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Sabbatical Project Proposal for Fall 2008 — Spring 2009

Building a Solid Foundation for
the Instruction and Learning of the Chinese Language

by
Chih-Ping Chang, Ph.D.

Our Achievement

On October 15, 2005, an article entitled Classes in Chinese Grow as the Language Rides
a Wave of Popularity in New York Times stated: “With encouragement from the Chinese and
American governments, schools across the United States are expanding their language offerings
to include Chinese, the world's most spoken tongue, not to mention one of its most difficult to
learn.” Following that trend, the Chinese Program at Mt. San Antonio College has been
consistently growing from an enrollment of an average of 100 students per semester in 1997 to
the current enroliment of 425 students. Such a growth makes the Chinese Program here one of
the largest Chinese programs in higher education in the United States.

The Challenge

Like other Chinese programs, however, our program also faces a challenge that requires
immediate attention. That challenge, as mentioned earlier, lies in the difficulties of learning the
language. To start with, as a tonal language, the Chinese language is difficult for beginners to
pronounce. For example, wén in Chinese is pronounced as the fourth tone meaning ‘to ask.” If
the tone is mispronounced as the third tone like wén meaning ‘to kiss,” the learners, as well as
the listeners, may be greatly embarrassed.

While beginners are struggling to master the oral communication, they also need to face
the challenge of reading and writing the language. It is a well-known fact that characters instead
of letters are used in the Chinese written language. As a result, characters like B tu ‘map,” & an
‘peace’ and 7% wu ‘fog’ are extremely difficult for learners with little knowledge of how Chinese

characters are formed.

Although fascinated by this language, a large number of beginning students do not
continue on to upper levels Chinese because of the difficulties described above. As for the
instructors of this language, the preparation of systematic exercises to improve students’
listening, speaking, reading and writing skills, especially in the context of the Chinese culture, is
simply too time consuming. For instance, I have been teaching Chinese here as a full time
professor for over ten years, but I have learned to teach only about 200 characters in terms of
their methods of formation in the context of the Chinese culture. Furthermore, I have not even
had time to write down what I learned about teaching these characters. This personal example
shows how time consuming this project of analyzing characters is.

Furthermore, in the present textbooks, the Pinyin is generally not presented as a unit. As
for character learning, one may find a number of publications discussing Chinese characters by
listing commonly used characters (around 3000 in number) alphabetically according to their
phonetic spellings. If students need to look up a character that they just learned in class, they
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may have to go through several books to find the origin of that character, not to mention that
they may not understand the explanation because generally these publications are intended for
people with a background in Chinese language and culture.

The Determination and the Scope of the Project’

I have worked here as a tenured professor for over 10 years. I have postponed the
application of sabbatical leave because I wanted first to build up the Program. Now that the
Chinese Program has been established with steady enrollment, improving the quality of teaching
and learning of the Chinese language has become the next logical goal.

Therefore, as a pioneering work, my project will (1) present the phonetic spelling system
as a unit and (2) reorganize and analyze basic 100 to 150 Chinese characters according to the
topics that beginning Chinese students typically learn. Each character will be presented in
appropriately one page, depicting the formation of the character in the context of the Chinese
culture. The focused level of this project will be Beginning Chinese One because a solid
foundation of the phonetic spelling system and character learning will ensure that students have a
solid foundation and become motivated to continue on to advanced levels of learning this
language.

The phonetic spelling system in my project will include (A) Chinese Tones, (B)
consonants (also known as Chinese Initials) and vowels (also known as Chinese Finals), (C)
rules for combining Initials, Finals and Tones into syllables and (D) exercises to master the
phonetic spelling system. Please see Attachment One for examples of the phonetic spelling
system that will be presented as part of my project.

As for Character Analysis in my project, Chinese characters for beginning students will
be analyzed in terms of the simplified three methods of forming Chinese characters, and in the
context of interesting stories or cultural notes. These three distinctions are Pictographic,
Associative and Semantic-Phonetic characters (see Attachment Two). The purpose of the
analysis is to help students to appreciate the Chinese culture even more through character
learning.

With a clear understanding of these three distinctions, students may then find it easier to
recognize the three characters mentioned earlier in this proposal. For example, the character [

td ‘map,’ as an example of a Pictographic character, shows the meaning of the character as ‘map’
with an actual drawing of a map detailing roads which connect places.

Likewise, % an ‘peace’ can be better recognized if students know that the meaning of the
character ‘peace’ is derived from the association of the upper side of the character -~ ‘roof” and
the lower side 4 ‘a woman.” This example of Associative characters also reveals the deeply
rooted concept of ‘peace’ in the Chinese culture, since this culture defines ‘peace’ as having a .
woman under one’s roof to take care of everything.

As an example of Semantic-Phonetic characters, the character 3% wu ‘fog’ can be better
understood as ‘fog’ from the upper part of the character & ‘rain,” which provides the clue for the
meaning of the character, while the lower part of the character #§, pronounced as wu, reminds
learners the pronunciation of the character.

In addition to presenting these items [phonetic system, character analysis] in writing, all
the materials will also be prepared in the format of PowerPoint so that instructors, tutors and
students of the Chinese language may use them in class or after class. A time line for
accomplishing these is detailed in Attachment Three. References used for my sabbatical
project are also listed in Attachment Four.



The Benefits
This project will be beneficial to other instructors of the Chinese Program (including
myself), students in the Chinese Program, the Foreign Language Department and the College.

1. Benefits to All the Instructors (including myself) in the Chinese Program:
This will benefit all the instructors in the Chinese Program here by

e Preparing all the instructors in the Chinese Program to be better equipped with
systematic instruction and presentation

e Allowing all the instructors of the Chinese language to learn more about the Chinese
characters in the context of the fascinating Chinese culture

e Providing detailed and systematic teaching materials, which require long time
preparation

2. Benefits to the Students:
This will benefit them by
e Providing a better means to understand and learn Chinese characters and their cultural
foundations.
e Appreciating the Chinese culture.

3. Benefits to the Department:
This will benefit the department by
e Making learning Chinese characters easier and more interesting for all students,
especially for students learning other Asian languages, such as the Japanese language
e Sharing the new resources with my colleagues so that all instructors will be working at
the same pace and cover the same materials per chapter and per semester.
e Bringing better retention for the whole department.

4. Benefits to the College:
This will benefit the college by

e Making Mt. San Antonio College a leader of teaching the phonetic spelling system and
Chinese characters more systematically
Bringing about greater retention in more advanced Chinese classes

e Increasing the number of students in the Chinese Program.
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Attachment One: Examples of the Phonetic Spelling System in the Project

1.1 How to describe a character phonetically
Pinyin is one of the most commonly used phonetic spelling systems to spell Chinese
characters phonetically. In Hanyt Pinyin, a character like A 'people' is written phonetically as

rén. The pinyin rén is composed of three parts: Initial (#), Final (e#) and Tone ( / ).
Tone

, Initial | Final
The Tone is always placed above the Final. There are a total of five tones. Four of them are
indicated by tones marks: first tone ( = ), second tone ( / ), third tone () and fourth tone ( \ ).
The fifth tone is called neutral tone, which is indicated by the absence of a tone mark such as the
second ba in baba 'father'.

Tones distinguish meaning in Chinese. For example, in the following four characters 4%
(ma 'mother’), #k (ma 'flax"), & (mai 'horse') and & (ma 'to scold'), the only differences among
them are their different tone marks.

The key to pronounce the four tones correctly is as follows:

1st tone: Remember to pitch it high enough and keep it level throughout.

2nd tone: This is a clear rising tone similar to the "Huh?" in English used when one has not
heard clearly.

3rd tone: Be sure to pronounce it as low as possible.

4th tone: Start high and don't be afraid to let it fall right down. Similar to.

a sharp command in English, e.g., "Don't!"

1.2 Finals and Initials in Mandarin

fasa—izsaquc’g

Initials b p m f d t n I g k h j g x z zh ¢ ch s sh y w

Fiﬁals a oe (Hhé (2dyé8 i u U ai ei ao ou an en ang eng er ong ia
ia0 ie iu ian in ing iang iong Ue (y)Juan (y)Jun ua uo uai ui

1.3 Important Rules for Pinyin
1. If there are no initials before the finals i and u, one should write the finals
as yi and wu, respectively.

1.4 Exercises in listening and writing
a mama (mother), cha (tea), Fagud (France), baba (father)

Attachment Two: Examples of Analyzing Chinese Characters in the Project
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2.1 The Three Methods to Create Characters
Most of the modern Chinese characters are created by the following three methods, namely:
Pictographic, Associative and Semantic-phonetic Methods.

2.1.1 Pictographic Method

The Pictographic method draws a picture of the thing or person depicted, for instance,
A rén 'person’. In the character A, the two lines in the lower part of the character represent the
two legs of a human being. Being able to walk with two legs is something unique about human
beings, so this character is used to mean ‘person.’

2.1.2 Associative Method

Associative Method forms a new character by means of association. The associative
meaning can be derived by the position of symbols. For example, to indicate the meaning
"above", the character & shows the concept by having a short horizontal line "above" a long

horizontal line.

Most of the characters created by the Associative Method combine two or more radicals
that represent meanings. For instance, we get the character 4k lin 'woods' by doubling the
pictographic character /K mu 'tree.’ The derivation of the meaning of #k lin is based on the
following logic. When one /A mu means 'a tree', a character such as #k lin, which has two trees
as its radicals, leads us to derive the meaning 'woods'. This is so because that is where more than
one tree grows. By the same reasoning, when one sees three trees in a character like # sén, the
meaning comes naturally as 'forest', a place that has many trees.

