 

Nancy Naples, Ph.D., Director of Women's Studies and 
Associate Professor of Sociology. 

Lorraine O'Grady, Wellesley College; Assistant Professor of 
Africcn-Amerlcon Studies and Studio Art. 

Leslie Rabine, Ph.D., Stanford University; Professor of 
French. 

Belinda Robnett, Ph.D., University of Michigan; Director of 
African-American Studies end Associate Profe$sor of 
Sociology. 

John Rowe, Ph.D., Stole University of New York; Professor 
of English and Compara tive literature. 

Katherine Tate, Ph.D., University of Michigan; Associate 
Professor of Political Science. 

Judith Wilson, Ph.D., Yale University; Assistant Professor of 
African-American Studies and Art History. 
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AFRICAN-AMERICAN 

STUDIES PROGRAM 

AT UC IRVINE 

• •• ••• ■ ••• • • ~. 1K 

"A People of Endurance, 
Intelligence and Creativity" ............ .... 
African-American Studies 

University of California, Irvine 
Scho ol of Humanities 
300A Krieger Hall 

Irvine, CA 92697-6850 

Tel: (949) 824-2376 
Fo x: (949) 824-3885 
Email: djboham@uci.edu 

Director: Selinda Robnett 
Manager: Donna Napp 
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African-American Studies at UCI is an interdisci• 
plinary program which offers undergraduate 

students an opportunity to study those societies 

and cultures established by the people of the 
African diaspora. The program's curriculum 
encourages students to investigate the African­
American experience from a variety of discipli­

nary perspectives and theoretical approaches. 

Among the topics explored are the process of 

colonization and the forced migration of African 

people, the positionality of African people in the 

racialized symbolic and social orders of the 

western hemisphere, the rhetoric produced by 
and about African people, and the cultural and 
aesthetic values associated with "blackness" and 

"Africa nness." 

Course Requirements 

l . Complete the three quarter core sequence 
(At:Arn 40A, B, C) and one upper-division 
writing course (AtAm 141W). 

2. Any three lower-division courses selected 
from Asian American Studies 60A, B, C 
(Introduction to Asian American Studies I, 
II, lll), Social Science 61, 62, 63 
(Introduction to Chicano/Latino Studies I, 
II, III), Women's Studies 50A (Gender and 
Feminism in Everyday Life), 50B 
(Reproducing and Resisting Inequality), SOC 
(Gender and Popular Culture). 

3. Six courses, five of which must be upper­
di\'ision, distribured as follows (see General 
Catalogue): two courses from Historical , 
Political, and Social Formations; two courses 
from Discourses; one course from Expressive 
Forms; and one course from Genders and 
Sexualities. 

4. Four upper-division electives selected from 
an approved list available in the Program 

office. 
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LOWER DIVISION 
AfAm 10 Go;pel Choir 
A performance group that works with the music and 
culture of the gospel tradition. This is a two-unit class 
that requires attendance and participation as well as 
one short music review. 

Core Classes 

AfAm 40A Introduction to African-American Studies I 
An undergraduate survey course. Students will be 

introduced to the main contours of the African­

American experience, from the importation of Afri­

cans into the Americas to the present. This course 

will focus on the unique expressions of African­
American society and culture. Some of the required 
reading will include Harriet Jacobs, Incidents in the 

Life of a Slave Girl, W.E.B. DuBois Souls of Black 

Folks, the poems of Langston Hughes and Gwendo­

lyn Brookes, the speeches and writings of Marcus 

Garvey, Martin Luther King, Jr., and Malcolm X, 
black feminist manifestoes, and the novels ofToni 
Morrison. Students will also be required to take a 

midterm and a final examination. 

AfAm 40B Introduction to African-American Stu.dies II 
This course focuses on the development, significance, 

and persistence of racial ideas in American thought, 
with an emphasis on their relevance to African Ameri­

can history. Looking mainly at white racial thinking, 

students examine some of the major issues that have 

emerged. 

