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Chapter 1 - Why this Project Study?

CLAY BENNETT

THE CERISTIAX SCIENCE lumawn Q“

HISTORY

o S

'Today we'll learn about segregatnon in Arﬁeruca *

" African American Studies warrants particular academic interest because it is a
branch of knowledge that was deliberately slighted or expunged from the

American scheme of education.” **

*Bennett, Clay. "Today we'll learn about segregation in America" Cartoon. Long Beach Press Telegram
13 February 2001: A10.

*Talmadge, Anderson. Introduction to African American Studies. Dubuque, Jowa: Kendall/Hunt

Publishing Company, 1993: 6.




[Singing: "Oh Freedom”. "Oh Freedom” "Oh Freedom”]

I used to hear members of my family singing this old freedom song in the early
1960s. I was just eight years old at the time, but my mind was already
questioning the surroundings in which I would be coming of age. As I watched
my favorite cartoons on television in our family living room, there would be
news coverage flashing across the screen about the "Civil Rights Movement"
taking place in the still very segregated American South. Scene after scene of
black protestors being clubbed, beaten, arrested and jailed by hostile menacing
southern white policemen for their defiance of a racist system of government,
that I would learn much later in life, denied them of their most precious rights of
citizenship. Of course I was much too young at the time to fully comprehend
what was unfolding on the American scene. I was also too young to understand
what the grown ups were talking about in their convincing whispered tones. But
the fervor and intensity of these events unfolding in the South would soon open
the door for an inquisitive young African American girl whose California life
seemed so removed at the time from the events flashing across my family's

television screen. But what did it all mean? And why should I care so much?

The majority of my family had migrated to California as so many did, during the
1930 and 1940s with the promise of job opportunities in the growing California
shipyard industry and other heavy industrial plants and always with the

promised dreams of a better life.



My father grew up in a small town in Texas and my mother grew up in a rural
Oklahoma community. They both lived through the 'Great Depression' and
survived, as many blacks did in the South and Southwest, on menial jobs which
included domestic work or federally sponsored work programs called WPAs.
After moving to California, they resided in the eastern section of what is now
called South Central Los Angeles and, at that time, the only location within the
city of Los Angeles, where African Americans could buy homes and raise
families. Bordered by downtown Los Angeles on the north, Crenshaw Boulevard
on the west, Slauson Avenue on the south and Alameda Street on the east. This
was known then as the only black section in the Los Angeles area. Even well
known black celebrities like Hattie McDaniel, the first African American to
receive an Academy Award for her performance in the epic movie classic, "Gone
with the Wind," lived in this section because it was understood that blacks were
not welcomed in other residential areas in the city. I would become the first
generation of my family to be born in California and the first to attend college. It
is also in this environment that I would begin my quest to learn about the lost
legacy of my African American history. What I didn't realize at the time is just
how much of my adult life would encompass the search for the complete story
of that history and ultimately, as my 2000-2001 Sabbatical year clearly
demonstrates, also the inquiry into how that subject is being shared or not with

college age students in this new millennium.

My coming of age in California would be a relentless search for who and what I
was. What did it mean to be an African American in America? For many years

this went unanswered for me because my African American history was not



included in my studies at school. History course after history course revealed
nothing that would satisfy my intense curiosity about where I fit into the larger
scheme of the Americas. I had developed a keen interest in history and politics
by high school age. I learned the history that was taught to me by well meaning
teachers but yet something very essential to my identity seemed missing. What
was being taught about American history and politics in the public schools of
Los Angeles in the 1950s and finally the Compton Schools in the 1960s just didn't
add up. I was being taught well about the Anglo American contributions to
society but what about all of the other nationalities of citizens in my southern
California region? Even then California demographics were ethnically diverse
with black, Hispanic and Asian citizenry I found myself befriending. Where was

the history of other ethnicities?