2.1.3 Semantic-phonetic Method

Characters created by the Associative Method usually have two or more radicals, and the
meaning of the character is derived from the meaning of all the radicals. Semantic-phonetic
Method, by contrast, combines (A) a semantic radical and (B) a phonetic radical to form a new
character. There are two basic rules to identify the semantic and the phonetic radicals:

Rule 1: Semantic radical on the left and Phonetic radical on the right. For example, in the
character 2% 'a yes-no question marker', the semantic component ©@ kdu 'mouth’ is on the left

side of the character, while the phonetic component % m4 is on the right side of the character.

The phonetic radical, however, may not have the exact pronunciation as the character itself. For
example, the pronunciation of the phonetic radical % ma and the character "% ma is different in

their tones.

Rule 2: Semantic on the top + Phonetic at the bottom
For example, % (ba 'father') has its semantic part 2 (fu 'father') on the top and its phonetic part

& (ba) at the bottom.
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Attachment Three: Sabbatical Time Line

August 4 Research the phonetic spelling system by studying Peng’s Chinese Treasury Hanyu Pinyin

September 1% Research the phonetic spelling system, continued

2™ | Write instruction and exercises for the phonetic spelling system

- Write instruction and exercises for the phonetic spelling system, continued

£ Review traditional methods of forming Chinese characters by studying Norman’s Chinese

October | Review traditional methods of forming Chinese characters, continued

i Wirite instruction for simplified methods of forming Chinese characters

P Research characters for numbers by studying Yin and Rohsenow’s Modern Chinese

Characters
40 Categorize and write the culture notes for characters indicating numbers
November | 1% Research the characters for greetings by studying Wilder & Ingram’s Analysis of Chinese
Characters

ey Categorize and write the culture notes of characters for greetings

g5 Research the characters for wh-question words by studying Wilder & Ingram’s Arnalysis of
Chinese Characters

40 Research the characters for wh-question words, continued

December | 1% Categorize and write the culture notes of characters for wh-question words, continued

o Research the characters for names of places in China by studying Wang’s General
Principles for Applying Chinese Characters

Research the characters for names of places in China, continued

February 4th Categorize and write the culture notes for characters indicating names of places in China

Research the characters for Chinese fu§t names and last names by studying Du’s Things

Chinese.
March s Research the characters for Chinese first names and last names, continued
gnd Categorize and write the culture notes for characters indicating Chinese first names and last
names

g Research the characters used in business cards by studying Fazzioli’s Chinese Calligraphy

45 Research the characters used in business cards, continued

April T Categorize and write the culture notes for characters used in business cards
o Research the characters for entertaining guests by studying Wilkinson’s Chinese Language,
Life and Culture
g Research the characters for entertaining guests, continued
45 Categorize and write the culture notes for characters of entertaining guests
May 1= Research the characters of Chinese kinship terms by studying Wieger’s Chinese
Characters

2n¢ | Research the characters of Chinese kinship terms, continued

e Categorize and write the culture notes for characters of Chinese kinship terms

4 Write Project Report

Write Project Report

Write Project Report

June T Apply the contents of the Project Report in the format of PowerPoint for Instruction

2% | Apply the contents of the Project Report in the format of PowerPoint for Instruction
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Sabbatical Report
I am truly grateful to have the opportunity to take a sabbatical leave and enjoyed doing a
project entitled Building a Solid Foundation for the Instruction and Learning of the Chinese
Language. In this sabbatical report, I will first have a narrative report of my sabbatical activities.
Then I will share the benefit and value of the sabbatical activity to the college, as well as to my

professional growth and enrichment.

(1) The Narrative Report of Sabbatical Activities

Since this is a one-year sabbatical leave, according to the agreement, I started my project
on the fourth week of August in 2008 and finished my project at the end of the second week of
June in 2009. There is a total of 32 weeks for me to finish my project. I spent the first 6 weeks
preparing the instruction of the Pinyin system, the most popular phonetic spelling system to learn
the Chinese language.

By studying previous works on the Pinyin (Peng 1987 and Li and Thompson 1981) in the
first week, I noticed that these previous works generally presented the whole system (23 Initials
and 32 Finals) one by one, which makes the learning way more complicated for learners to
master efficiently.

After studying previous works on the Pinyin system, I used the second and third weeks
working on the Initials (equivalent to consonants in English). Unlike the previous works, I
proposed to focus on only 11 Initials because all the other Initials have the same pronunciations
as their English counterparts. In addition, for the 11 Initials such as /c/ that may not be
pronounced the same as their English counterparts, I provided clues in English like /ts/ to help

learners to pronounce accurately.
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Furthermore, Initials with contrasting features are also compared so that learners can
master these focused Initials even more efficiently. For example, /z/ and /c/ as Initials are
compared and translated into English as /ds/ and /ts/ so that learners know that the only
difference between these two Initials lies in the voiced /d/ versus the unvoiced /t/. In addition,
exercises are also designed after the instruction of Initials to reinforce the learning.

In a similar manner like Initials, I spent the fourth and fifth weeks working on the Finals
(equivalent to vowels in English). Again, to make the instruction and learning efficient, I
proposed to focus on only 13 Finals, instead of using a lot of time on all the 32 Finals in
Mandarin Chinese since most of them are pronounced the same as their English counterparts.
Like the instruction of Initials, the focused 13 Finals are compared in terms of their differences
and similarities with their English counterparts. Then exercises are added after the instruction to
reinforce the learning.

The sixth week was devoted to the preparation of important rules for combining Initials,
Finals and Tones. Unlike previous works which generally did not provide clear rules about the
Pinyin system, nine important rules are constructed and explained in details in this project.
These nine rules are presented in Section 2.3 of my project report. In the spirit of efficiency,
these nine rules are further simplified as four important rules in the conclusion of the project
report.

After finishing the instruction for learning the Pinyin system, I continued to work on the
formation of Chinese characters for another 3 weeks. First, I studied previous publications about
the formation of Chinese characters. These publications are Chinese by Norman, Modern
Chinese Characters by Yin and Rohsenow, Analysis of Chinese Characters by Wilder & Ingram,

General Principles for Applying Chinese Characters by Wang and Chinese Characters by
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Wieger. Being enlightened by these previous works, I began to have a clearer understanding
about the roles that radicals play in the formation of a Chinese character. From these previous
works, I also noticed that the traditional six ways of forming Chinese characters could be
simplified as three methods to make learning the formation of Chinese characters more efficient.
The discussion of radicals and the three methods of creating Chinese characters are presented in
Section 3 of my project report.

After the ninth week, I began to work on the analysis of characters. I used the tenth week
to select characters for analysis. A total of 149 charac;ters were chosen and categorized as six
groups. These characters are selected because they are commonly used in practical daily
conversations for the elementary level of the Chinese language. The six groups are characters
for (1) Numbers and Greetings, (2) Asking Questions, (3) Place Names, (4) Personal Names and
Professions, (5) Addresses and Phone Numbers and (6) Welcoming Guests and Talking about
Family.

The next 17 weeks were devoted to the analysis of the characters of the six groups just
mentioned. Sixteen reference books were used. They are Peng’s Fun with Chinese Characters
(Collections 1,2 and 3), Yin and Rohsenow’s Modern Chinese Characters, Li’s Evolutionary
Hllustration of Chinese Characters, Shi’s Hanzi de Gushi (Stories of Chinese Characters),
Lindqvist’s Hanzi de Gushi (Stories of Chinese Characters), Go’s Understanding Chinese
Characters, Lo’s Chinese Characters for Beginners, Wang’s The Origins of Chinese Characters,
Xie’s The Composition of Common Chinese Characters, Shi’s Picture within a Picture-An
lllustrated Guide to the Origins of Chinese Characters, Gu’s Picture Characters, Fazzioli’s

Chinese Calligraphy-From Pictograph to Ideogram and Wieger’s Chinese Characters.
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The eleventh, the twelfth and the thirteenth weeks were devoted to the analysis of the first
group of characters for Numbers and Greetings. Twenty eight Chinese characters were analyzed
in terms of the method that they were created with explanations to help learners better
comprehend the formation of these characters, as well as appreciate interesting Chinese culture
involved. Useful expressions employing characters for numbers and greetings are also discussed
at the end of the analysis so that learners can apply these characters to practical and daily
conversations.

The next two. weeks, the fourteenth and the fifteenth weeks, were used to analyze
characters for asking questions. A total of twenty three Chinese characters were researched with
regard to their formation, cultural aspect and usage.

After the discussion of Group 2 characters, Group 3 characters for place names were
analyzed. Three weeks (the sixteenth, the seventeenth and the eighteenth weeks) were used to
analyze twenty three characters with focus on their formation, cultural aspects, as well as
practical usage. Since Chinese characters used for place names usually provide a lot of
information about features or locations of the place names indicated, a more detailed discussion
is also included to make learners appreciate this unique aspect of the Chinese language.

Since I was teaching the winter session of 2009, I applied what I learned in the project to
my winter elementary Chinese classes. After applying what I learned in this project, I found that
the project really benefited my students, especially in their mastering of the Pinyin system and
ability to recognize Chinese characters.

After the analysis of characters for place names, I began to focus on group 4 characters
for asking names and professions. Another three weeks (the nineteenth week, the twentieth week

and the twenty first week) were devoted to have twenty four characters researched. In addition
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to character formation and usage, some unique Chinese cultural aspects in relation to Chinese
names and professions were also included in the discussion.