AfAm 40C Introduction to African-American Studies ill 
This is a survey course that investigates a variety of 

academic discourses in theories of race and 

"blackness." Some areas of consideration include the 

way in which rhe issues of gender and sexuality inter­

sect with and force reco.nceptionalizations of 
"blackness"; the intersection between poststructural­
ism and discourses of"blackness"; the idea ofAfrica as 

it is sometimes deployed to define "blackness." 
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UC Inspiration 

Join the hundreds of UCI students who have 

experienced the spiritual joy and fulfillment 
associated with singing in Gospel Choir. James 

Calhoun, the Gospel Choir Director, is also 
gospel choir director at the Second Baptist 
Church in Los Angeles, and has pa rticipated in 

the direction of gospel choirs throughout the 
United States. His wealth of experience and 
knowledge of gospel music makes for a truly 
inspirational experience. Students learn about 

and perfom1 American spirituals and gospel 

so ngs, and give at least two live performances 

each quarter. T he course may be repeated for 
credit. Dot1't miss this opporru niry; emoll 
today! 
••••••a•:-.• ■ •!111• ■ •31••• ■ •t11•1 

UPPER DIVISION 
AfAm 110 Historical, Political, and Social Formations 

AfAm 11 lAAfrican-American Art: 1650-1900 

AfAm 111B African-American An: 1900-Present 

AfAm 130 SpecialTopics in Discourses 

AfAm 131 Race and Visual Representations 

AfAm 140 New World Sla\-e Societies 

A£A.m 141 The Black Protest Tradition 

AfAm 150 SpecialTopics in African-American Studies 

AfAm 160 Special Topics in Expressive Fomis 

AfAm 170 Special Topics in Genders and Sexualities 

AfAm 198 Directed Group Study 

AfAm 199 Independent Snidy 
~ 

For more details, see the UCI General Cata­ \ 
r 

logue, School of Humanities, Interdisciplinary 
Studies. 
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The department of Black Studies offers 

a broad range of courses in the African and 

African-American experience in such areas 

as history, literature, economics, ethics, 

music, religion, languages, sociology, 

political science, law, theatre arts and 

psychology. 

eaMe/1, (J~ 

A bachelor's degree in Black Studies is 

offered through the College of Liberal Arts, 

and helps prepare students for careers in 

a wide range of fields. Alumni have found 

employment in the areas of politics, 

errunent, education, social welfare, 

,.,usiness and criminal justice. 

:JJ~c.e~e;~ 
The following degrees and certificates 

are offered in Black Studies: B.A. Black 

Studies; Minor in Black Studies; Certificate 

in Black Studies; B.A. in Liberal Studies 

with a concentration in Black Studies. 

ll~t.o.lkP~ 
The high school or transfer student 

planning to study Black Studies is advised 

to pursue a program with courses in black 

studies and social science. In addition, 

general admission requirements for 

CSULB must be met. The Black Studies 

program is not impacted and is subject to 

general admissions guidelines. 

l To check on your admission status, call 

"---1562) 985-5505. To check on your financial 

aid status, call (562) 985-4641. Remember 

to keep photocopies of all official 

documents submitted to the university for 

your personal records. 

p~yn 'lf(JWJ, t1/-iMi$~ 
All freshmen students entering CSULB 

should begin preparing for their first 

semester of study by taking the 

Mathematics and English Placement Tests 

(ELM and EPT respectively) offered by the 

:h Dr. Maulana Karenga, 

Chainnan of the Department !) 
of Black Studies, is an 

$ internationally recognized 

scholar, author of numerous1 
scholarly articles and books, !) 

e 

including the most widely 

JV used introductory text in the 

field, and the creator of the 

African American holiday
1 Kwanzaa which is celebrated 

!) December 26 through 

January 1, and is based on(J 
ancient African values which 

JV reinforce family, community 

and culture. $ 

university. Transfer students who have not 

completed their lower division English and 

Math requirements at a community college 

or another university should also take the 

ELM/EPT. 

Registration for fall classes begins with 

the SOAR (Student Orientation, Advising 

& Registration) program in June. Admitted 

students will be mailed a SOAR brochure 

in May containing all of the necessary 

information to get them started. Students 

wishing to receive academic advising prior 

to SOAR should contact the Academic 

Advising Center at (562) 985-4837, and the 

Black Studies undergraduate advisor at 

(562) 985-4624. 