By my junior year in high school, I finally realized that I would never learn about
my history or that of other ethnicities while attending public schools during that
time. This particular revelation finally came about one day in my high school
history class during a lecture/ discussion about the American Civil War. I
noticed for some reason that up until this chapter the teacher had been
consecutively following the sequential order of the chapters in our assigned
textbook until this last chapter about the "Aftermath of the American Civil War."
I thought this a strange course of events and my long held frustrations must have
become suddenly and shockingly apparent as I asked the teacher, "Why had we
skipped over this one particular chapter?” Her response was that, "All we
needed to know was that President Lincoln freed the slaves". "Is this all there is

to this chapter?" I thought. I certainly had my doubts. There must be much more



to this story. It sounded all too easy and trite. Little did she know that her

deliberate negligence in skipping this chapter would send me on a lifetime quest

that has lead me to the musty, moldy sections of countless libraries and

bookstore seeking out the hidden gems of my African American past and finally

to this enlightening Sabbatical leave project study period. How did this one

omission send me on such a journey? First off, no one could convince me at the

time that what remained unarticulated in that chapter didn't matter in the larger
scheme of the political landscape of America. Secondly, through the years of
independent study and research on my own throughout my college years, I was
able to piece together my ancestral past and truths that had been missing from
public school history classes in schools and colleges throughout America. What I
would later discover is that this single chapter contained a central shift in the
paradigm of America's historical evolution. It was the story of the demise of
African American Slavery and the system of government struggling to come to
terms with the devastating impact of the injustice and immoral legacy that
continues to scare the American landscape today. This important history chapter
represented a significant turn in the evolution of the African American
experience and overall relationship to America. Maybe my high school teacher
just didn't feel up to the challenge of teaching this chapter. Maybe she thought it
best not discussed openly in class. Maybe she thought it too intense a subject to
present in a class of diverse ethnicities, especially for a white majority and black
minority student population enrolled in the class. Whatever her reasons I would
never be satisfied with not knowing what gems of knowledge lay buried in that

chapter so easily ignored by my high school history teacher. But the central



question for me today is how is this subject of African American history and

politics being taught today?

So here I am in this new millennium wondering how professors on campuses
throughout Southern California are teaching or not teaching this subject of
African American Civil Rights History and Politics. Now a recognized course of
academic study at colleges and universities across the country, it was only
painfully and reluctantly accepted and recognized after the 'Student Protest
Movements' of the late 1960s, which called for the immediate inclusion of African
American History into the course offerings of American Colleges and

Universities.

But what has happened since that time? How is the subject being taught in
colleges and universities today? What are some of the many challenges faced by
professors teaching this subject today in this new millennium century and are the
students of today as hungry for this knowledge about the experience of African
Americans in America as so many of my generation? Here is what I found out by
interviewing professors at four colleges and universities in the Southern

California region.



Chapter 2 - Introduction to the Project Study

This sabbatical report is not meant to be a definitive, descriptive analysis of
college and university African American Studies Departments. It is however, the
experience of one professor temporarily leaving her home base campus and over
a brief four month period dropping herself into the concerns, challenges, ideas,
strategies and approaches of professors teaching on four other Southern
California colleges and universities campus' that offer coursework in African

American Studies.

My primary goal was to better understand the challenge facing professors who
must carry the responsibility of teaching this subject to students in this new
millennium century. In so doing, I wanted to learn as much as I could about their
experiences, their frustrations, successes, failures and views about the future of
the African American Studies curriculum. My goal was to enter the selected
campus sites with an unbiased view and over a four month visit, averaging three
and a half to four weeks at each site, absorb as much information as I could attain
about about how the subject of African American Civil Rights History and

Politics is being taught.