When the analysis of characters for Chinese names and professions was completed, group
5 characters became the focus of attention for three weeks (the twenty second, the twenty third
and the twenty fourth weeks). Another new twenty three Chinese characters for addresses and
phone numbers were analyzed in terms of the method they were created. Useful expressions
applying these characters were also discussed to reinforce the learning of these characters.

Following the discussion of characters for addresses and phone numbers, the last group,
Group 6 (Characters for Welcoming Guests and Talking about Family), was researched for the
twenty fifth, the twenty sixth and the twenty seventh weeks. Beside the analysis of how these
characters were created and their practical applications, some interesting Chinese cultural aspects
about tea, manners and family values are also discussed.

After the research on the Pinyin system, character formation and the six groups of
characters, I followed the original proposed schedule to use the next three weeks (the twenty
eighth, the twenty ninth and the thirtieth weeks) to write my sabbatical report. A written report
of six chapters is completed. These six chapters are Chapter 1 Introduction, Chapter 2 Teaching
the Chinese Phonetic Spelling Systerﬂ, Chapter 3 the Formation of Chinese Characters, Chapter
4 the Analysis of Chinese Characters, Chapter 5 the Analysis of Characters for Interpersonal
Communication and Chapter 6 Conclusion.

In addition to a written report, PowerPoint presentations are also prepared in the last two
weeks of my sabbatical leave. All the important points discussed in the project are summarized
using PowerPoint presentations for the convenience of classroom instruction and learning.

These presentations include: 1 The Pinyin system, 2 The Formation of Chinese Characters and 3
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The Analysis of Chinese Characters for the Elementary Level. There are 18 pages of PowerPoint
presentation for the Pinyin system (see Attachment 1 as an example). The Formation of Chinese

Characters PowerPoint presentation has a total of 5 pages (see Attachment 2 as a example). The

PowerPoint presentation for the Analysis of Chinese Characters has a total of 66 pages (see

Attachment 3 as an example).

(2) The Benefit and Value of the Sabbatical Activity to the College

This sabbatical activity will benefit the college by making Mt. San Antonio College a
leader of teaching the Pinyin system, the phonetic spelling system, more systematically. As
shown in the project report, the instruction of the phonetic spelling system becomes much more
efficient than previous ways of teaching the 23 Initials and 32 Finals one after another without
clear rules for describing syllables accurately. In my sabbatical project, only 11 Initials and 13
Finals are focused with reference to their English counterparts to make the instruction efficient
and the learning easier. Besides, unlike other previous works that have scattered rules or no clear
rules for describing syllables accurately, this project proposed nine rules with detailed
explanations, as well as comparisons with the other rules to show their relations. In addition,
these nine rules are further simplified as four important rules after comparing their similarities
and differences.

In addition to a more efficient instructio;l of the phonetic spelling system, the sabbatical
project also benefits tﬁe college by making Mt. San Antonio College a leader of teaching the
Chinese characters at the elementary level more systematically. To start with, unlike other
colleges with a Chinese program that generally does not have a clear instruction about semantic

radicals, this project proposed to teach 66 radicals instead of the traditional 144 radicals to make
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the acquisition of this aspect of learning the Chinese language more efficient by relating to the
characters appropriate for the elementary level.

Besides, instead of devoting all the energy on about 400 characters that traditionally a
student at this level will be required to master, this sabbatical project proposed to focus on 149
characters, which can be further categorized into six groups of practical topics. Furthermore, the
simplification of the traditional six ways of creating Chinese characters to only three and the
application of this more efficient system to the acquisition of Chinese characters proposed by this
sabbatical project again makes Mt. San Antonio College a leader in the education of the Chinese
language.

The improvement of the instruction of the phonetic spelling system and Chinese characters
may then lead to a more effective learning in elementary Chinese language classes. More
effective education at beginning levels thus may encourage students to have more motivation to
continue to more advanced Chinese classes. Bringing about greater retention in more advanced
Chinese classes then is more likely to increase the number of students in the Chinese Program.

Besides being beneficial to the Chinese Program, the sabbatical activity may also benefit
the department of Foreign Languages in the following three aspects. First of all, it makes
learning Chinese characters easier and more interesting for all students, especially for students
learning other Asian languages, such as the Japanese language. Secondly, by sharing the new
resources with my colleagues, all instructors will be working at the same pace and cover the
same materials per chapter and per semester. Thirdly, a more efficient way of instruction and
learning may also bring better retention for the whole department.

Furthermore, this sabbatical project will also benefit students learning the Chinese

language in at least the following three aspects. First of all, it provides a better means to master
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the phonetic spelling system more efficiently at the beginning stage of their acquisition of the
Chinese language. Secondly, it helps students understand and learn Chinese characters and their

cultural foundations. Thirdly, it is beneficial to students because they will appreciate the

Chinese culture even more through the education of Chinese characters.

(3) The Benefit and Value of the Sabbatical Activity for my Professional Growth and
Enrichment

Since this is the first time that I had a sabbatical leave as a tenured professor at Mt. San
Antonio College, I found the sabbatical activity both joyful and beneficial for my professional
growth and enrichment. To start with, I find it a real joy to have thirty two weeks of time to do
some research about the instruction of the phonetic spelling system and Chinese characters.

Although I did put great efforts trying to make the instruction of these two challenging
aspects of the Chinese language efficient and enjoyable, I did not really have the time or
motivation to make the instruction more systematic until I was granted this sabbatical activity.
Reading previous works on the phonetic spelling system and the analysis of Chinese characters is
truly joyful to me personally because it helps me obtain numerous insightful solutions. Reading
a lot without writing, however, may make things very confusing because different resources may
have conflicting theories or solutions.

Writing it down as a project report helped me tremendously by clearly identifying the
problems in the past and constructing a more systematic way to present challenging tasks
efficiently. For example, the simplification of Initials, Finals and semantic radicals really helps
me to present complicated concepts in an efficient and easy to understand manner. Moreover,

after completing the project, I find myself being in the habit of writing and presenting difficult
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and complicated concepts in a more effective way. I also discovered that writing is truly a joy
that I look forward to writing more for my professional growth and enrichment.

In addition to the above stated benefits for my professional growth and enrichment, this
sabbatical activity will also benefit all the instructors (including myself) in the Chinese Program
here at Mt. San Antonio College in at least the following three aspects. First of all, the sabbatical
project, especially the part for the PowerPoint presentations, will prepare all the instructors in the
Chinese Program to be better equipped with systematic instruction and presentation in terms of
teaching the phonetic spelling system and Chinese characters. Secondly, the sabbatical project
will also allow all the instructors of the Chinese language to learn more about the Chinese
characters in the context of the fascinating Chinese culture. Lastly, this sabbatical project will

also provide detailed and systematic teaching materials, which require long time preparation.
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Attachment 1: An Example of the PowerPoint Presentation for Teaching the PInyin System

Four Tones & Neutral Tone

B The Tone is always placed above
the Final.

B Therearea total'of five tones.

B The first four tones are major tones
and they are indicated as first tone
(— ), second tone ( /), third tone
( ) and fourth tone ( \).

B The fifth tone is called neutral
fone, which 1s indicated by the
absence of a tone mark such as the
second ba 1n baba 'father’.



B (1)A ma

&= Answers:

W (2)A.ba

i Answers: B.

B (3) A. wén

= Answers:

B (4) A. hao

L o]

m(5)A.ge

= Answers:

B (6) A. mama

il Answers:

B (7) A. bama
E Answers

W (8) A. diyi
7] Answers:

- 1 (9) A. ldoshi
E Answers:

W (10) A. hioba

E Answers: K

4 Answers:

B. wén
Do ‘!_'én

B. hao
C. hao

B. gé
B. g¢

B. mama
E. mima

B. bama
A. bama

C.ma

C.ba

C. wén

C. hio

W

C.gé

C. mama

C. bama

C. diy1

C. laoshi

C. haoba

D.ma

D. ba

D. wén

D. hao

D. ge

D. mama

D. bama

D. diyi

D. laoshi

D. haoba
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Exercise I for Distinguishing Tones: Listen and Select the Correct One

E. ma

E. ba

E. wen

E. hao

E. de

E. mama

E. bama

E. diyi

E. laoshi

E. haoba
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Attachment 2: An Example of the PowerPoint Presentation for Teaching the Formation of
Chinese Characters

2.1 Radicals in Chinese

M Basic elements of characters: If a character is a house,
radicals are the materials that build the house. Different
characters can share the same radical. For example, the
radical 4 (nii 'female") is part of the characters 43 (hio
'g00d") and # (ta 'she'). Likewise, the radical -f (zi 'child')
is also part of the character 4¥. Therefore, 47 is formed by
two radicals: % and F.

B Functioning to either indicate meaning or
pronunciation of a character: For instance, a radical such
as @ (kou 'mouth’) indicate the meaning of the character %
(ma 'a yes-no question marker') in that one generally needs
to open a mouth to ask a question, while the other radical
B (ma ) provides a clue about the pronunciation of the

character % (ma). .

B Radicals as Characters: Some radicals can be characters
by themselves, e.g., %4 and -F. Some other radicals such as

=~ representing the roof a house, by contrast, can never

stand alone and must combine with other radicals to form a
character, e.g. 4= (an 'peace’).



Attachment 3: An Example of the PowerPoint Presen

Chinese
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tation for Teaching the Ana
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3.1 Characters for Numbers and Greetings
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(1) The Characters for — yiI ‘one,” — ér ‘two’ and = san ‘three’

M The ancient forms for these three numbers are basically the
same as their modern characters. In addition, these three
characters are all formed by the Associative method in that
the concepts of ‘one,” ‘two’ and ‘three’ are obtained by
associating the number of line presented in the characters.

