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September 4, 2018
Note: “Group Site” inaccessibility as hindrance
Dear Sabbatical and Leave Committee Members:

Thank you for the opportunity to engage in this professional development over the last
year. Sabbaticals are a great privilege, and I would argue that they are a necessity to maintain
currency in the humanities since community college professors have the heaviest teaching load in
higher education. The opportunity to engage in research as a PhD professor is essential, discipline
specific and one of the few appropriate ways to engage in professional development.

In my proposal, I said that I would post this project on a group site so that these materials
would be accessible to a limited group of faculty. Of course, out of necessity, posting the project N
had to be done once the project was finalized. It was in this final stage that I became aware that
the group site had been deactivated. Please see the “Documentation of Group Site Problem”
starting on p. 163 of the Sabbatical Report. I have reached out to the committee, and Irene
Malmgren and Jennifer Galbraith have expressed their understanding of the situation and agree
that it is no fault of mine.

The committee should be assured that my inability to post the project on Group Sites has
had no impact on the quality of the Sabbatical Report or the project. What is missing in the project
is the Group Sites delivery to interested faculty that is a more robust version of the interventions
with the full and editable Word Documents, Power Points, and source materials to facilitate the
adoption of this material. | have reached out to Eric Turner and my department to see which
alternative platform would be best for the proposal. Eric suggested that Canvas would be the
optimal repository for this material. The department voted on Flex Day stating that they would
like to see this on Canvas and would allow me to post it on the Department Website if it provided
the necessary restrictions for access. I have a little more research to do on this, but I believe that I
can upload this project onto either its own Canvas website or our department website. Because of
the teaching and curriculum demands early in the semester, I would like to propose completion of
the Canvas website no later than the end of Fall term. If the committee has any questions, please
feel free to contact me.

With gratitude,

ndra Esslifiger, PhD
Professor, Art History
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Sabbatical Leave Application Proposal?l

Introductory Comments:

Upon completion of my PhD from UCLA, I assumed the position of adjunct
and, subsequently, professor at Mt. SAC, bringing with me a freshness and rush of
enthusiasm for the field of Art History. The spark and currency, which came from
my engagement in the field as a researcher and a scholar, informed my teaching and
framed the subject, making visual art relevant to student experiences. However,
appropriately, over the last several years, my focus has been largely on pedagogy
and the overall Art History program. This last year, | had been given several
opportunities to return to my research. One such project is an anthology that I am
co-editing with Jane Chin-Davidson (CSU San Bernardino) as well as to which [ am
actively contributing, currently entitled Global Art and the Practice of the University
Museum to be published by Routledge that explores the implications of different
ways of exhibiting art from global cultures.? This is a new area of exploration for me
as my training is primarily western art history and is a relatively new area of inquiry

for art history, as well. In effect, the anthology is capturing a paradigm shift in the

! Please note that in the interest of brevity, the supporting documentation has been omitted such as a
working bibliography and recommendations. This material is available upon request and was submitted
with the original proposal.

2 Since the application has asked if there would be other sources of income related to this project and some
concern has been voiced about the prospect of making money resulting from this book project, I would like
to assure the committee that if there were any income that would result from this book project it would
likely be so minimum that it would not even come close to covering the expenses my co-author and myself
have already advanced. The crisis in publishing in the humanities is well documented. This link is a brief
article outlining the crisis in humanities publications in history: https://www.historians.org/publications-
and-directories/perspectives-on-history/october-2003/a-crisis-in-scholarly-publishing (accessed
11/28/2016). This article is shorter and more accessible, but if one does an internet search using “CAA
Crisis in Publishing in Art History” the specifics of the crisis worsens with costs of images and copyrights
in the discipline of art history.
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field and should be most useful as a reader to faculty and students in understanding
this shift.

As | have been involved in literature reviews and researching this topic, |
have found that the introductory Art History survey as an epistemological structure
replicates many of the epistemological structures and assumptions at play in
museum displays. The reason for this is art history is a discipline established as an
Enlightenment discipline whose underpinnings are still present and hold colonial
assumptions in many of its practices as do other disciplines within the Humanities
and Social Sciences.3 Colonial ideals are counter to the global and silence the
“Other.” Our educational system has as its central but often unspoken mission to
foster the development of a citizen of the world, the global, who can positively
contribute to our democracy. This is not just an economic contribution through
vocational training but also through the critical examination of culture as offered by
Humanities education. We must teach students how to critically engage and
understand that they have a voice in their own world making. This perspective is
essential to empowering and representing our under-represented students,
fostering cultural awareness, and respecting and understanding diversity. However,
when we maintain the colonial ideals as hidden premises in our survey classes, we
silence not only the global contributions to the history of art but also silence our
students who come from diverse backgrounds and experience the global in ways

that we could not have possibly imagined 17 years ago, when I received my PhD.