During my visits to California State University, Long Beach, University of
California at Irvine, California State University, Fullerton and The Claremont
Colleges including; Pitzer College, Pomona College, Scripps College, and

Claremont McKenna College. (The Claremont Graduate University was not



included in my project study). While visiting the selected campuses, my central
focus was directed toward contacting and interviewing as many faculty as I
could fit into my four - month sabbatical research schedule and, of course,
including as many of the professors as possible who were willing to grant me
the opportunity to interview them during their regular office visitation hours. It
should be noted that many professors just did not want to be interviewed while
still others were very accommodating to my visit and interview requests. In one
setting however, I found myself limited by office personnel who felt it their
responsibility to allow or disallow me to personally hand out letters to the
professors through mailbox distribution. In most settings though, I was given
free and open access over the four month data collection phase of the project
study. During visits to the four campuses over the four month period, I was
surprised and delighted to be invited to sit in on department meetings, open
house receptions, February Black History Month events, student association
meetings and informal chats with students on campus. I made every attempt to
be a willing participant-observer during my visits, though the major goal of the
project was obtaining interviews with the usually small number of available core

faculty members of the African American Studies Departments.

The limited timeframe for the data collection segment of the sabbatical leave
period coupled with a limited personal travel budget (parking on campuses and
gas mileage proved to be very expensive on a sabbatical leave budget) required
me to make each visit as meaningful as possible. In fact, this project could have
benefited by having a team of data collectors who could spread their energies

campus-wide in numerous directions to accommodate the various office



schedules of the professors on campus who were willing to be interviewed.
However, the twenty-four professors who cooperated by agreeing to be
interviewed for this project proved to be quite generous with their time. Many of
the in-depth interviews lasted, on average, one hour in length. This proved more

than satisfactory in meeting the objectives of the project.

Another important component of this project was to visit the resource libraries of
the sites visited and examine the resources available to faculty and students at
the campus sites. I, in turn, spent numerous hours downloading teaching
resources materials relevant to teaching and studying African American Studies.
I even took time to visit the campus bookstores to examine textbooks selected by
faculty for their course offerings. I also allotted time to observe and talk with
students regarding their views about the African American Studies curriculum

offerings on their campuses.

This final report includes the results and findings of my visits to the four local

campuses. Though I believe that I gained a wealth of knowledge during my
visits, I know there is still so much more that needs to be explored about the
nature of the African American Studies curriculum. This report should open the
door of understanding about many aspects of the current status of the African
American Studies curriculum. My perception is that there is still so much more
to be learned about the topic of African American Civil Rights History and

Politics.
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Project Goals, Objectives and Focus Questions

The central focus of this project was to enhance my teaching skills and

knowledge base in the challenges of teaching in the area of African American

Civil Rights History and Politics.

The focus questions for my project included the following.

1,

Is it still important to teach the history of the African American Civil Rights

Movement in college courses?

Is the teaching of this topic relevant to the needs and interests of today's

students?

What do you see as the best approach in teaching this subject matter?

What particular strategies or approaches do you undertake to motivate

student interest in the subject matter?

What in your opinion appears to be the most effective strategy for generating

student interest in the subject matter?

What in your opinion appears to be the least effective strategy for generating

student interest in the subject matter?
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11

What resource materials do you use to teach the subject matter? (i.e.

textbooks, videotapes, additional resources, etc.)

What type of feedback responses do you receive from students taking the

course?

What, if any, changes will you make in your course in teaching the subject of

the African American Civil Rights Movement in America?

What recommendations would you like to pass on to other instructors

teaching this course topic?



1.2

Overview of Project Study Methods and Procedures

This project is based upon personal visits to four African American
Studies centers in Southern California and interviews with core faculty
members in the four Departments of African American Studies at the
campus' selected for this project. Faculty interviewed at each site were
identified as having the responsibility of teaching courses focusing on
some aspect of African American Civil Rights History and Politics by lists
provided by the department chairpersons at each campus visited. These
lists included office hours of faculty, office location and phone numbers
where I could reach each faculty member for purposes of scheduling an
office visit and interview session. To expedite the interview time and
preserve the valuable time of the professors, I developed a brief three page

questionnaire to use during the in office interviews sessions.