$~(;)~ 
The Black Studies Student Association i 

designed to promote and sponso 

activities involving faculty and student~ 

Such activities include lectures, seminar: 

exhibits, visits to cultural and education.: 

sites and events, the publishing of 

student newsletter and networking event 

2~? 
The Department of Black Studies 

located in the Psychology Building, roo· 

306, (562) 985-4624. 

For further information, or to arrange f 

a tour of the CSULB campus, please call 

write: 

University Outreach & 
School Relations 

Division of Student Services 

1250 Bellflower Blvd. Suite 289 

Long Beach, CA 90840 

(562) 985-5358 

http://www.csulb.edu 

CLA-BST:AF7;! 

http://www.csulb.edu
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CALIFORNIA STATE UNIVERSITY, LONG BEACH 
DEPARTMENT BLACK STUDIES 

BACHELOR OF ARTS DEGREE IN BLACK STUDIES 
(CODE 2~425) 

EFFECTIVE FALL 1989 

The MAJOR requires a minimum of 45 units chosen as follows: 

LOWER DIVISION REQUIREMENTS (12 UNITS) 
8/ST 11 O: Introduction to Black Studies 

Select one course from each of the following groups: 

Group A: 
8/ST 120: Afro-American History to 1865 
8/ST 121 : Afro-American History to 1865 to present 
8/ST 200: Ancient African Civilizations 

Group B: 
8/ST 140: Introduction to African-American Literature 
8/ST 155: Afro-American Music 
8/ST 160: Introduction to Black Arts 

Group C: 
8/ST 190: Racism ln American Military 
8/ST 210: African American Community 
8/ST 270A: Elementary Swahili 
8/ST 2708: Elementary Swahili 

UPPER DIVISION REQUIREMENTS , (33 UNITS) 

8/ST 330: Politics of the Black Community 
B/ST 332: Civil Rights and The Law 
8/ST 335: Economics Development in the Black Community 
B/ST 495: Research Methods in Black Studies 

Select 15 additional units with one or more courses selected from the following groups: 

Group A: 
8/ST 310: Black Male and Female Relationships 
B/ST 325: Psychology of Minorities 
B/ST 331: Black Juvenile 
8/ST 337: Cultures of the Pan-African Peoples 
8/ST 410: The Black Family 

Group B: 
B/ST 340: Research Topics in African-American Literature 
B/ST 343: African and Caribbean Literature 
B/S'r 353: Black Religion 
B/ST 363: History of African Art 
8/ST 463: Black Images in the Ancient Mediterranean World 

Group C: 
8/ST 304: World Colonialism 
8/ST 345: Politics of Black Power 
8/ST 380: African Political Theory 
8/ST 475: Racism and Sexism: An Analytical Approach 

Select (6) six additional upper division social science units in other departments or programs. 
These units are in addition to those used to fulfill the requirements of any general education category. 
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SEP.ARTMEN't OF BLACK STUDIES 

MINOR IN BLACK STUDIES 
· ( Code 0-8425) 

1) The minor requires a minimum of 24 units of which at least 12 units 
must be in u·pper division courses. 

2) Choose two (2) or more courses from each of the following groups: 

GROUP A: 

8/ST 110: Introduction to Black Studies 
8/ST210: African-American Community 
8/ST.325: Psychology of the Afro-American 
B/ST 330: Politics of the Black Community 
B/ST 332: Civil Rights .& The Law 
'B/ST335: Economic Development in the· Black Community 
-SI.ST370: Black Images in the Mas-s Media 
8/ST 420: Black Child in the Public Schools 

GROUP B: 

B/ST 160: Introduction to Black Arts 
B/ST 340: . Research Topics in Afro-American Literature 
B/ST 343: · African and Caribbean Literature 
B/ST 346: Black Theatre 
B/ST 363: History African Art 
B/ST 450:· Black Writers Wor~shop 

.GROUP C: 

B/ST 120:· Afro-American History to 1865 
8/ST 121: Afro-American History 1865 to Present 
B/ST.200: Ancient African. Civilization 
B/ST 201: History of Slavery 
8/ST 304: World Colonialism 
B/ST 337: Cultures Pan African Peopl_e ' 
B/ST 400: Afro-American Social Thought 
8/ST 410: The Black Family 

•*-'•*ALSO CERTIFICATE REQUIREMENT--: 
(Code 1-8425) 

BS-lllool< - 11",nc,r CounN/wanl/bl.U 



Why choose Afro-ethnic studies 
at Cal State Fullerton? 