3 Please note the draft chapter from Global Art and the Practice of the University Museum included in the
Appendix of the proposal, “Imagining Art History Otherwise,” wherein Clair Farago from the University of
Colorado at Boulder discusses these issues in detail.
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Our underlying assumptions about our discipline and our curriculum can either
open the minds of our students to the notions of global, or we can continue the
tradition of colonialism and talk about world cultures.

The curricular issues are enormous in this regard, especially with the
Chancellor’s Office regulation of curriculum for transfer. Art History is now
grappling with globalizing the introductory courses, and there have been many
experimental ways this has been approached at research institutions. However, as
the research institutions have looked to find more flexible ways of addressing the
introductory courses, our curriculum has become more prescribed in old-fashioned
ways. | do not see this as a detriment, because it provides a model into which we
can intervene, not unlike critically analyzing a text. A student can become critically
engaged in analyzing the traditional survey materials to see what is being actively
excluded from history. These interventions, which are complicated and nuanced,
will take a lot of preparatory research and will provide core materials that can be
engaged throughout the instruction of our survey courses at the Community College
level. Issues of class, gender, nationalism, myths of origin, privileging of empires,
and notions of progress and primitivism are all points of engagement wherein active
historical omissions are enacted.

Herein, I propose that I utilize my sabbatical time to complete the editing and
contribution to the anthology, Global Art and the Practice of the University Museum,
and utilize the materials from within the anthology as well as from the literature

review* to write a précis to the book that will address how this critical examination

4 Please note the extensive selected bibliography for the literature review for the anthology in the appendix.
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of a disciplinary paradigm shift can be utilized to bring critical interventions and
awareness of these ideas to our Community College students through suggestions
regarding possible assignments that could be constructed as museum visits, how
selected chapters or selections from chapters can be used for specific textual
assignments for the students, approaches addressing the notions of “global” for
preparation of lectures and for discussion, and how the anthology can be used to
construct critical interventions into our curriculum that can stimulate students to
question the assumptions perpetuated by our now shifting epistemic structures.>
This sabbatical time will afford me the opportunity to reflect on this very important
project and how I can bring the ethically imperative inclusionary principles actively
to the classroom and share with my colleagues what [ have learned and how they,
too, can use this material.

The second part of the sabbatical would be used to construct three complete
critical global interventions into the traditional western survey course that provide
a critical disruption of the traditional survey by providing a new and deeper
understanding of the emerging global paradigm. The anthology will not only be
useful for setting the stage for these critical interventions but can also be used as
both a resource for faculty preparation and excerpted as a student reader® to
provide a deeper understanding of global art guided by a supplemental précis for

Mt. SAC faculty that I will develop. The case study identified in the anthology is the

5 Please note that it is my intention to donate a copy of the Global Art to the library where it can be used
openly for preparation. Furthermore, ] am not suggesting that the entire book would be used as a reader,
but selections that comply with copyright laws could likely be sufficient for student materials.

6 Please note the draft table of contents included, which addresses not only the art history introductory
courses already mentioned, but the development of global studies in the discipline, the use of the university
museum to promote a global consciousness, the museum as it relates to the educational system, as well as
an introduction which addresses specifically the difference between the concepts of “world” and “global.”
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UCLA Fowler Museum that is accessible to our students and provides an amazing
opportunity for them to experience how the museum plays a role in disseminating
knowledge systems and how global art can be displayed in a way that gives a
contemporary voice to a culture. It provides a possible critical intervention,
wherein a classroom presentation is paired with an experiential component in the
museum. More examples will be discussed in the next section.

This sabbatical is the sole opportunity for me to engage in the professional
development that a PhD requires, to research, and directly apply what I have
learned to the curriculum to benefit the student in the classroom. I would argue
that understanding “global” in the history of art is part of an essential retraining for
me as a mid-career academic, since what this project has signaled to me is a
paradigm shift in the Humanities. We live in a globalized world. The study of the
global is new and essential to the understanding of the complicated world in which
we live; yet, fostering the global in the humanities has been met with a great deal of
resistance. It must be recognized that understanding of the global breeds tolerance
and acceptance.

Proposed Project:

What I propose during my sabbatical year is hybrid: 1) to complete the
anthology, a reader for faculty and students, Global Art and the Practice of the
University Museum, including a separate unpublished précis to be submitted as a
teaching guide for Mt. San Antonio College art history faculty and, 2) upon
completion, to undertake three independent research projects, producing three

critical global interventions for the Western Survey class. Each intervention will
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take the form of approximately 2-3-hour classroom module. I will post each module
on a Mt. SAC group site within an electronic folder containing a complete critical
global intervention of a 10-12 image power point, research notes that can be easily
converted into lecture notes, readings, study/essay questions, when appropriate
video clips and topics for student led discussion groups for active learning. Each
module will be designed for the utmost flexibility so that the teacher can personalize
the topic. This not only provides an opportunity for the students to be on the
cutting edge of humanistic thinking but also provides an entry place for faculty to
become more aware of the trending global issues in art history and the humanities.
These interventions will locate three strategic moments where the global can be
inserted and explained as a critical disruption to the colonial narratives of art
history (and possibly even art history related fields).