Interviews with faculty members were conducted using both an open-
ended focus question format and the standard structured survey
questionnaire (See Appendix - C). In all cases, I let the professors decide

which interview option they preferred. Some just wanted me to ask
questions allowing them lattitude to share the full range of their
experience in teaching the subject matter while others preferred that I fill
out the survey for them as they verbally responded to the answers. Still
others preferred to make some brief comments about their experience in

teaching the subject matter under study and opted to complete the survey
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at a later time and mail it back to me in a self addressed, stamped

envelope I had available.

As a college instuctor myself, I realized that for the project to be
successful, I needed to be sensitive to the time constraints of the professors
I encountered during my visits to the Centers. Many professors were
already reluctant to answer such questions and giving them maximum
flexibility in responding to my interview and/ or survey requests seemed

to take some of the pressure off the respondents.

One of the most difficult aspects of my visit to the campus was

coordinating my visits with the regular office hour time frames of the
professors. It was often an exhausting and frustrating process to travel the
distance to the centers, find parking on campus and compete with
students for the precious office hour times of the professors. It was not
uncommon to discover that professors did not keep their regular
appointed office hours. For a project of this magnitude it would have been
much more prudent to have more than one interviewer collecting the
project study data. Allocated funding to defray the cost of travel and

parking would have also been helpful.

Without special funding for this project, this study was necessarily
limited to a small sample of African American professors. The interview
sample group eventually encompassing a total of 24 contacts made during

the period of August 2000 through February 2001. The original proposal
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outlined the period of August 2000 through December 2000 but many
factors immediately required me to be more flexible with the original
tightly scheduled timeframe proposed for my visits to the four Centers.
Some of the following factors resulted in the need to make some minor

adjustments to my original site visit schedule.

1. The original schedule plan did not consider the time in which each
campuses semester or quarter commenced in the Fall/Winter 2000
session.

2. There was a need to adjust my project visits to accommodate the best
times for visits as recommended by the Department Chairpersons of

the Centers.

3. I was invited to attend special events sponsored at Center locations

which conflicted with my visits scheduled at other Centers. My
original plan called for a certain blocked timeframe for visits to each
center and completion of all interviews and activities at one center
before moving on to the next. This was an idealistically proposed
schedule that soon proved unrealistic given the differing events,
faculty schedules and activities at the Centers. In many cases, my visits
ended up overlapping to accommodate office hour timeframes and
departmental activities. In the end, by allowing more scheduling
flexibility I was able to participate more fully in department activities,
schedule more interviews and spend more time in campus resource
libraries. Again, I was limited by the short four month data collection

period and by the fact that there was only one person conducting the
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interviews. Lack of funding also required me to stay in the local
Southern California area though there are many excellent African
American Studies Centers throughout the United States and in other
regions of California. These factors were all delimitation of this project

study approach.

4. Also, due to circumstances beyond my control, there was a need to
drop two of my originally proposed Center site locations and
substitute two alternative sites. (See Appendix - B). This required an

additional adjustment to my site visitation schedule.

In addition to the use of a survey questionnaire and open-ended
questions interview techniques for data collection, I was also a participant
observer in scheduled department activities including; open house
events, African American Student/Black Student Association meetings on
campus and Black History Month (February) events that included
lectures, concerts and symposiums (See Appendix - D). I was also invited

to sit in and observe department faculty meetings.

Another important aspect of my project visits included spending
considerable amounts of time in the resource centers on the campuses
visited to examine the range and types of resource materials available to
both faculty and students on campus in support of the discipline of
African American Civil Rights History and Politics. On occasion, I was

able to dialogue informally with students and administrators about the
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African American curriculum studies offered on their campuses. Students
were more than willing to share their comments about the course
offerings and their comments are provided in this project report. As a
participant-observer, I was able to observe faculty-student interaction
during my in office interviews with faculty members as they met with

students enrolled in their courses.