If one is to succeed in todays global market, gaining knowledge and an 

apprecimion of the many cultural traditions afforded us today should be para­

mount. Imagine if you could also show heartfelt knowledge and demonstrate 

a genuine sensitiviL)' in understanding different cultural perspectives. Would this 

decrease or inc.:rease your chances 10 succeed? In the workforce. those who 

possess the abilit)1 to effectively communicate with people of different culLural 

backgrounds are generally more success[ul than those who don't. IL just makes 

good business sense. Unfortunately, many students don't have Lhe time LO 

thoroughly explore numerous cultural perspectives. To prepare LOday's 

student, the Department of Afro-Ethnic Studies offers a number of ex.citing 

general education courses chat can be used as paradigms to help students 

apply cl'n,,in natural prindples and methodologies in an effort to beller 

understand 1hc importance of cultural viewpoints. In addition, the Afro-ethnic 

studies program serves as an excellent preparation for graduate study in 

a variety of fields. 

Great Curriculum - The Department of Afro-Ethnic Studies offers a variety 

of general education. cross-disciplinary and informative courses that imellec­

LUally challenge today's sLUdem. Topics covered include intracultural 

soc:ializntion , Black American thought, psychology of the Afti can American, 

hist01y of racism, Afro-American literature, African American music appreciaLion, 

just to name a few. 

Outstanding Faculty - Our faculty members are naLionally respected 

scholars who hold degrees from prestigious universities. As an added bonus, 

our faculty possess a disLinctive nurturing spirit that functions very similar 

to what one may find among extended family members. As one would expecL, 

extended famil}' members are respected indi\'iduals who facilitaLe the 

fostering of }'Oung people by furnishing other poi ms of view This will, 

undoubtedly, contribute to a further understanding concerning important 

aspects in one's life . 

~ C A L S T A T E CALIFORNIA STATE UNIVERSITY, FULLERTON 

PO. Box 6848, Fullerton, CA 92834-6848 rmiFULLERTON 
The Ci.l lil l1 rn i.., Sl.ll l' Unin· rsi ly 
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What student activities 
can I join? 

Who is an Afro-ethnic 
studies student? 

What courses are required? 

Wonderful Career Opportunities - Our graduates enjoy successful careers 

in teaching, community development, law, civil service, child development, 

community leadership, social work, urban research, industrial relations and 

a variety of comparable fields. 

Afro-Ethnic Studies Students Association (AESSA) - The purpose of 

AESA is to bring together Afro-ethnic majors, minors and interested students 

to promote effective communication between all segments of the university 

and community at large; to sponsor and host cultural events, academic 

empowerment and other pertinent activities. Membership is not limited 

to African American students. 

Afro-Ethnic Studies Community Ensemble (AESCE)- This community 

group is dedicated to preserving authentic accounts of the African American 

musical heritage through music, dance and dramatic performances. 

Stq, Into The Zone - Our interactive, student-run Web site newsletter 

addresses topics of interest, including current political, social and personal 

events. Step Into The Zone is a student-based news media that reaches 

a global audience. 

An Afro-ethnic studies student is generally a person who demonstrates an 

interest in studying cultural diversity in American society, as well as the world. 

Students may choose the option in Afro-ethnic studies in order to enter one 

of the many fields where relevant humanitarian and social science knowledge 

is required. 

The Bachelor of Arts in Ethnic Studies with an option in Afro-Ethnic Studies 

requires minimum of 30 units of course work in Afro-ethnic studies. Included 

within the 30 units are six units of courses required of all students and 24 

units of adviser-approved electives tailored to each student's career objectives. 

In addition to the minimum of 30 units, students must satisfy the three-unit­

writing requirement listed below. Additionally, students must complete 24 

units at the upper-division level. 