M Furthermore, culturally these three numbers are also very
interesting. People interested in the Chinese culture most
likely are also familiar with terms like ‘Tao’ and ‘Taiji.’
The ancient Chinese people believed that before the
formation of the universe there were chaos and infinity.
The character — indicates that the universe was formed in

an instant and Tao was generated from —. At the same

time, Ying and Yang were created and thus the concept of
‘two’ —. Then the concept of ‘three’ = represents that

Heaven and Earth and everything else in the universe were
evolved from the interactions of Yin and Yang.

B Commonly used expressions for these three numbers are as
follows.
—tian  ‘one day’
—yue ‘February’
Xingqi = ‘Wednesday’
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Chih Ping Chang, Ph.D.

Abstract

Many schools across the United States are expanding their language offerings to
include Chinese. Following that trend, the Chinese Program at Mt. San Antonio College
has been consistently growing as one of the largest Chinese programs in higher education
in the United States. Like other Chinese programs, however, our Chinese program also
faces a challenge that requires immediate attention. That challenge lies in the difficulties
of learning the language, especially in the areas of Pinyin (the phonetic spelling system)
and Chinese character learning.

In the present textbooks, however, the Pinyin is generally not presented as a unit.
As for character learning, one may find a number of publications discussing Chinese
characters by listing commonly used characters (around 3000 in number) alphabetically
according to their phonetic spellings. If students need to look up a character that they just
learned in class, they may have to go through several books to find the origin of that
character, not to mention that they may not understand the explanation because generally
these publications are intended for people with a background in Chinese language and

culture.



Therefore, as a pioneering work, my project will (1) present the phonetic spelling
system as a unit and (2) reorganize and analyze 149 basic Chinese characters according to
six topics that beginning Chinese students typically learn. The focused level of this
project will be Beginning Chinese One, because a solid foundation of the phonetic
spelling system and characters will ensure that students have a solid foundation and
become motivated to study advanced levels of Chinese.

The phonetic spelling system in my project will include (A) Chinese Tones, (B)
consonants (also known as Chinese Initials) and vowels (also known as Chinese Finals),
(C) rules for combining Initials, Finals and Tones into syllables and (D) exercises to
master the phonetic spelling system. As for Character Analysis in my project, Chinese
characters for beginning students will be analyzed in terms of the simplified three
methods of forming Chinese characters presented in the context of interesting stories or
cultural notes. The purpose of the analysis is to help students to appreciate the Chinese
culture even more through character learning. In addition to presenting these in writing,
all the materials will also be prepared in the format of PowerPoint so that instructors,
tutors and students of the Chinese language may use them in class or after class.

This project will be beneficial to all the instructors (including myself) and
students in the Chinese Program directly, and the Foreign Language Department and the
College in general, especially in the areas of the appreciation of the Chinese culture
through character learning, improvementlin the quality and the excellence of the

instruction and learning of the Chinese language.



1. Introduction

On October 15, 2005, an article entitled Classes in Chinese Grow as the Language

Rides a Wave of Popularity in New York Times stated: “With encouragement from the

Chinese and American governments, schools across the United States are expanding their
language offerings to include Chinese, the world's most spoken tongue, not to mention
one of its most difficult to learn.” Following that trend, the Chinese Program at Mt. San
Antonio College has been consistently growing from an enrollment of an average of 100
students per semester in 1997 to the current enrollment of 425 students. Such a growth
makes the Chinese Program here one of the largest Chinese programs in higher education

in the United States.

1.1 The Challenge

Like other Chinese programs, however, our program also faces a challenge that
requires immediate attention. That challenge, as mentioned earlier, lies in the difficulties
of learning the language. To start with, as a tonal language, the Chinese language is
difficult for beginners to pronounce. For example, wén in Chinese is pronounced as the
fourth tone meaning ‘to ask.” If the tone is mispronounced as the third tone like wén
meaning ‘to kiss,’ the learners, as well as the listeners, may be greatly embarrassed.

While beginners are struggling to master the oral communication, they also need
to face the challenge of reading and writing the language. It is a well-known fact that
characters instead of letters are used in the Chinese written language. As a result,

characters like & tu ‘map,” %= an ‘peace’ and % wu ‘fog’ become extremely difficult for

learners with little knowledge of Chinese character formation.



Although fascinated by this language, a large number of beginning students do
not continue on to upper levels Chinese because of the difficulties described above. As
for the instructors of this language, the preparation of systematic exercises to improve
students’ listening, speaking, reading and writing skills, especially in the context of the
Chinese culture, is simply too time consuming. For instance, I have been teaching
Chinese here as a full time professor for over ten years, but I have learned to teach only
about 200 characters in terms of their methods of formation in the context of the Chinese
culture. Furthermore, I have not even had time to write down what I learned about
teaching these characters. This personal example shows how time consuming this project
of analyzing characters is.

Furthermore, in the present textbooks, the Piny1n is generally not presented as a
unit. As for character learning, one may find a number of publications discussing
Chinese characters by listing commonly used characters (around 3000 in number)
alphabetically according to their phonetic spellings. If students need to look up a
character that they just learned in class, they may have to go through several books to
find the origin of that character, not to mention that they may not understand the
explanation because generally these publications are intended for people with a

background in Chinese language and culture.

1.2 The Scope of the Project
My project will (1) present the phonetic spelling system as a unit and (2)
reorganize and analyze basic 100 to 150 Chinese characters according to the topics that

beginning Chinese students typically learn. Each character will be presented depicting



the formation of the character in the context of the Chinese culture. The focused level of
this project will be Elementary Chinese One because a solid foundation of the phonetic
spelling system and character learning will ensure that students have a solid foundation

and become motivated to continue on to advanced levels of learning this language.

1.3 The Benefits
This project will be beneficial to other instructors of the Chinese Program
(including myself), students in the Chinese Program, the Foreign Language Department

and the College.

A. Benefits to All the Instructors (including myself) in the Chinese Program:

This will benefit all the instructors in the Chinese Program here by
e Preparing all the instructors in the Chinese Program to be better equipped with
systematic instruction and presentation
e Allowing all the instructors of the Chinese language to learn more about the
Chinese characters in the context of the fascinating Chinese culture
e Providing detailed and systematic teaching materials, which require long time
preparation

B. Benefits to the Students:

This will benefit them by
e Providing a better means to understand and learn Chinese characters and their
cultural foundations.

e Appreciating the Chinese culture.



C. Benefits to the Department:

This will benefit the department by

e Making learning Chinese characters easier and more interesting for all students,
especially for students learning other Asian languages, such as the Japanese
language

e Sharing the new resources with my colleagues so that all instructors will be
working at the same pace and cover the same materials per chapter and per
semester.

e Bringing better retention for the whole department.

D. Benefits to the College:

This will benefit the college by
e Making Mt. San Antonio College a leader of teaching the phonetic spelling
system and Chinese characters more systematically
e Bringing about greater retention in more advanced Chinese classes

e Increasing the number of students in the Chinese Program.



2. Teaching the Chinese Phonetic Spelling System
The Chinese written language, unlike western alphabetic languages, uses
characters as its basic unit. For example, an English sentence such as ‘I like Chinese’

will be indicated as five characters #% & #: ¥ X in the Chinese language. As a result, a

learner will find it very- difficult to study the Chinese language without a Romanized
Chinese phonetic system. The most popular Romanized Chinese Phonetic System, also
called as Hanyl Pinyin, will be introduced in terms of Distinction of Tones (section 2.1),
Finals and Initials (section 2.2), Important Rules for Combining an Initial, a Final and a
Tone (section 2.3). Following the idea of learning by doing, practical exercises will also

be provided at the end of each section to help students master what they are learning.

2.1 Distinction of Tones
As mentioned earlier, Hanyl Pinyn is the most commonly used system to spell

Chinese characters phonetically. In Hanyil Pinyin, a character like £, 'T' is written
phonetically as wo. The wo is composed of three parts: Initial (w), Final (0) and Tone (

"), as shown by the following illustration.

Tone
Initial | Final

The Tone is always placed above the Final. There are a total of five tones. The
first four tones are major tones and they are indicated as first tone (=), second tone ( / ),

third tone () and fourth tone ( \). The fifth tone is called neutral tone, which is

indicated by the absence of a tone mark such as the second ba in baba 'father'.



Tone distinction is extremely important because tones distinguish meanings in

Chinese. For example, in the following four characters #& (ma 'mother’), & (ma 'flax’),
% (mi 'horse’) and & (ma 'to scold"), the only differences among them are their different

tone marks. Whenever there is a miscommunication, usually it is because of a mistake in
tone distinction. An example of this will be wén ‘ask’ and wén ‘kiss.” Although these
two expressions are identical in terms of their initial and final, a switch in tones changes
the meaning from asking to kissing, which can be very confusing and embarrassing.

The key to pronounce the four tones correctly is as follows:

1st tone: Remember to pitch it high enough and keep it level throughout.
2nd tone: This is a clear rising tone similar to the "Huh?" in English used when one

has not heard clearly.

3rd tone: Be sure to pronounce it as low as possible.

4th tone: Start high and do not be afraid to let it fall right down. Similar to a sharp
command in English, e.g., "Don't!"