One original proposal idea that met with disappointing failure was
gaining access to classrooms to observe teaching styles first-hand. This
was a miscalculation on my part. It was difficult enough to get professors
to agree to talk with me during their office hours. I picked up immediately
that a request to observe them in the classroom was asking far too much.
Most professors do tend to hold the classroom as sacrosanct and it was
clear that the request to be observed by an outsider, especially a professor
from another campus would be intrusive. I quickly decided to back away
from this original plan and approach the issue of teaching style during in
office interviews that lasted on average, one hour. During this hour I was
able to get professors to share their teaching approaches in depth and do
not believe the project suffered because I was not able to observe the
professors in their classrooms. In fact, I found that during many of the
interviews professor relaxed and actually enjoyed sharing their insights
and experiences in teaching African American History and Politics to
today's college student. Their insights are the hallmark of the data
findings section (Chapter 3) of this report along with other participant-

observations made during my visits to the sites.
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Beyond interview and survey results, my field study approach also
provided me with the opportunity to observe the overall campus
environment in which the delivery of African American History and
Politics Studies takes place. During the campus visits, I was able to tour,
observe, and assess the layout and design of the departments. I was also
frequently introduced to the support staff, including but not limited to
administrative assistants, executive secretaries, student interns and part-
time volunteers. This type of exposure greatly enriched my project visits
and provided an extra dimension for understanding the status of African

American Studies programs in this new millennium.

In summary, this project study approach included the following major
multiple source evidence components:

¢ Interview (Open-ended Focus Questions)

¢ Survey Questionnaire

¢ Participant-Observation

¢ Documentation Analysis
The strength of this project experience was based on the need for multiple

sources of evidence to ensure a rich sabbatical leave experience.
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The strength of this project experience was based on the need for multiple

sources of evidence to ensure a rich sabbatical leave experience.

Figure 1.

The Project Study Approach
(Multiple Evidence Sources)

Structured Survey
Interviews

Direct Participant
Observations Observations

\ /

{ Project Site Visitations |

a e

Structured
Surveys

Document
Analysis

Open-ended
Interviews

@ 2001 Maxine Sparks- Mackey
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Project Terminology

African-American Studies ( Also known as; Black Studies, Afro-American
Studies, Africana Studies, Pan African Studies). = Often defined as a social
science which investigates the historical, political, economic and sociological
dimensions of life in the African American community. This can be expanded
geographically to include studies concerned with the experience of people of
African origin residing in any part of the world, including; Africans, African
Americans, African Asians, African-Europeans and African descendants of the
Caribbean and other island territories. The focus of the curriculum at the college
and/or university depends on the objectives of the designated department given

the responsibility for delivery of this curriculum.

Afrocentric = It is the idea that Africans (African-Americans) should be studied
as the subjects of their own history rather than as extensions of someone else's
history and culture. The Afrocentric study approach as explained by noted
scholar, Molefi K. Asante, Professor and Chairperson of the Department of
African American Studies at Temple University in Philadelphia , "seeks to
uncover and use codes, paradigms, symbols, motifs, myths, and circles of
discussion that reinforce the centrality of African ideas and values as a valid

frame of reference for acquiring and examining data.”

Black Student Protest Movement (1960-1970) = During the 1960-1970 period,

African-American students pressured college administrators to create black

studies programs that would tailor educational experiences to their needs. Black
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students wanted to explore the socio-cultural, political, and economic issues of
black people in the United States, the Caribbean, and Africa. This protest
movement resulted in the establishment of approximately eighty or more Black
Studies curriculum programs in colleges and universities throughout the United

States.

Racism = "........... Far from being the simple delusion of a bigoted ignorant
minority, is a set of beliefs whose structure arises from the deepest levels of our
lives- from the fabric of assumptions we make about the world, ourselves and
others and from the patterns of our fundamental social actions."