It is important to note that there is a debate regarding the notion of “world”
cultures and “global” cultures. For the purposes of the sabbatical proposal, “world
cultures” is the most commonly used “inclusive” terminology. However, “world”
used in a traditional epistemological frame often expands the represented
population into the current structures of knowledge. Hence, if one has a colonial
epistemic structure, “world” admits more cultures to it. For example, if we teach a
traditionally framed class in Art History that normally only covers Western Europe
and North America, we can add a world component by adding Mexico to our survey
and covered as its own and separate unit. However, in this context, “global” should
be seen as signaling an epistemic shift from the Enlightenment model and is used to

invoke the incredibly complex networks of interactions between cultures
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throughout the world. It provides a nexus and a depth of relationships that result in
enhanced experience and cultural contact. For a very simple and reductive example,
we can take the period of contact between the East and the West and discuss the
complexity of cultural exchange at every point along the Silk Route that brought
cultural and material exchange along the route from the East to the West. Thus, one
finds Greco-Buddhist statues of Buddha in Gandhara around 1-27 Century, but also
one finds pottery, glass, and processes that were transported among cultures and
are often ignored in art history because of the privileging of what is considered
“high art.” Or another example, which we rarely think about is that the Renaissance
was a great period of increasing wealth because of trade; but what also increased
was incredible access to eastern knowledge and material goods, which one can see
throughout Renaissance painting and is rarely addressed in the traditional survey--
Or another component of the Renaissance during the “Age of Discovery,” where gold
and silver from Mesoamerica was looted and brought back to Europe, melted down,
and made into the rich material culture we have come to know as “Renaissance”--Or,
yet, another area is the period of European contact with Mexico and Central
America, where stopping points for trade also included the West African Slave
Trade. African culture and peoples were brought to Mexico where the art, people
and their cultural identity developed into a complex of cultural influence. What all
three of these examples have in common is that there are rich points of cultural
contact resulting from trade and well-established trade routes that critique and
pierce the long accepted notions of historical periods, high art, and national

boundaries.
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The struggle to globalize a survey is great, because this is not how art
historians were traditionally educated. They were educated in periods, cultures,
civilizations often with National boarders that seemed to some degree monolithic
and isolated. They were educated to believe that western culture was its own island
and ideas originated from the West and progress came from within. However, what
is known now is that what makes the west is and was always multicultural; hence,
omissions are not simple omissions but active historical exclusions. To find all the
nodes that would be most critically advantageous is its own research project, which
is why I have only proposed to take on three. I believe that the best focus is on trade
routes, of which I have little background. Thus, a large amount of time will be spent
on understanding these trade routes and how best to utilize them to problematize
the traditional survey. However, in the draft chapter of the anthology, Imagining Art
History Otherwise, Claire Farago argues that one way of disrupting this colonial
narrative is to structure the Introduction to Art History along trade routes.” With
the completion of the anthology and the special unpublished Community College
precis, [ will be more aware of which critical interventions will be most
advantageous. A few possible examples are already mentioned above, but I would
like to allow for more freedom to find potentially better examples with more

research.

7 Please note that [ have included Professor Farago’s draft chapter for my anthology as justification for the
importance of working on these critical interventions. With C-ID legislation of curriculum, her
recommendation to restructure the entire survey is not feasible at this moment, but to disrupt the narrative
of these old models can be equally enlightening to students, since the old models still exist within many
high school and college history courses. The broad application of these interventions should be evident to
our student body this way. Please note the un-numbered endnote, when Professor Farago drafted her
chapter had Mt. SAC students in mind.
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The anthology, précis and investigation will identify strategic critical
intervention overlaps. The anthology required a literature review in order to be
able to relay the issues regarding colonial, post-colonial, and global versus world
issues. In the appendix you will find an extensive selected bibliography that relates
to the theoretical framing of the issues as well as articles that directly address the
relatively new discourse in Art History that surrounds notions of the “Global.” After
reviewing these materials and writing the précis for the completed book, the critical
interventions can be identified, which best exemplify the notion of the global and
critically disrupt the underlying epistemological structures. Then research into the
interrelationships, intersections, interactions, and critical interventions between
cultures can be brought into the western survey to globalize it. From there, the
complete critical intervention will be formalized in an electronic file posted on a Mt.
SAC group site for sharing. When possible, I will utilize images from our JStor
Shared Shelf collection, which I have curated over the last 10 years and is available
to faculty and students for educational purposes. This will further act as outreach
for the collection, which is an amazing high-quality resource for faculty and students
alike, with material that is copyright cleared for Mt. SAC educational use. These
lectures and power points can be used openly by faculty for both face-to-face classes
and password protected web pages to accompany their face-to-face classes or for
their Distance Learning courses. Each module will be faculty created content and
will be part of one’s regular and effective contact if used for Distance Learning