A good way to distinguish the four tones is by looking at the symbols used to indicate

them, i.e., first tone ( — ), second tone ( / ), third tone () and fourth tone ( \ ). For

instance, as shown in the symbol for the first tone ( — ), the tone should be level without
fluctuations. Another difference to pay attention is the distinction between the second
and the fourth where the second is a rising tone, while the fourth is the opposite, a falling
one. The third confusion that students generally have is the distinction between the
second and the third. As shown in their symbols, these two tones are similar in that they
both have a rising tone, but the difference is that the third tone emphasizes on lowering

one’s voice when it is pronounced.



As for the fifth tone, the neutral tone, it is not considered as a major tone because

it is not as productive, compared with the four major tones. Moreover, the fifth tone is

generally predictable in terms of where it appears in an expression. For example, a fifth

tone is usually applied in the second repeated syllable of a two-syllable expression such

as the second repeated syllable ma in the expression mama ‘mother.’

The following are exercises to help student master tone distinction. In Exercise I,

students will listen to a pronunciation and select a right tone from a multiple-choice

question. Simple questions focusing on one syllable tone distinction are provided first,

and then more advanced items where students need to distinguish the tones of two-

syllable expressions are supplied.

Exercise I for Tone Distinction

(H)A.ma B.ma C. md
(2)A.ba B. ba C.ba

(3) A. wén B. wén C. wén
(2) A. hao B. hao C. hao
(5)A. g& B. gé C.gé

(6) A. mama B. mama C. mama
(7) A. bama B. bama C. bama
(8) A. diyi B. diyi C.. diy1
(9) A. laoshi B. laoshi C. laoshi
(10) A. haoba B. haoba C. haoba

D. ma
D. ba

D. wen
D. hao
D. ge

D. mama
D. bama
D. diyi
D. laoshi

D. hiobi

E. ma

E. ba

E. wen
E. hao
E. de

E. mama
E. bama
E. diyi
E. laoshi

E. hioba



Answers for Exercise I:
(1) C.ma
(2) B.ba
(3) D.wen
(4) C.hio
(5) B.gé
(6) E.mama
(7) A.bama
8) C.diy1
(9) C. ldosht
(10) E. hdoba
In Exercise II, students will listen to an expression and mark the tones in the right

place. The same principle of simplicity to complexity is also applied in this exercise.

Exercise II for Tone Distinction
(1) di

(2) hao

(3) kan

(4) didi

(5) dage

(6) zhe ben shu

(7) na zhi gou

(8) xile man yi

(9) mama qi ma

(10) ma man mama ma ma
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Answers for Exercise I1:

(1) di

(2) hao

(3) kan

(4) didi

(5) dage

(6) zhe bén shi

(7) na zhi géu

(8) xilé man yi

(9) mama gqi ma

(10) ma man mama ma ma

2.2 Initials and Finals
The following is a list of the Initials and Finals used in the Hanyii Pinyin system

(henceforth the Pinyin system).

Initials

b p m f
d t n 1
g k h

i q X

z zh

[ ch

s sh r

y w

Finals

a o e (1) /o/ hé (2) /e/ y&
i u i

ai ei ao

ou an en

ang eng er

ong

ia iao ie

iu ian in

ing iang iong

iie yuan yun

ua uo uai

ui

11



To start with, Initials in the Chinese language are generally consonants in English,
while Finals are vowels. The reason that Initials are not called consonants is because
consonants in the Chinese language always occur in the initial position of a syllable.
Likewise, Finals in the Chinese language are not called vowels because vowels in the
Chinese language always appear at the end of a syllable. In other words, consonants and
vowels in the Chinese language are predictable. Such an understanding of the Chinese
language may also help English teachers to help their Chinese students learning English
to distinguish the following words: car, cart and card. That is, since the consonants ¢ in
cart and d in card are something that is not in the Chinese language, English teachers
should remind their students to emphasize these consonants when they pronounce
English words ending with a consonant.

The second point to efficiently master the seemly complicated Initials and Finals
is to focus on those that cannot be easily associated with the pronunciations of English
alphabets. Since initials like b, p, m and f'and finals like a, i and u are pronounced the
same as they are in English, native speakers of English should be able to pronounce them
well without much effort. As a result, the Initials that require special instruction can be
simplified as the following.

Initials to Focus

J q X
z zh
c ch
S sh r
y w

The above listed Initials should be explained because they cannot be pronounced

as intuitively as their counterparts in English. However, instead of learning these Initials

12



through pure memorization, students can master these difficult symbols by associating
them with something that they are familiar with in English or by comparing the
differences and similarities between related symbols. For example, as shown in the
following, the symbol j has a similar pronunciation as the English capital G, while the
symbol q is similar to English ch as in cheese and the symbol x is pronounced as
something between c and sh in English. Likewise, the Initials y and w has the same
pronunciation as the Finals i and u, both of which are also called semivowels. Besides,
the Initial r is similar to the pronunciation of the r. in the English word run without
pronouncing its vowel un. Another feature to pronounce this Initial r correctly is to roll
up one’s tongue to pronounce this Initial.

In addition to associating something similar in English, students should also

compare related Initials, as shown in the following.

Initial English Initial English
/ ds (as in words) zh dsr

c ts (as in wants) ch tsr

s S sh St

Besides finding a similar pronunciation in English for the Initials z, t and s as ds, ts and s,
students should also pay attention to the systematic difference for z vs. zh, ¢ vs. ch and s
vs. sh. One may notice that the symbol h in zh, ch and sh functions as a reminder to roll
up one’s tongue when these initials are pronounced. By contrast, when the symbol h is
not present as in the Initials z, ¢ and s, one should never roll up one’s tongue in order to

pronounce them accurately.
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By the same token, the complicated Finals in the Pinyn system can also be more
efficiently learned in a similar manner as we analyzed the Initials. To start with, for the
Finals that can be pronounced the same as their counterparts in English, one should spend
as little time as possible on them. These Finals are a, i, u, ai, ei, ao, ou, an, en, er, ong,
iong, ia, iao, ie, in, ua, uo and uai.

After mastering the above easy Finals, the Finals that bear a resemblance to their
English counterparts but with significant differences should be introduced. They are o
and e. In the Pinﬁn system, the Final o is not pronounced the same as its English
counterpart 0. The difference is that while o in English in reality is pronounced as /ou/,
the Final o in the Pinyin system is pronounced without the /u/. In addition to the Final o,
the symbol e is also important because the same symbol can be pronounced as either /¢/
as in the example of y¢€ ‘also’ or /a/ as in the example of hé ‘and.’

Once the Finals o and e are taken care of, the Final ii should be the focus in that it
is a pronunciation not found in English. The key of pronouncing ii correctly is to say the
Initial y and the Final u as yu at the same time. Another trick is to say the Initial y while
rounding one’s lips. Because ii and yu are pronounced the same in this system, they are
both used as symbols to represent the same pronunciation. When we know that the
symbols ii and yu represent the same pronunciation, the pronunciation for related Finals
such as iie, yuan and yun should then become easier to master.

After learning the pronunciation for ii, one should also notice that whenever the
symbol g is used as part of a Final in this system, a nasal sound is always involved.
Furthermore, one should also know that nasality is a contrasting feature in the Chinese

language. This is shown in the following comparison.

14



an Vs. ang

en Vs. eng
in Vs. ing
ian s, iang

Last but not least, the inconsistencies in the pronunciation and spelling for the

Finals iu and ui definitely deserve our attention. The symbol iu in reality should be

pronounced as /iou/, but in the Pinyin system the o in the middle of iou must be omitted

in writing. Likewise, ui should be pronounced as /uei/, but in the Pinyin system the e in

the middle of uei must be omitted and therefore it should be spelled as ui.

Following the same principle of learning by doing, we will put our learning of the

Initials and Finals in the Pinyin system into practice with the following two exercises.

Exercise I: Listen and select the correct Initial(s)

() _1d

A.j B.q C.x
(2)_1_ian

A.gd B.j,d C.j,t
(3) _1_ uang

A.ch, ch B.q,ch C.ch,q
(4) _ian_ ai

A.q,zh B. s, zh C.x, zh
(5) _¢én i

A.zs B. zh, sh C.r,sh
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Answers for Exercise I:

() C.x
(2)B.j,d
(3)B.q,ch
4)D.x, z
(5) C.r,sh

Exercise II: Listen and select the correct Final(s)

DHw_
A.0 B.u C. ao
@)x__
A. ido B. yéo C. a0
3L
At B.1i C.yu
(Hh_m__
A. éng, ang B. én, ang C. in, éng
(3)bh_j__
A. uéi, ia B. véi, ya C.ui,ia

Answers for Exercise II:

(DA
(2) A.ido

(3) B.ii

(4) B. &n, 4ng
(5) C. ui, ia

16

D. éng, an

D. ui, ya



2.3 Important Rules for the Pinyin System
The following nine rules are important rules to accurately describe the

pronunciation of Mandarin Chinese using the Pinyin system.

1. If there are no initials before the finals i and u, one should write the finals as yi and wu,
respectively.

2. If there are no initials before finals such as ia, iao, and ie, the i will be changed to y.
That is, we should write them as ya, yao and ye.

3. If there are no initials going before finals such as ua, uo, and uai, the u will be changed
to w. That is, we should write them as wa, wo and wai.

4. Always put the tone mark on the first vowel except in the following two situations:
(1) If there are two vowels in a syllable such as the ua in Aua (flower) and the first
vowel is an u, put the tone mark on the second vowel.
(2) If there are two vowels in a syllable such as the ign in xian (first) and the first
vowel is an i, put the tone mark on the second vowel.