(As defined by Joel Kovel, White Racism: A Psychohistory (New York: Pantheon,

1970), p-3.
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Chapter 3 - The Project Study Experience: Findings and Analysis

A. Faculty Background Information (Profile)

Summary Findings

e That of the small sample completing the survey questionnaire, the majority of
the African American Studies professors indicated full-time faculty status but
a third of the professors responding are currently in part-time, non-tenure

teaching positions

e Nearly half of the professor completing the questionnaire have full tenure at
their respective colleges /universities but a third of the respondents are also in
non- tenure track positions meaning they will not be able to earn tenure

status in their current teaching position.

e There is an even split in questionnaire responses to the years of service in the
African American Studies Departments at the colleges/universities sites
visited during the project study. The largest percentage however, indicate less
than four years of service in their current teaching positions and there was an
even split of 25% /25% between the two upper year categories ranging from
11-21 years plus of service with a decided drop in the mid-range years of 5-10

years of service.
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Based on the surveys completed by faculty at the four African American Studies

Centers I visited, the following background information profile was developed.

Figure 2.

Faculty Status: (n=12)

Of the 12 faculty members completing the survey structured questionnaire, 67%
of the faculty indicated that they currently have full-time positions as professors
in the department of Black Studies at their college/university centers. 33% of the
respondents indicated that they hold either part-time or adjunct faculty positions
at the centers where they teach African American Studies courses. By a large
margin African American Studies professors completing this survey hold

full-time positions at the four Centers visited.
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Figure 3

Tenure Status: (n=12)

B Full Tenure

M Tenure Track
B None Tenure
O Retired

The same professors completing the survey portion of the questionnaire
indicated the following information about their tenure status. 50% have full-time
faculty tenure at the college or university. 17% indicated that they were currently
in a tenure track position but do not currently have full tenure granted yet by
their college/university. 25% of the faculty completing the survey said they are
in non- tenure track positions at the college/university and 8% indicated that
they were former full-time professors now teaching part-time while in

retirement.

Finally, to complete the background information profile of the faculty, those
completing the survey were asked to indicate years of teaching service at their

current college/university. They responded as follows:



l;
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Figure 4.

Years of Teaching Service at the Current University/ College: (n =12)

35%

30%
25%}

. 0-4 years
20% B5-10 years
. O11-20 years

. O21+years

Of the faculty responding to this question regarding the years of teaching
service at their current college/university, the responses indicated the following.
33% have held their current positions between 0-4 years; 17% have held their
current teaching positions at the college/university from 5-10 years; 25 %
indicated their service at the college to be from 11-20 years and 25 % of the
professors indicated their teaching length of service at the college/university to

be 21 plus years.

Although there is a spread in the data, the largest percentage of professors (33%)
indicated only less than four years of service at their college/university. This
finding correlates with the (33%) Part-time/Adjunct faculty status. From these

findings their are several professors teaching in the centers without tenure status
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while on the other end of the spectrum the data shows that in both the 11-20
years of service category and the 21 plus years category, each had a response of
25% of faculty falling into this category. But there is clearly a drop in service

(17%) in the 5-10 year category.
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B. African American Studies Course Offering:

Summary Findings

¢ The majority of the departments offer a wide range and variety of coursework

in the historical, economic and socio-political and cultural experience of black

peoples. These course were offered under the heading of Black Studies,

African- American Studies or Afro-American Studies.

e The course offerings most often reflect the specialized interest and training

of the professor contracted to teach the courses.

Courses taught by the professors interviewed during this project resulted in the

following selected list.

Table 1.