courses.
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Each intervention critical global intervention will apply at least to Art
History 1: Understanding Visual Culture and Art History 4, History of Western Art:
Pre History to Gothic or Art History 5, History of Western Art: Renaissance to
Modern, our most popular courses in art history would be able to utilize these
interventions. Yet, given the broad range of cultural interactions that encompass
the global, the application may be far more extensive. For example, if we took the
effect of trade and conquest in Mexico and Central America as mentioned above, the
modules may also be useful for Pre-Columbian Art History and The Art History of
Africa, Oceania, and Native America. Depending upon the critical interventions, the
corresponding courses covering like periods or issues would extend the application
of each. However, as I said earlier there is a large component of research just to
isolate which units would be most advantageous, because I did not study trade
routes as a possible transmission for culture in my Art History education. I will
consciously choose the intervention for the widest curricular application as I see
these as exceptionally important to the student exposure to global understanding
and critique.

The tangible product of this sabbatical will be producing a bound anthology
with a version of the working title The Global Art and the Practice of the University
Museum to be presented to the Sabbatical and Leaves Committee for the Mt. San
Antonio College Library, to be used for faculty preparation or potentially as a book
that could be used for student research to foster a more in depth knowledge of the
“global.” Additionally, I will prepare a précis that will detail the application of the

book to faculty as preparation to expose students to the possibilities to globalize the
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survey and the discipline of art history, but also as a place from which one can
construct museum assignments to local museums such as the UCLA Fowler, where
the notion of the global is on display as well as construct one’s own global nodes if
one has not had the exposure to this critical discourse. The three critical
interventions will also be made available through a Mt. SAC portlette, Group Sites,
which is password protected and allow members to share documents, message
group members, and allow them to participate in a group bulletin board. I would
like to make these materials available by exchange, wherein a faculty member can
gain “open” access and use of the resources posted on the Group Site, if they
contribute something that can be used openly by faculty to globalize art history
education at Mt. SAC. The reason for exchange is that I would like to build a
database for multiple critical interventions, while developing a global
knowledgebase and fostering a respect for the open exchange of expertise. For
example, Cristiana Hernandez is an expert in Pre-Columbian and Ancient Roman Art
History, while Ellen Caldwell is an expert in Contemporary Africa, as a faculty we
can build an understanding of the global in our individual areas of expertise and
share that material so that the students can benefit from all of our knowledge. We
have a large number of adjunct faculty who have expertise in other areas and we can
all contribute for richer curriculum. In effect, I will be seeding and building a
database of critical global interventions that can be openly used by faculty to benefit
student education on campus. Dale Vickers has acknowledged that this is something

easy to set up immediately (email in appendix of proposal).
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Lastly, the Department of Art History has welcomed this project and will
offer me a 1-2-hour special department meeting to present the completed sabbatical
materials. At this meeting, I will distribute the précis and demonstrate the critical
global interventions as posted on the Group Sites, culminating this project of many
years by bringing it to the classroom and empowering the diverse perspectives of
our students.

The Value of this Project to the College, to the Faculty, and to the Students:

Throughout this proposal, I have included reasons why I think that this
project is of value to our institution, our faculty and our students. However, in light
of recent events, I would like to say that developing an understanding of the global, a
proficiency in critical thinking, and an empowerment of our students’ voices, we are
working toward building and strengthening our values and democracy as a whole.
Because faculty have not yet been trained in thinking about the introductory Art
History surveys as global, the fully constructed critical global interventions will
make informing students about global arts and critical thinking into the classroom
rather easy. Additionally, the students will benefit from the latest ways we
approach Art History to help educate and develop critical thinking skills about their
world today. These are not just historical interventions, but an example of critical
inquiry into the structures we have traditionally accepted and how they (we) can

“imagine them otherwise.”
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Statement of Purpose

The purpose of this sabbatical was realized as proposed in the abstract for the
Sabbatical application and is the same as the Abstract of Sabbatical Leave: “This
inquiry provides critical global interventions into traditional approaches to the art
history survey that spurs critical thinking and globalizes how we see Western
culture.” The project culminated in an introductory faculty guide for preparation
and developing teaching modules for a more globalized introductory art history
curriculum and demonstrates how to use materials from the literature review. The
initially developed anthology, Global Art and the Practice of the University Museum, is
introduced to students for understanding better how to globalize thinking. Three
complete critical global interventions were developed that may be used by faculty
for course content as in-depth global interventions into Western Art History on a Mt.