Lower-Division Courses (6 units) 

Afro 101 Introduction to Ethnic Studies (3 units) 

OR Afro 107 Introduction to Afro-American Studies (3 units) 

Afro 190 Survey of American History with Emphasis on Ethnic Minorities (3 units) 

OR Afro 280 Afro-American History (3 units) 

Upper-Division Courses (24 units minimum) 

Core Courses (15 units required) 

Afro 309 The Black Family (3 units) 

Afro 311 lntracultural Socialization Patterns (3 units) 

Afro 317 Black Politics (3 units) 

Afro 320 Black American Intellectual Thought (3 units) 
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Is a minor available in 
Afro-Ethnic Studies? 

Afro 335 History of Racism (3 units) 

Afro 346 African Experience (3 units) 

Afro 381 African Literature (3 units) 

Afro 422 Psychology of Afro-American (3 units) 

Afro 424 Afro-American Literature (3 units) 

Upper-Division Electives (9 units minimum) 

Afro 301 Afro-American Culture (3 units) 

Afro 310 Black Women in America (3 units) 

Afro 312 American Indian Women (3 units) 

Afro 314 Pan-African Dance & Movement (3 units) 

Afro 321 Minority Community Development Planning (3 units) 

Afro 325 African-American Religion (3 units) 

Afro 385 Schools and Minority Groups (3 units) 

Afro 430 A Social Psychological Study in Ethnic Minority Behavior (3 units) 

Afro 437 American Indian Religions and Philosophy (3 units) 

Afro 460 Afro-American Music Appreciation (3 units) 

Afro 463 Seminar in Black Music (3 units) 

Afro 499 Independent Study Cl-3 units) 

Upper-Division Writing Requirement (3 units) 

English 301 Advanced College Writing 

Absolutely! The minor in Afro-ethnic studies consists of 21 units that include 

the core courses; six units of lower-division courses and 15 units of upper­

division courses. 

Core Courses (6 units) 

Afro 101 Introduction to Ethnic Studies (3 units) 

OR Afro 107 Introduction to Afro-American Studies (3 units) 

Afro 190 Survey of American History with Emphasis on Ethnic Minorities (3 units) 

Upper-Division Courses (15 units minimum) 

Choose at least five courses from the following: 

Afro 301 Afro-American Culture (3 units) 

Afro 309 The Black Family (3 units) 

Afro 310 Black Women in America (3 units) 

Afro 311 lntracultural Socialization Patterns (3 units) 

Afro 312 American Indian Women (3 units) 

Afro 314 Pan-African Dance & Movement (3 units) 

Afro 31 7 Black Politics (3 units) 

Afro 320 Black American Intellectual Thought (3 units) 

Afro 321 Minority Community Development Planning (3 units) 

Afro 325 African-American Religion (3 units) 

Afro 335 History of Racism (3 units) 

Afro 346 African Experience (3 units) 

Afro 381 African Literature (3 units) 
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What courses will transfer 
from my community college? 

What kind of financial 
aid is available? 

Who advises me? 

How can I learn more? 

Afro 385 Schools and Minority Groups (3 units) 

Afro 422 Psychology of the Afro-American (3 units) 

Afro 424 Afro-American Literature (3 units) 

Afro 430 A Social Psychological Study in Ethnic Minority Behavior (3 units) 

Afro 463 Seminar in Black Music (3 units) 

Afro 499 Independent Study (1-3 units) 

Several articulated courses are accepted for the major or minor in Afro-ethnic 

studies. Please see an adviser, or visit the department in Education Classroom 

475 for details. 

The university offers many types of financial aid, including loans, grants and 

scholarships. To find out more call the Office of Financial Aid at (714) 278-3125. 

The department has an undergraduate adviser, but you may choose any one 

of the full-time faculty members as your mentor and adviser. 

Our undergraduate adviser in the Afro-Ethnic Studies Department can answer 

your questions about our program. Visit our office in Education Classroom 

475, or call us at (714) 278-3848 to set up an appointment. You can also visit 

our Web site to learn more about. the Afro-ethnic studies program. 

Web site: http://hss.fullerton.edu/afro/index.html 

Our department Web page provides an overview of our mission and goals, 

who we are, what we offer and department activities. We suggest, however, 

you also visit us in person in order to speak to an adviser. 