African American Studies Course Offerings

African American History

Civil War and Reconstruction

The Ethnic Experience in the
United States

African American Literature

African Political and Social Thought

Religion and Natural Consciousness

Freshman Composition

Writing Across the Curriculum

African American Art: 1650-1900

African American Art: 20th Century

Post Colonial Literature

Race and Visual Representation




27

Post Colonial Art and Theory Black Women Artists
Language Skills and English African American Studies
Post Colonial Studies Urban Studies

Racial and Ethnic Families African American Experience

Women of Color and Politics

Introduction to Black Studies

Introduction to Social Psychology

African American Studies

History of Racism

African American Culture

Intercultural Socialization Patterns

Psychology of African Americans

The History of Racism

The Black Family

Black American Female Relationships

The Black Woman In America
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C. Curriculum Value and Interest Assessment

Summary of Findings:

e  Getting and keeping the support of college/university administration for
African American Studies programs is an on-going challenge that started
with the inception of the programs some thirty years ago after the "Student

Protest Movement of the 1960s'.

e Of the faculty surveyed for this study, 83% personally view the African
American Studies curriculum as very important to teach as a
college/university academic discipline of study. 17% viewed these courses

of study as moderately important.

e  42% of the professors surveyed definitely did not believe that their
college/university administration shares their perspective that the African
American Studies course curriculum is important to the larger academic
community. 50% of the professors surveyed did indicate that the
college/university usually does share their same perspective about the
value of the African American Studies curriculum to the academic

community. 8% of the professors chose not to respond to this question.

e  When asked to rate the quality of college/university support and interest in

the African American Studies curricular program, 42% of the professors
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said that they were not satisfied with the level of support. 17% indicated

satisfactory support and interest on the part of the college/university.

¢  How important is the African American Studies curricular program to
today's student? 42% of the professors believed that students view African
American Studies programs as very important. 25% of the professors
surveyed believed students view African American Studies programs as
moderately important and a total of 25% of the professors surveyed
believed that students view African American Studies as less important

today. 8% of the professors offered no opinion.

A central objective of this project was to ascertain the overall value and support
for African American Studies programs at the four college/university campus'

visited.

The analysis focused on three major levels of support. First, the personal view of
the professor about the value of teaching the African American Studies
curriculum. Secondly, based on the perspective of the professors, did they think
their college shared their same personal viewpoint about the importance of
teaching African American Studies. Thirdly, professors were asked to rate the
quality of support from the college/university for African American Studies
programs. And, finally, the professors were asked to assess just how important
they thought African American Studies was to today's college student. The data

results were as follows:
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Figure 5.

Importance of Teaching African American Studies: (n=12)
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Of the professors surveyed, 83% viewed African American Studies as very
important and 17% indicated that African American Studies as moderately

important.

My own concerns about the experience of other professors made this particular
question a central focus of this project. I had become concerned that professors of
African American Studies would now view the subject curriculum as not
important going into this new millennium, some thirty- seven years after the
passage of the 1964 Civil Rights Act that was signed by President Lyndon B.
Johnson. Nothing could be further from the truth. During the interview portion

of the project, the professors were very candid in their response to their view
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about the level of importance of African American Studies in this new
millennium century. For example, one professor shared the following insight
about the African American Studies curriculum. He said, "This subject matter
[African American Studies] gets to the truth about American life and culture. It is
the exciting story of our society.” Another professor offered the following insight
about the significance of African American Studies. She said, "Questions of
shared common humanity, space, wealth, knowledge and inherent rights are
central to any discourse in academia." Still another professor added the following
view. "These types of course studies [African American Studies] are very
important for all students. They must understand the complete involvement and
contributions of Americans of African descent.”" One professor's comments seem
to encapsulate the poignant views of the majority of professors interviewed
during my visit. He concluded that, "A thorough and extensive study of African
American History must definitely continue to be offered by colleges and

universities.”

Even though 83% of the professors completing the survey personally viewed the
African American Studies curriculum as an important course of study in college
and universities, many of the professors expressed a different viewpoint about
whether or not their particular college/ university community shared their same
level of enthusiasm for the African American Studies curriculum. The responses
to the survey question; Does your college/university generally share the same
perspective as you do about the level of impo<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>