5. Write the pronunciation for uei as ui, e.g. dui 'right', and for iou as iu, e.g. xii 'rest'.

6. When zh, ch, sh, r, =, c, s are pronounced alone, an -i should be added to fulfill the
Initial+ Final requirement. Therefore, their pinyin should be zki, chi, shi, ri, zi, ci, si.

7. When an expression has two consecutive third tones such as #i hdo 'hi', the first
third-tone »i may sound like the second tone. However, you still need to write them
with two third tones.

8. The pronunciation of y7 — 'one":
(1) When yiis followed by a first, second or third tone, y7 should be pronounced as
fourth tone, e.g. yi tian 'one day', yi nian 'one year' and yi didn 'one o'clock.’
(2) When yiis followed by a fourth or neutral tone, y7 should be pronounced as second
tone, e.g. yi xia 'for a while' and yi ge 'one + measure word'.
9. When bu 7 'not' is followed by a fourth tone, bu should be pronounced as second
tone, e.g. bu shi 'to be not.'

However, a simple list of nine seemingly complicated rules may not truly heip

learners to understand and apply these rules. Therefore, these nine rules will be
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explained in terms of a few key concepts, as well as their relations with each other, to
make learning these rules more efficient.
To start with, rule number 1 is repeated here for the convenience of discussion.

Rule # 1: If there are no initials before the finals i and u, one should write the finals
as yi and wu, respectively.

This rule points out two important concepts in the Pinyin system. The first one is that the
Finals i and u as semivowels have their counterparts y and u respectively as Initials. The
second concept is that in the Pinyin system whenever possible one should always try to
have a representation for the Initial in a syllable. As a result of these two concepts, rule
number 1 makes sense in that only the Finals / and u# do have their Initial counterparts as
y and w, so they should be spelled as yi and wu to fulfill the requirements mentioned.

Rules number 2 and 3, repeated in the following, are related to rule number 1 in
that they all have something to do with the finals i and u.

Rule # 2: If there are no initials before finals such as ia, iao, and ie, the i will be changed
to y. That is, we should write them as ya, yao and ye.

Rule # 3: If there are no initials going before finals such as ua, uo, and uai, the u will be
changed to w. That is, we should write them as wa, wo and wai.

Unlike rule number 1 that adds a dummy initial y or w in front of the finals i or u, rule
number 2 states that the semivowel / needs to be change to the initial y when there are no
other vowels like a, o or ai present in the same Final. The reason for doing so is to fulfill
the requirement of having an initial and a final in a syllable whenever possible, as
discussed earlier.

Following the same logic as rule number 2, rule number 3 states that the
semivowel # must be change to the initial w when there are no other vowels in the same

Final.
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Rule number 4, repeated here, is again related to the semivowel i and u.
Rule # 4: Always put the tone mark on the first vowel except in the following two
situations:
(1) If there are two vowels in a syllable such as the ua in hua (flower) and the
first vowel is an u, put the tone mark on the second vowel.
(2) If there are two vowels in a syllable such as the ian in xian (first) and the
first vowel is an 7, put the tone mark on the second vowel.
The reason for such a rule is that being a semivowel, u or i give their privilege of
carrying a tone mark to a full vowel as shown in the above examples in rule number 4.
Rule number 5, repeated below, is about two unique spellings in the Pinyin

system that requires learner’s attention.

Rule # 5: Write the pronunciation for uei as ui, e.g. dui 'right', and for iou as iu, e.g.
xiit 'rest’

The first half of the rule is about the pronunciation /uei/, which in the Pinyin system must
be spelled as ui by omitting the middle e and the reason is to avoid having too many
vowels in the same Final. The second half of the rule is about the pronunciation of /iou/,
which in the Pinyin system must be spelled as iu by omitting the middle o for the same
reason as the spelling of ui. Because such a practice of the Pinyin system is against one’s
intuition, learners should pay attention to such a rule to avoid making mistakes. Another
point related to this rule also deserves our attention. That is, although the Finals ui or iu
have i or u as their second vowel, their tone mark must still be put on the second vowel,
following rule number 4 just discussed.

As for rule number 6, it is repeated below for the convenience of discussion.
Rule #6: When zh, ch, sh, r, z, c, s are pronounced alone, an -i should be added to fulfill

the Initial+Final requirement. Therefore, their pinyin should be zAi, chi, shi,
Fi, 21, €, 55
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This rule points out a very important aspect of using the Pinyin system. That is, in a
syllable a Final cannot be omitted. As a result, although the Initials zh, ch, sh,r, z, c, s
are pronounceable by themselves, they still require a dummy final 7 to fulfill this
important requirement.

While rules number 1 through 6 are about Initials and Finals, rules number 7
through 9 are about tone changes. Rule number 7, repeated here for the convenience of
discussion, is considered as the most important tone change rule for Mandarin Chinese.
Rule # 7: When an expression has two consecutiv.e third tones such as »i hdo 'hi', the first

third-tone ni may sound like the second tone. However, you still need to write

them with two third tones.
This rule is very important for at least three reasons. First of all, it is a general rule that
applies to all the consecutive third tones. Secondly, it is a simple rule to remember.
When a rule is simple but is used frequently, it is always good for learners to remember.
The third and the most important reason is that this rule is counter-intuitive. That is, what
you hear is not what you should write using the Pinlyinl system. As shown in the
example above, one will always hear a second and third tone combination, but because of
the knowledge of this important tone change rule, one must mark both as third tones'.
Since it goes against one’s perception of tones, it will certainly be beneficial to keep in
mind of this rule to avoid making mistakes frequently.

Compared with rule number 7, rules number 8 and 9, repeated below, are much
more complicated.

Rule # 8: The pronunciation of y7 — 'one':
(1) When y1 is followed by a first, second or third tone, y7 should be pronounced

as fourth tone, e.g. yi tian 'one day’, yi nidn 'one year' and yi didn 'one
o'clock.’

! Some may ask to distinguish the result of this rule from a true second + third tone combination. The
answer is that there are rarely combinations of a true second + third tone in Mandarin Chinese.
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(2) When y1 is followed by a fourth or neutral tone, y7 should be pronounced as
second tone, e.g. yi xia 'for a while' and y7 ge 'one + measure word'.

Rule # 9: When bu 1= 'not' is followed by a fourth tone, bu should be pronounced as
second tone, e.g. bu shi 'to be not.'

Although these two rules are complicated, one, however, should not spend too much time
on them for the following two reasons. First of all, contrary to rule number 7 as a general

rule, rules number 8 and 9 only apply to two specific cases, the characters y7 — and bu
A~. Secondly, it is too complicated to memorize the details of these two rules, but the

benefits of such a memorization are almost none because these two rules go with one’s
perception of tones, unlike rule number 7. That is, what one hears is exactly the same as
what one should write using the Pinyin system. Since one can simply pay attention to the
pronunciation of the tones related to these two rules and describe them accordingly using
the Pinyin system, one really does not need to burden oneself memorizing .the details of
these two rules.

Now with a better understanding of these important rules for describing the
Chinese language phonetically using the Pinyin system, let us have some exercises to

reinforce what we have learned.

Exercise I: Listen and Select the Correct Answer

A B.1 Cy D.yi
2)A. 1 B. wii C.w D. wu
3) A. yiao B. iao C. yao D. yao
(4) A. wuai B. uai C. wai D. wi
(5) A. hwuo B. huo C. htio D. hwo
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(6) A. xido

(7) A. suéi

(8 A. lia

(9) A. zhishe
(10) A. nihdo
(11) A. hénhdo
(12) A. zOngtdng
(13) A. yixia
(14) A. yixidng

(15) A. budui

Answers for Exercises 1

(H Ayi
(2) B.wi
(3) D.yao
4) C.wai
(5) B.huo
(6) A.xido
(7 C.sui
B A.lin
(9) B. zhishi
(10) C. nihdo
(11) B. hénhio

(12) A. z0ngtdng

(13) D. yixia
(14) B.yixidng
(15) A. budui

B. xiao

B. swi

B. lidu

B. zhishi

B. nihao

B. hénhio
B. zongtong
B. yixia

B. yixidng

B. budui
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C. xydo

C. sui

C. liu

C. zhéshe
C. nihdo

C. hénhao
C. zOngténg
C. yixia

C. yixidng

C. budui

D. xyido

D. sui

D. lyéu

D. zhsh

D. nihao

D. hénhao
D. zéngtong
D. yixia

D. yixiang

D. biidui



Exercise II: Dictation (Write down the Chinese phrases or sentences you hear using the
Pinyin system)

M
)
3
“)
()
(6)
(M
®
®)
(10)

Answers for Exercises 11

(1) wiyi

(2) yéwai

(3) huixidng

(4) duilia

(5) cizi

(6) heénhdo you hénzio

(7) tayixiang dou hén mang

(8) wo yidian yé& bu yao

(9) nimen yinggai chang l4i
(10) zhang 1aoshi xthuan jiaoshd.-
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3. The Formation of Chinese Characters

After learners master the Pinyin system to accurately describe the pronunciation
of the Chinese language, they will then face another challenging but exciting part of
learning this unique language. The Chinese written language is very different from
English. One distinctive difference between the two languages is that while an English

word ‘good’ is presented in terms of alphabets, the Chinese equivalent for ‘good’ is 47,

being presented in terms of a character. The English word ‘good’ is composed of four

letters, while its Chinese counterpart is composed of what are called Radicals, 4 and F.

Furthermore, the methods to form Chinese characters are also different from
English word formation. Therefore, before learning Chinese characters, it is essential to
know Radicals in Chinese (Section 3.1) and Methods of Forming Chinese Characters

(Section 3.2).