Office: Education Classroom (EC) 475 

Phone: (714) 278-3848 

Mailing Address: 

Department of Afro-Ethnic Studies 

California State University, Fullerton 

P.O. Box 6868 

Fullerton, CA 92834-6868 

Come see what our program can do for you. Become an Afro-ethnic 

studies student at Cal State Fullerton . 

ilFuLLERroN 

http://hss.fullerton.edu/afro/index.html
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INTERCOLLEGIATE 

DEPARTMENT 

OF 

BLACK STUDIES 

Interdisciplinary 
Curriculum and 

Programs 

1998-99 

Steele Hall, Scripps College 
Rooms 220-222 

(-- (909) 607-3070 or (909) 607-1860 

MISSION STATEMENT 

The mission of the Intercollegiate Department 
of Black Studies (IDBS) is to examine 

through various academic disciplines the experi­
ences of people of African heritage worldwide. 
The Black Studies curriculum helps to unify an 
important area of intellectual investigation and 
enhances appreciation of panicular disciplines in 
the humanities and the socia l sciences. The 
department is committed to excellence in teaching 
and scholarship and is a vital information re­
source for students and researchers. Moreover, 
its faculty endeavors to create an intellectual 
climate which fosters cross-cultural dialogue. 

Established in 1969, the IDBS offers a rich 
academic program to all students at The 
Claremont Colleges. Interdisciplinary in both 
research and teaching initiatives, the IDBS 
promotes collaborative projects with other depart­
ments at the Colleges, and with scholars at other 
instinitions. 

The department's curriculum includes courses in 
art, government, history, literature, psychology 
and interdisciplinary areas. These courses are 
designed to accommodate the needs of both 
majors and non-majors. Black studies courses 
and programs provide significant preparation for 
students pursuing careers in a variety of fields, 
including education, social work, public policy, 
law, medicine, business, and international 
relations. 
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PROGRAMS 

Conferences, Speaker Series, Seminars 
Beyond its interdisciplinary curriculum, the 
Intercollegiate Department of Black Studies 
contributes to the intellectual and cultural life 
of The Claremont Colleges through its yearly 
program of conferences and seminars. Previ­
ous programs have been devoted to such topics 
as African American art, the 1965 Voting 
Rights Act, religion, women, Pan-Africanism, 
Haiti, the African American family, and Black 
music and dance. The theme of the 1997-98 
speaker series will be OUTING WHITENESS: 
Interrogating Re-Presentations of Race & 
Racism (February 6-7, 1998). 

Sojourner Truth Lecture 
The Annual Sojourner Truth Lecture, estab­
lished in 1983, honors the achievements and 
contributions of outstanding Black women in the 
U.S.A. The lectureship is sponsored by all six 
Claremont Colleges: The Claremont Graduate 
School, Claremont McKenna, Harvey Mudd, 
Pitzer, Pomona, and Scripps. Past Sojourner 
Truth lecturers are: 

Maya Angelou, Toni Cade Bambara, 
Mary Frances Berry, Dorothy B. Porter, Margaret 
Walker, Lani Guinier, Johnnetta Cole, Camille 

Billops, Jewelle Taylor Gibbs, Nell I. Painter, La 
Francis Rodgers-Rose, Elizabeth Catlett, and Dr. 
M. Joycelyn Elders. 

The 1997-98 Lecturer is the internationally 
acclaimed entertainer & educator Nancy Wilson. 
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COURSES CORE FACULTY 

CJ) The Black Studies curriculum is supported
(Y") 

rl by the foilowing colleges: Claremont McKenna, 
Pitzer, Pomona, and Scripps. 