SAC Group Site.
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Report of Sabbatical Activities
Academic Year 2017-2018

For Sandra Esslinger

Over the years it has become ever more apparent that culture has shifted
from the localized nation state to the global. With such a cultural shift so has the
academic perspective in Humanities and Social Sciences shifted their framing. This
signals a change in how we know and make our worlds and how we gain knowledge
about the world in which we live. In essence, a paradigm shift in how we study and
understand Art History is in effect. It is not reflected in our Course Outline of
Records (CORs) as prescribed by the California Community College Chancellor’s
Office but is at the core of current research. Our students are coming to us having
experienced the world through a global paradigm--one that is not only economically
but also technologically driven. To keep the Humanities and Social Sciences
relevant, we need to adopt and adapt to these new perspectives.

This is a new area of inquiry for me, which is a further development of my
PhD studies with Donald Preziosi, a world-renowned critical theoretician who
brought to art history the critical and theoretical basis of post-structuralism, post-

modernism and deconstruction. From this post-colonial theory, the global focus has
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developed. However, the issues of the global have developed as fast as our trade
and technology have developed. As a paradigm shift for the way we interpret
culture and art, it requires becoming familiar with a new discourse.

As a project, this has contributed to a better and more in depth
understanding of what it means to be inclusive in the classroom setting. I have
developed the interventions and feel that they are the most appropriate way to
slowly and effectively breach the change within the classroom. In a way, the
interventions represent what, at the moment, are the best of all worlds critically
within the pedagogical frame. Students, prior to attending community college
generally study the traditional structures of Western/World History where the
story begins in Mesopotamia (Asia Minor) as the birth of civilization, moving to
Ancient Egypt (Africa), ‘progressing’ to Ancient Greece, then moving on to Ancient
Rome and through the European continent and progressing West until arriving in
the United States where the story often concludes. The values of Empire, progress,
Christianized society, canonized ‘high’ art works, Western culture, nation states,
democracy, freedom, and individualism are all imbedded as biased western values
in the stories of histories we tell. It is a process of exclusion rather than inclusion
and replicates the assumptions of colonialism and, perhaps, enacts an intellectual
practice of colonialism by perpetuating these ideas. Colonialism exercises power
over those who are conquered, as colonial intellectual practices turn a blind eye to
those who are not the empowered few.

In fact, what I have summarized above is a set of lectures that I already give

at the beginning of all of my survey courses so that the students can see that there
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are other ways of imagining history. There are ways in which students can envision
their own subject positions into the historical record since diversity is at the heart of
our Mt. SAC college experience.

The importance of thinking about the survey in other ways began with a
conference I co-Chaired at the UCLA Fowler Museum to commemorate their 50t
anniversary in 2013. Since my field of historical expertise was Nazi Propaganda, |
had had little exposure to the questions that were being asked about how to exhibit
global artworks. The discussion that took place at the conference drew into
question the way the survey was approached since the museum is an educational
institution, which also imparts ways of knowing and understanding art works. Out
of the conference grew a proposed anthology, Global and World Art in the Practice of
the University Museum, that Jane Chin Davidson and I co-edited and is discussed,
subsequently. I believed this anthology would provide significant global meaning
for students.

The Faculty Guide that is part of this Sabbatical Project is an overview of the
project and summarizes the research and issues at stake. It is a more detailed
overview of the academic framing but is very similar to the Sabbatical Report from a
slightly different perspective. I am writing this report with the idea that the Faculty
Guide elaborates on much of what is outlined here.

I would like to say that it seemed logical under these circumstances to
combine journal and body of the report as it evolved chronologically as many of the

insights came through the process.
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Fall Semester (September through December) 2017

When this sabbatical was proposed, I had foreseen that [ would be doing the
final editing of the book, Global and World Art in the Practice of the University
Museum and would write the final chapter to the anthology, both of which were
completed during Fall semester. This took a great deal of time during the first
semester as contributions came in unevenly for the final okays from the publisher
while I was finalizing my contribution as well. The book was released in 2018 by
Routledge.