3.1 Radicals in Chinese
Radicals are the basic elements of characters. In other words, if a character is a
house, radicals are the materials that build the house. Different characters may share the

same radical. For example, the radical 4 (nii 'female') is part of the characters 4 (hio
'good") and #k (ta 'she”). Likewise, the radical -F (zi 'child') is also part of the character
%F. Therefore, 4% is formed by two radicals: 4 and F.

Generally radicals function to either indicate meaning or pronunciation of a

character. For instance, a radical such as @ (kdu 'mouth’) indicates the meaning of the

character "% (ma 'a yes-no question marker") in that one generally needs to open a mouth
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to ask a question, while the other radical & (ma) provides a clue about the pronunciation
of the character %% (ma).

Some radicals can be characters by themselves, e.g., 4 and . Some other
radicals such as = representing the roof a house, by contrast, can never stand alone and
must combine with other radicals to form a character, e.g. % (an 'peace').

In addition, some radicals such as A and ~& have shortened forms like 41 (rén
'people’) and | (xin 'heart'), respectively. These shortened forms are used in a
combination with other radicals such as 4, (y¢€ 'also") or ©= (wang 'die") to form new
characters such as 4& (ta 'he') and J== (mang "busy").

Unlike an English dictionary that uses 26 alphabets to look up a word, a
traditional Chinese dictionary uses a chart listing the most commonly used 214 Chinese
radicals (also called Bushou’) to look up a character.

For example, to look up a character such as 4 /ta/ ‘he/she,” one needs to first look
up the Bushou 4 in the chart. A Bushou is generally the left hand side radical of a

character with two radicals side by side. For a character with a radical on top of another

radical like f& /hua/ ‘flower,’ the Bushou is generally the top one.
For a character such as & /ta/ ‘he/she,’ if a dictionary is electronic like the
Chinese software NJSTAR, all the characters having the same radical 4/ will appear on

top of the radical chart, as shown in the following chart.

? The system of 214 radicals came up during the late Ming dynasty (about 400 years ago) and the most
famous dictionary using them is the Kangxi dictionary 5 & 5 & from 1716.
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A Chart of 214 Commonly Used Radicals

lfaﬁlfttulﬁﬂ’r‘r#ﬁﬂlﬁ]’r‘“h‘mﬁﬁ‘nﬁfUJ%ﬁﬁL 1e |
.4;_~_____ T S I ——
l Strokes: m Clear j Hanzi Info ... Insert to File
s =l lsduae [ === Bl DUAM T T L w7a]
| BTkl b BT AR BB 13 faly |44 [F (A& [ |~
| £ 4)s v X Y =27 0|00+ £k %[ F T4 %Pl
| | T2 (W[FCIS=E] 4 5| RIFIFE X XL XS FITE
|BEE AR ARLEFE ERRAAMRXEHAKAFERTE
AMMNEXKSFIXNTEFT>s N+ § LZEXMFEFEERE
RERNMEBEFEGFARZLEEST TN XAETHNEF L
MEAEEFNEEEZEAGHAREBAONOTRETFL 7AE
 AIFSAEESTREEESEAACRLETERT
BRI  RLEREFRANESLEBIAR
| BT EHBRER1E17 %

If the dictionary is in paper, the specified radical 1 will have a page number where one

can turn to so that all the characters with the same radical are listed in terms of their

stroke orders.

3.2 Methods of Chinese Character Formation

Once we understand how Chinese radicals are used as components to form
characters, we will continue to discuss methods of Chinese character formation for at
least two benefits. First of all, a lot of characters that look unrelated will be learned much .
more efficiently once learners of the Chinese language understand the methods these
characters are constructed. Secondly, learners will have more appreciation in terms of
the culture, when they know how interestingly these characters are created.

Traditionally, six methods called Liuishii < & are used to analyze Chinese

characters. These six methods are based on the most famous book on analysis of Chinese
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characters, Shuo Wén Jié Zi 3 X #% 5, dated 147 AD by Xiui Shén 18 of the Eastern
Han period. These six methods are Pictographs % # xiangxing, Ideographs 1§ % zhishi,

Composite ideographs & & huiyi, Phonetic compounds # A xingshéng, Transferred

......

These six methods, however, were not created by Xui Shén. They are only his
summary and induction of ancient ways of creating characters. Besides, these six
methods were not all developed at the same time.- That is, some were earlier and some
later. Strictly speaking, only the first four methods (Pictographs, Ideographs, Composite
ideographs and Phonetic compounds) are real methods of character formation. The last
two methods, Transferred characters and Borrowed characters, are simply methods of
expanding the range of use of an existing character.

Therefore, the first four methods will be our focus of discussion, while the last
two will be discussed briefly. Furthermore, for the efficiency of teaching and learning, I
will further simplify the traditional six methods into three methods, namely, Pictographic,

Associative and Semantic-Phonetic, in the following discussion.

3.2.1 The Pictographic Method
The Pictographic method draws a picture of the thing or person depicted, for

instance, A rén 'person', H ri'sun', A yue 'moon', .1y shan 'mountain’, etc. As shown in
the character Al rén 'person,’ one draws the side view of a person, showing head, hands

and legs. Such a depiction becomes even clearer when we look at the ancient character

1 where the modern character developed from.
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The following is a list of more examples of the Pictographic method. Every listed
modern character is accompanied by its ancient form, as well as a definition with more

detailed explanation to help learners better understand characters formed by the

Pictographic method.
Ancient’ Modern Definition
Form Character

)P A person: side view of a person, showing head, hands and
legs
© g

sun: a depiction of the sun

P

moon: a depiction of a crescent moon

)
M

E

mountain: a depiction of mountain peaks

R G
I~
P —
N

water: water flowing in a curve

tree: a tree with branches and roots

mouth: an open mouth

eye: a person’s eye with the eyeball

M m g x

W <

horse: side view of a horse, showing legs, tail and mane

Chinese characters formed by the Pictographic method, however, are different
from pictures representing a word in at least two aspects. Pictographic characters are far
simpler in form than drawings or pictures. Moreover, pictographic characters can be

used directly to express individual words in a language.

? The ancient forms presented in this paper are mainly Seal script, developed before 221 B.C. Some
ancient forms are even earlier than Seal script, for example, Bronze inscriptions and Oracle bone script.
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As shown in the examples above, pictographic characters have a great advantage
over other types of characters in that they have a more direct visual appeal. That is, it is
often easy to remember what object a character represents just by looking at it. In
addition, pictographic characters are all characters which cannot be analyzed into smaller
meaningful components. Therefore, they can be used as building blocks in constructing
new characters.

Although characters formed by the Pictographic method have the advantage of
conveying meanings directly, this method is quite limited. To start with, there are far
more objects in the world that cannot be easily depicted using this method. Moreover, it
will be extremely difficult to describe abstract concepts directly using the Pictographic
method. For these reasons, this method was used only during the early stages of Chinese
character evolution, and later gradually phased out of use. As a result, pictographic
characters are few in number. For example, among the 9353 Chinese characters found in
Shuo Weén Jié Zi, the most famous book for analyzing Chinese characters, only around

three hundred (4 percent of the total) are pictographic characters.

3.2.2 The Associative Method

Because of the limitations of the Pictographic method just discussed, other
methods to construct Chinese characters were employed. In Xu Shen’s Shuo Weén Jié Zi,
two methods, namely Ideographs, Composite ideographs, were mentioned. Because both
methods discussed in Xii Shén’s book require association to some extent to construct a
new character, these two methods will be regarded as one method in this paper as the

Associative method so that learners can easily apply it to analyze characters of this type.
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The Ideographs, Composite ideographs mentioned in Xt Shen’s Shuo Wen Jié¢ Zi
will be presented first, and then the definition and reasons for combining the two methods
into one as the Associative Method will also be discussed. To start with, the Ideographs

mentioned in XU Sheén’s book are generally constructed out of some association, for

example,
Ancient Modern Definition
Form Character
A -
. above: the long curve indicates a border, the dot shows

the direction

— two: two lines to show the concept of ‘two’

H# {1
%*

root: The pictographic character & ‘tree’ is added with a

horizontal line across its lower half to indicate the ‘root’ of
a tree.

H +H sweet: a short line in the mouth @ shows the place where
sweetness is tasted.

As shown above, the association involved can be two symbols as in the examples of _E
shang ‘above’ and — ér ‘two.” It can also be the association of a pictograph and a
symbol like the examples of K bén ‘root’ and H gan ‘sweet.’

Furthermore, characters belonging to Ideographs are a lot fewer than characters
constructed by the Pictographic Method. Of the 9,353 characters listed in the Shuo Weén
Jié Zi, only about one hundred (one percent) are ideographic characters.

Compared with either pictographic or ideographic characters, characters
belonging to Composite ideographs mentioned in Xt Shén’s Shuo Wén Jié Zi are more
numerous. Of the 9,353 characters in Shuo Wén Jié¢ Zi, about 1200 (or 13 percent) are

characters of Composite ideographs. The following are some such examples.
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Ancient Modern Definition

Form Character
n R woods: two trees implies some trees
X
XX ;ﬁ; forest: three trees means many trees

Q)
u

dawn: a sun just rises over the horizon

¢X R rest: a person is leaning again a tree to rest

(K( tb compare or compete: two persons are racing

GD B bright: when the sun and the moon are put together

b

= x5 cold: the person is ‘cold’ under a roof, where grass is

spread out for insulation inside a house, while ice can be
seen underneath

As shown above, Composite ideographs mentioned in Xt Sheén’s Shus Wén Jié Zi
generally need at least two ideographs to form a character. The association of different
components of a character produces the meaning of the character. Composite

ideographic characters can be composed of identical parts such as #k lin ‘woods’ and #

sén ‘forest.” Characters of this type can also consist of different components associated
to express a new meaning, as shown in the rest of the examples above, and this type
accounts for the majority of Composite ideographic characters.