Introduction to Black Studies 

The Arts of Africa 

African American Art 

History of Africa 

African American History 

Slavery and Freedom in the New World 

Pan-Africanism and Black Radical Traditions 
Industrialization and Social Change in 

South Africa 

History of African American Women in the 
United States 

Beginning Expository Writing 

Introduction to African American Literature 

Special Studies in African American Literature 

NOMMO Surveys (3): Poetry, Fiction, Drama 

Black Women Feminism(s) and Social Change 
African and Caribbean Literature 
Blacks in American Politics 
Race, Class and Power 

Introduction to African American Psychology 

Interethnic Relations - Impersonal to 
the Personal 

Research in African American Psychology 

Politics of Race 

Caribbean Society and Culture 

Special Topics in Black Studies 

The Ci vii Rights Movement 

Caribbean Writers in the U.S.A. and Canada 

Epistemologies of the Diaspora 

Sepn.ar in African American Psychology 

* 

Members of the Core Faculty have their individual appointments 
with both the Intercollegiate Department of Black Studies and one 

of The Claremont Colleges. 

HALFORD H. FAIRCHILD, 1993-. Pitzer, Professor, Psychol­
ogy. Ph.D., U11iversity of Michiga11. Fairchild has co-authored 
four books and is the author of over l00 journal articles. He is past 
National President of The Association of Black Psychologists. He 
currently serves as editor of P.\)0ch Discourse, the monthly 
newsjouma! of The Association of Black Psychologists. 

LORN FOSTER, 1978-. Po111011a, Professor, Politics. Ph.D.. 
U11iversity of llli11ois. Foster has published numerous articles on 
government policies, race, and voting rights. He is also the author 
of a book on Jesse Jackson. His teaching interests are American 
national government, Black politics, and public policy. 

STANLEY 0. GAINES, JR., 1992-. Po111011a, Assista11t 
Professor, Psychology. Ph.D., U11iversity of Texas, Austi11. 

Gaines' teaching and research interests focus on points of 
intersection between the fields of personal relationships (primarily 
from the perspective of social/personality psychology) and ethnic 
studies (primarily from the perspective of ethnic studies). Gaines' 
book, C11lt11re, Ethnicity, and Personal Relationship Processes, 
was published in 1997. In addition, Gaines has written or co­
written three dozen articles and book chapters covering one or both 
fields. 

LAURA A. HARRIS, 1997-. Pitzer, Assista11t Professor, 
E11glish and Black Studies. Ph.D., U11iversity of Califomia, Sa11 
Diego. Harris's research and teaching interests are twentieth­
century African American literature and culture, Black Women's 
Studies, Queer Black Studies, and a future project on African 
Americans and Mexico. She has published cri1ica l essays and 
fic tion in various vt!nues such as OIiier Cou111ril!s: 8/cick Gay and 
Leshia11 Voices Rising, the London-based Fe111i11ist Review, and 
has co-edited an anthology, Fe111111e: Fe111i11is{s. Leshia11s. and Bad 
Girls with Routledge, Inc. Currently, she is working on a book 
length project about the 1920s Harlem renaissance, an article about 
contemporary queer black film and culture, and on a novel entitled, 
Clare's Daughter: A11 Octoroo11's Revenge. 

PHYLLIS J. JACKSON, 1993-. Po111011a, Assistant Professor, 

Art a11d Art History. Ph.D., Northwestern University. Jackson's 
research and teaching interests center on the arts of Africa and the 
African Di- ~. Black Feminism(s), Women's Studies and 
Cultural st She curated the art exhibition, "(in) FORMING ~ . 

the Visual: \,4PRESENTING Women of African Descent" and 
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has essays in the /memr11io11al Re'view ofAfrican American Ari and 
the fonhcoming collection Global Black African Diaspora 2000 
Series Roots, Ro11res, Redefi11i1io11s, Vol. I. She is co-producer and 
co-director of the documentary video "Comrade Sister: Voices of 
Women in the Black Panther Party:" (a work-in-progress). 
Jackson is co-organizer of IDBS' 1997-98 conference, OUTING 
WHITENESS: interrogating re-presentations of race and racism 
(February 6-7, 1998). 

SIDNEY LEMELLE, 1986-. Po111011a, Associate Professor, 
History. Ph.D., U11iversity of Ca/ifomia, Los A11geles. Lemelle's 
work is interdisciplin11ry and focuses on African History and Pan­
Africanism. He has published in journals in the U.S., Africa, and 
Europe. He is the author of Pc111-Afrirn11is111for Begim11:rs and 
editor of /111agi11i11g Home: Class. Culrure 1111d Narimwli:m1 i11 rhe 
African Dispora. Lemelle is chair of rhe Intercollegiate Depart­
ment of Black Studies for 1997-98. 