During this time, I also began my research working through the literature
that was cited by my contributors in the book. However, my sabbatical project was
not fully aligned with the anthology as the anthology focused on the university
museum, and I needed to broaden my focus. I found texts in theoretical views of
geography, history, sociology and art history discussing the mythology of
naturalized concepts we use to structure our history, pointing to the hegemony of
the systems and the Eurocentrism. These all became important in identifying what
concepts the interventions must disrupt or critically call into question. I have
outlined these concepts in more detail in the Faculty Guide, which is much like an
expanded Sabbatical Report, wherein it became apparent that in most
interpretations these naturalized concepts that we accept such as ‘progress’ and the
entity of ‘nation state’ as a cultural unit are tied to a Eurocentric notion of culture or,
if you will, cultural supremacy. This gave me the foundation upon which to build

the interventions.
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In identifying these concepts, | authored the Faculty Guide to Interventions
as this is the key to making interventions that are successful. However, the ideas
and concepts are complex, and they needed to be isolated and simplified. It became
clear that this would be a daunting task for faculty because most of us were not
trained in this matter, but also it was challenging for students because of the
complexity of the issues. The interventions needed to be carefully selected, they
needed strong scaffolding such as accessible articles that dealt with the topic, and
they needed imagery that would go with it. It was challenging to find accessible
articles that dealt with these issues, because they are new and part of the cutting
edge of research. They must be articles that supported the intervention for the
faculty, while also being accessible enough to allow a faculty member to guide the
student’s reading. Such articles tend to be addressed to fellow researchers not
students. Thus, once I isolated a list of possibilities, [ had to search for materials
that would be accessible and meaningful to first- and second-year college students.
The interventions that I identified at this time were as follows.

Intervention #1:
Oliphants in the Eleventh and Twelfth Century Mediterranean

The first intervention takes place in Eleventh and Twelfth Centuries and looks at the
Mediterranean trade routes that link Islam and Christianity, the Middle East, Holy
Lands, Byzantine Empire, and Crusades. Oliphants, ivory horns made out of
elephant tusks, are not typically discussed in art history texts or seen as part of the
canonical works of the discipline, possibly because of the difficulty of locating the
specific site of production or a specific producer, which follows that a stable

meaning cannot be ascribed with certainty. They are portable objects that do not
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have one home or one audience. They were gifted and to whom they were gifted is
also unclear; however, the Oliphants today have found homes in church treasuries
and subsequently in museums. The decorative program is a combination of Islamic
and Byzantine imagery; the technique of ivory carving comes from Fatimid Egypt
and became part of Christian collections of luxury objects. Through trade we can
look at the significance of these objects taking into consideration that they are
objects that were intended to be in motion and to transfer hand-to-hand among the
varied audiences of the Mediterranean.

[ utilized this intervention to make explicit what our traditional expectations
for a work of art and what our cultural beliefs of characteristics that constitute
works of art were. To engage the expectations in a discussion with students, I
provide an analysis of an encyclopedia entry so that the encyclopedia entry can be
contrasted with the global approach. Because these are students who are new to
the discipline, it was important to give them an understanding of the traditional
analysis so that they could see that the global approach was, in fact, critiquing the
traditional approach with the underlying assumptions that have been in play for
centuries in art history.

It is my contention that if students can see that there are multiple approaches
and perspectives a person can embrace that they will be enlightened that their
voices and perspectives can be academically empowered, as well. I believe that
empowering the student is a core value at Mt. SAC.

As complex as this intervention is through following the method of inquiry

modeled by this analysis, I was able to isolate a project in which the students could
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follow a trade route that allowed the Vikings to be buried with Islamic fabrics from
the same time period. This facilitates the student’s active use of the paradigm.

The intervention could be used in the following courses: AHIS1 (Introduction
of the Visual Arts and Art History), AHIS 4 and AHIS 4H (History of Western Art:
Prehistoric to Gothic), AHIS 8 (History of Medieval Art and Architecture), AHIS 13
(World Art and Visual Culture), and Huma 1 and Huma 1H (The Humanities and
Human Experience). We have discussed a potential course on the art of the middle
east in which this intervention could be very useful, demonstrating that the cultural
influences are multidirectional.

Intervention #2:

Vermeer’s Hat

Or

What does a Delft beaver fur hat have to do with finding an expedition
trade route from Europe to China?

[ identified this intervention, as I read the book of the same name by Timothy
Brook and realized that the second chapter would be ideal as a demonstration of a
global approach. This intervention addresses the Dutch Baroque period through the
analysis of Vermeer’s Officer and Laughing Girl, a canonical image. However, to
show this approach in stark relief, I found that contrasting an analysis from a
ubiquitous textbook would show how one typically interprets a work of art—
moving from larger to smallest concentric circles of scope in the interpretation.
Utilizing Brook’s focus, the metaphorical or graphic way of viewing his approach
was more like dropping a rock in a pond and watching the ripples work their way

out to the shore. His view is more one of broadening and enlarging meaning, not

putting ideas into a silo of the nation state or period. Omitting multiple viewpoints
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is disempowering and demoralizing, which is why the global approach is so
powerful. Controlling meaning undermines potential impact; and from Brook’s
analysis, we see that that impact was significant and morally repugnant. By close
visual analysis, Brook traces the hat depicted in the painting and traces the
acquisition of the raw materials to make it. The analysis takes the audience from
Delft, Holland to North America, on to the French exploration for a route to China
that was financed by trade of guns and beaver pelts with the Native Americans that
damaged culture and people.