Compared with pictographic and ideographic characters, Composite ideographic
characters are a great step forward in that they are clearly much more flexible and
adaptive. Unlike a pictographic or an ideographic character using only one ideograph, a
Composite ideographic character uses at least two ideographs to express its intended
meaning. Such an advantage of Composite ideographic characters over pictographic and

ideographic characters can be observed in two obvious differences.
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The first difference is that the percentage of Composite ideographic characters (13
percentage) found in XU Shen’s Shuo Weén Jié Zi is much higher than that of pictographic
characters (4 percent) and Ideographic characters (1 percent). The second difference can
be observed in the classes of words that characters of different types belong to.
Pictographic and Ideographic characters for the most part represent concrete nouns, while

Composite ideographic characters can be verbs such as 4k xiti ‘rest’ and bt bi ‘compare’
or adjectives such as 8] ming ‘bright’ in the examples shown.

In this paper, the Ideographic and Composite ideographic characters mentioned in
X Shen’s Shuo Wen Jié Zi will be put together as the Associative Method in that the
formation of both types requires some association of their components in a character.
The main difference between an Ideographic character and a Composite ideographic
character is that the meaning of the former is generally derived from the association of a
single ideograph with at least one symbol, while the meaning of the latter comes from the
association of at least two ideographs.

Although it is far more productive than the Pictographic method, the Associative
method is unable to leap outside the system of pure ideographs, i.e., symbols based on
meaning. One of the limitations of relying on pure ideographs is that no information is
provided regarding the pronunciation of the character, which is a great advantage of any
alphabetically based languages.

Another serious limitation of the Associative method is that a simple concept may
require complicated meaning based components to derive. For instance, as shown in the

examples above, to derive the meaning of the character Z han ‘cold,’ the symbols for
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‘house,’ ‘grass,” ‘person,” and ‘ice’ need to be associated. Furthermore, the association
of these symbols may open to more than just the interpretation of the meaning ‘cold.’
As an improvement of the limitations the Associative method presented, a new
and more scientific category of grouping characters, namely Phonetic compounds, was
also discussed in Xt Shén’s Shuo Wén Jié Zi. In this paper, the term will be renamed as

Semantic-phonetic method to make it easier to understand the concept.

3.2.3 The Semantic-Phonetic Method

The Phonetic compounds 7 # mentioned in Xt Shén’s Shué Wén Jié Zi in reality

uses the combination of a phonetic component and a semantic radical to form a character.
The Phonetic compounds by Xii Shen will therefore be renamed as the Semantic-
Phonetic Method in this paper to make the concept clearer and easier to understand. The

following are some characters constructed by this method.

Character Semantic Phonetic Meaning & Pronunciation of the Character
IR, X (dirt) #% (chéng)  wall (chéng)

ob @ (mouth) £ (t0) spit (tt)

Pz} 7 (water) W (you) oil (yéu)

%y % (horse) 3 (qi) ride (qi)

oy R (father) & (ba) father (ba)

El O (boundary) ¥ (gii) secure (gl)

As shown above, each character formed by this method has two components, one
indicating the meaning of the character and the other the pronunciation. For instance, the

character 3% chéng ‘wall’ is formed by the semantic radical +. ‘dirt’ because a wall in the

old time was generally made of dirt and the phonetic component being z%, chéng.
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If the two components are positioned side by side such as =t tii ‘spit,” i you
‘oil,” and %y qi ‘ride,’ a rule to distinguish the semantic component from the phonetic
component is that the semantic component is generally on the right, while the phonetic
component is usually the left one. As a result of this, we know that the right-hand sided
component such as @ ‘mouth’ in ok tii ‘spit,” ; *water’ in j you ‘oil” and & ‘horse
represents the serﬁantic part of the characters. As for their phonetic representation, the
left-hand sided + tli,#y yéu and 4 qi show the pronunciation for =+ tii ‘spit,” i yéu
‘oil,” and ¥y qi ‘ride,’ respectively.

If the two components of a character are positioned as one above the other, the top
one generally represents the semantic component, for. example, the upper component 3
‘father’ in % ba ‘father.” On the other hand, the lower component usually shows the
pronunciation of the character, in instance, & ba in % ba ‘father.”

If the two components of a character are positioned as one outside and the other

inside, such as Bl gu ‘secure.” The outside component like [J ‘boundary’ generally is
related to the meaning, while the inside one such as 4 g is related to the pronunciation

of the character.
As can be observed in the last two examples discussed, & ba ‘father’ and B] gu
‘secure,” the phonetic components such as & ba and 4 gli may not be identical as the

pronunciation of the characters they represent. Likewise, the semantic part of a character,
which originally bore only a general relation to the meaning of the character, over time
may only have a weak and very limited ability to convey the character’s meaning because

the meaning of the character may have changed, expanding and shrinking continually.
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This is very important to mention so that learners will not be so surprised when they find
little resemblance between a character and its semantic or phonetic components.
Although the semantic and the phonetic components of a character formed by

the Semantic-Phonetic method may not be completely reliable in predicting the precise
meaning and pronunciation of a character, this method breaks through the restrictions
binding the purely meaning-dependent Pictographic and Associative methods.

The Semantic-Phonetic method makes it easier to create large number of new
characters to expfess various kinds of concepts. For instance, by adding different

semantic radicals to the phonetic component #f hu, one can create many new characters

with the same pronunciation hd yet with a variety of meanings, as shown in the following.

#] + ;7 (water) = 7 hu ‘lake’

¥ + K (rice) = # hu ‘paste’

#] + & (insect) = % hu ‘butterfly’
# + X (jade) = 3 hu ‘coral’

# + & (bird) = # hu ‘pelican’

On the other hand, one can keep the semantic part constant and add many
different phonetic components to form many different meaning related characters. For
example, as shown below, by adding various phonetic components to the semantic radical

A ‘wood’, one can form many different characters linked to wood or trees semantically.

A + T (gan) = # gan ‘flagpole’

A + % (zhang) = #t zhang ‘walking stick’
A+ F (cai) = # cai ‘lumber’

A + X (zhi) = 4k zhi ‘branch’

A + & (feng) = #8, féng ‘maple’

Many characters were created semantically or phonetically related using the
Semantic-Phonetic method. This method gradually became the dominant method for

creating characters while other methods ceased being used. For instance, in Xl Shén’s
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Shuo Wen Jié Zi, more than 80 percent of the characters listed are formed by the

Semantic-Phonetic method.

3.2.4 The Transferred characters and Borrowed Characters

Although the Transferred characters #£i% zhudnzhii and Borrowed characters f&

......

creating characters, in reality these two categories cannot be considered as methods for
creating characters. It is because the characters belonging to these two categories were
not really new creations but were either transferred or borrowed from existing characters,
as their names suggested.

XU Shén, however, did not give a clear definition for Transferred characters in
his work Shuo Wen Jié Zi. From the examples cited by Xl Shén, we can reason as
follows: if two characters belong to the same radical category and if their pronunciation
and meaning are the same or similar, then the two characters can be used to define each

other. For instance, the two characters T& ding ‘peak’ and &8 dian ‘top’ share the radical
B and are close in both meaning and pronunciation. Thus they may be considered as

transferred characters.

Like transferred characters, borrowed characters are not new creations. Borrowed
characters, however, makes use of homophones to attach existing characters to words
lacking a written form. That is, if two characters have the same pronunciation, then a
character representing one meaning may be borrowed and used to represent the other
meaning. A character showing a concrete meaning would generally be borrowed and

used to represent a homophonous expression with a more abstract meaning.
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Two examples of borrowed characters are X and 77. The character X was

originally a pictographic character meaning ‘dustpan.’ It was later borrowed to be the
written character for the homophonous pronoun functioning as ‘he or it.” A bamboo

radical was later added to the original character X to express the original meaning
‘dustpan’ because dustpans are usually made of bamboos in China. Likewise, 7F as an

associative character originally meant ‘armpit.” It was borrowed to express the

homophonous adverb functioning as ‘also.” Later, the Semantic-Phonetic character &
was created to represent the original meaning of 7.

To sum up, from the above discussion, we know that transferred and borrowed
characters simply transferred or borrowed from existing characters and therefore will not
regarded methods of forming characters in this paper. The concepts, however, still may
help us understand the development of characters. As a result, instead of using six
categories mentioned in XU Shen’s famous book, Shuo Wen Ji¢ Zi, for analyzing
characters, this paper will simply them as three methods, namely, the Pictographic

method, the Associative method and the Semantic-Phonetic method.
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4. The Analysis of Chinese Characters for Elementary Level

Having three methods of forming Chinese characters, this section will be devoted

to the analysis of the Chinese characters, focusing on those that will be introduced in

Group 1 (Characters for Numbers and Greetings)
— s Ty =

«9@9£9;§9{,/\9}(‘9+a_‘?-9£—9
Folo MR KR TR
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Group 2 (Characters for Asking Questions)
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elementary Chinese One level. The following is a list of these characters according to the
order and topics that will be learned
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Group 3 (Characters for Place Names):
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Group 5 (Characters for Talking about Addresses and Phone Numbers)
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Group 6 (Characters for Welcoming Guests and Talking about Famlly)
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