RITA ROBERTS, 1987-. Scripps, Associate Professor, History. 
Ph.D., U11iversity of California, Berkeley. Roberts teaches 
African American history, African American Women's History, 
and The Modem Civil Rights Movement. Her research and 
publications concern studies of nineteenth century Black activism. 
She is also writing a United Stutes history textbook in collabora­
tion with other historians. 

MARIE-DENISE SHEL TON, 1977-. Claremont McKe1111a 
College, Professor, Fre,u·h. Ph.D., University of Ca/ifomia, Los 
A11geles. Shelton has published a number of articles on Caribbean, 
African, and modem French literature and is the author of a book 
on the Haitian novel. Her most recent publication appears in the 
volume of essays, Prehistories <!/'the Fwure. She also co-edited a 
special issue of the journal Callaloo on Maryse Conde (Summer 
1995). 

AFFILIATED FACULTY 

Affiliated faculty do not hold joint appointments but teach courses 
and conduct research in an urea of Black Studies. Date in 
parentheses denotes first year of affiliation with the department. 

ISABEL BALSEIRO, 1993-. (1996) Harvey Mudd, Assistant 
Professor, Comparative Literature. Ph.D., New York University. 
Balseiro's teaching and research interests concern the literatures of 
Afri,r--·md the Caribbean. She has presented papers in 1he U.S.A. 
a~ Jad. A recipient of numerous awards, Balseiro spent last 
fali semester on sabbatical in South Africa under the auspices of 

- 1• .. L-'fl• • _"'_;+;.,.,,:,, 

DIPANNITA BASU, 1995·-. (1995) PUzer, Assistaflt 
Professor, Sociology. Ph.D., Manchester University. Basu's 
teaching and research interests concern the Sociology of the 
African Diaspora and Hip-Hop Culture. She is currently 
working on a book which explores the commodification of 
Rap Culture and its affects on Black Urban Youth. 

GWENDOLYN LYTLE, 1985-. (1991) Pomona, Associate 
Professor a11d Resident Artist, Music. M.M., New E11gla11d 
Co11servatory of Music. Ly1le teaches vocal performance 
specializing in American music with an emphasis on African 
American composers and has performed widely in the United 
States and abroad. In 1996, she organized a major conference 

on Black music and dance. 

CECILIA CONRAD, 1995-. (1996) Pomo11a, Associate 
Professor. Eco110111ics. Ph.D., Sta11fortl U11il•ersi1y. 
Conrad's work appears in such journals as Rc,,-it'w "IBlack 
Polirical Economy, The Jounwl of Ew110111i1· Hisrory, and 
Amerirn11 £co110111ic Rel'iew. Her research and teaching 
interests include poverty among single mOlhcrs, thC' economic 
costs and benefits of uffirmmive action, and race, poverty and 

the U.S. economy. 

SHEILA J. WALKER, 1993-. (1994) Scripps, Associate 
Professor, Psychology. Ph.D., Camell University. Walker is 
a developmental psychologist whose research interest arc: 
sociocultural influences on cognitive development; develop­
mental psycholinguistics; cognitive approad1es to the study of 
religion; and the development of black adolescent fema les. 
She has conducted research in West Africa and Appalachia, 
and has published in journals such as Memory & Cognition 
and the British Journal of Developmental Psychology. 
Walker has a forthcoming book chapter on culture, cognition, 
and religion, co-authored with anthropologist Pascal Boyer. 

KATHLEEN O'BRTEN WICKER, 1971-. (1996) Scripps, 
Mary W. Joh11so11 a11d J. Stanley Joh11so11 Professor i11 the 
Hu111a11ities and Professor of Religious Studies. Ph.D., 
Loyola U11i~ersity of Chicago. Wickers current research on 
Marni Waier rituuls and shrines is being conducted in 
collaborntion with n.'Seurchers nt the lns1ilutc of African 
Studies, Universi1y of Ghana. Her most recent publica1ion 
will appear in African Spirituality. 
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