From this, students are prompted to visit the Norton Simon Museum in
Pasadena where they can experience original Baroque art works and follow a global
object represented within one of these paintings in an attempt to map out a
potential inquiry to be modeled after the Vermeer’s Hat analysis.

This intervention could be used in the following courses: AHIS1
(Introduction of the Visual Arts and Art History), AHIS 5 and AHIS 5H (History of
Western Art: Renaissance through Modern), AHIS 11 and AHIS 11H (History of
Africa, Oceania, and Native American Art), AHIS 13 (World Art and Visual Culture),
and Huma 1 and Huma 1H (The Humanities and Human Experience).

Intervention #3:
The Museum as a Global Node: Whose work of Art?

In an unexpected turn I realized that the chapter I wrote for Global and
World Art in the Practice of the University Museum, “Other possible worlds: the global
university museum and its subjects,” would be a great and accessible basis for this
global intervention. After I wrote the chapter and was writing the Faculty Guide for

this project, I realized that the museum is a place of trade on many levels—objects
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are exchanged and traded, ideas are exchanged and traded among museum curators
and the subjects who visit the museums and ideas are exchanged and traded
between and among cultures, especially in this globally structured museum.
Although the idea of the museum as representative of a node on a trade route might
seem a bit abstract, the UCLA Fowler Museum is truly representative of the cultures
that come together in one of the biggest nodes of global trade, The City of Los
Angeles. We need awareness of the major Port of Los Angeles, the enormous
amount of international air traffic, and Los Angeles as the end recipient of the
transcontinental rail system. Early on The City of Los Angeles had become global.
What added to this wonderful idea to make this chapter, “Other Possible
Worlds,” the basis for an intervention was that the director of the UCLA Fowler
Museum, Dr. Marla Berns, contributed a photo essay to the anthology which
provided a brief history of the museum and memorialized the Fowler at Fifty
exhibitions. The two chapters paired and became the basis for this intervention.
Sometimes there are examples that are just hidden in plain sight, as the UCLA
Fowler is internationally recognized as a museum that utilizes global museum
practices rather than the ubiquitous colonial model that can be found in most
museums. The UCLA Fowler is in our own “backyard,” where students can visit and
experience the global museum in practice. This intervention found itself a
comfortable conclusion regarding global arts and museum practices in today’s
contemporary museums. Because one area of my expertise is museum studies, I
became aware that most students will not have the opportunity to view techniques

of display as their object of study in art history, let alone the idea of global display
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techniques, which is only a nascent area of study at the moment. However, museum
practice is a concrete way of looking at art history. A visit to the Fowler offers Mt.
SAC’s diverse student body an understanding that there are ways of empowering
culture not only in reimagining history writing but also reimagining display. I
realized that this visit could be used as part of an intervention.

This intervention could be used in the following courses: AHIS1
(Introduction of the Visual Arts and Art History), AHIS 5 and AHIS 5H (History of
Western Art: Renaissance through Modern), AHIS 11 and AHIS 11H (History of
Africa, Oceania, and Native American Art), AHIS 13 (World Art and Visual Culture),
and Huma 1 and Huma 1H (The Humanities and Human Experience).

Spring Semester (February-June) 2018

I began the Spring Semester by working on the actual interventions.
Unfortunately, I felt this pulled me away from learning in more depth about the
issues that I had begun to understand. The problem with sabbatical as it is
conceived at Mt. SAC is that after many years of teaching, we begin to become
reinvigorated by research and the new concepts to which we are exposed, then we
must redirect to produce the product delivered to the committee. Knowing that I
had to produce finished works—I needed to stop the research and begin formalizing
the project if I were going to fulfill my commitment to the college. Additionally, it
should be noted that these interventions are not representative of my unique
research and ideas but are a pastiche or collage of research I have pieced together

for a pedagogical unit. The sources are placed at the introduction of the
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intervention as quotes and citations are not used in the subsequent project lecture
notes.

I began working backwards in history with the UCLA Fowler Museum’s
celebratory exhibition of the Fowler at 50. 1 drafted the module, which I think at its
core makes a wonderful conclusion for the concepts that the “global” represents.
The UCLA Fowler museum is a microcosm for the global trade node in the
metropolis of Los Angeles, where international trade and migration are rich and
formative. The UCLA Fowler has made the museum a humanistic laboratory in
which different modes of display are experimented. It offers not only a
contemporary example of global approaches but also an accessible venue for our
students. This intervention not only required that I work through synthesizing
ideas and in essence pull the materials together in an original way, but also required
securing the copyrights for the PowerPoint. In addition, I contacted the Field
Museum in Chicago for permissions and that took several. Ultimately, because of
past employment in the publishing industry, I thought to go through press relations
and did received images and copyright clearance.

After drafting the intervention for The Museum as a Global Node, | turned to
the intervention for the Baroque period, the aforementioned Vermeer’s Hat. This
was easier to draft because the example was straight forward and painted a rich
picture of the differences in approaches for the students. It was fun to be able to
link some of the things that are happening today with our consumer economy of
luxury items to the impact of the beaver felt hat in the painting. I believe that this

intervention will resonate well with students. Additionally, it provided a perfect
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opportunity for the students to visit a museum and try their hand at this kind of
analysis. A visit to the Norton Simon Museum, which is free to students with a
Student Identification card, has a high-quality collection of Baroque still lifes rife
with objects or materials from outside of Europe. Therefore, I constructed a
museum assignment around this intervention, which could later be linked to a trip
to the UCLA Fowler museum where they could compare the differences in
exhibitioning practices.

In addition, [ was able to put together a power point for the lecture of a
combination of Artstor, public, and Mt. SAC licensed images. All images are cited for
the convenience of the professors who may want to adopt this material. This power
point is fully licensed by Mt. SAC and is on a Mt. SAC PowerPoint template. The Mt.
SAC licensed images that are now on shared shelf is a curatorial project I have been
spearheading for about 10 years and has been over the last several years supported
by the library. It was wonderful to find that we have such a complete set of images
for this very diverse intervention. (As can be seen from the Field Museum, it may be
impossible to secure copyrights when needed. And even when I am so fortunate to
find a willing donor like the UCLA Fowler, it takes time and is not something likely
to be done in the middle of a semester.)

The last intervention that I formalized is actually the first module in the
series. I delayed in doing it because it was the most complicated and required an
interweaving of materials from many sources, none of which were addressing the
Oliphant as the main topic. It was a collage of ideas and texts but ultimately pointed

to some of the more fundamental assumptions of art history and proved to be a
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solid introduction. I also had a little more trouble with this intervention, because
imagery was difficult to find and sparse within our collection. This was an
education in itself. We need to make our image collection more robust in this area—
there was only one Byzantine silk, only partial details for the palace mosaics I was
using, and only two Oliphants to work from. Since [ was moving away from the
canon of art history, there were few images available even in the overall ArtStor
collection. Of course, this problem also illustrates the fact that those who produce
our teaching materials are not, yet, working with a global consciousness. From my
point of view and responsibility to this, I need to look into alternative suppliers for
images.

There was an additional deficit in our teaching resources in the college that I
found surprising and that would benefit many disciplines if we can secure them,
which is that we have a very limited collection of historical maps. Maps for trade
routes were uncommonly difficult to find. [ had to resort to using the internet and
citing my sources to get maps. This was rather frustrating since there did not seem
to be great historical maps posted online. Admittedly, I am not sure that every map
I posted had copyright clearance for educational use. I have noted ton the slides if I
was unsure if they were in the public domain.

Summer 2018:

I utilized the Summer in order to finalize my copyright clearances with UCLA
Fowler, to edit the modules, put together the final PowerPoints, download high
resolution images, scan or download the articles and selections for the modules and

faculty guide, and upload the module onto a Mt. SAC faculty group site.
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The finalizing of the report took several calls to IT. I had to figure out how to
merge all these files, including PDF’s into the document, print the color and black
and white copies separately, and make certain that for all these different
components had page numbering that worked. I am now relatively updated in
creating a large master .pdf document from documents out of several different

programs.

Conclusion:

This sabbatical was a wonderful opportunity to become familiar with the
new paradigm of globalizing art history. I have just begun to scratch the surface of
the discourse and see a great deal of value in an inclusive and empowering structure
for students. [ am also pleased that I have a few modules with which faculty can
experiment and potentially convert into an adapted form for Distance Learning
classes.

There were challenges that were unforeseen with the project, which involved
finding copyright cleared images and maps with the quality and quantity desired. I
became aware of the intense amount of work needed to find or access materials that
were global in their theoretical trajectory, especially when you are new to the
discourse. Many of our journal resources have delays before they are fully
accessible, so cutting edge materials are not always available. The infrastructure,
text books, image collections and even databases do not support teaching in this

manner the way a more traditional approach is scaffolded. Furthermore, it is
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relatively impractical to become an expert in multiple cultures and periods when
one is teaching such a heavy load of courses.

Generally, academe does not support a collaborative model of intellectual
practice. However, the only way the shift to the global is going to be achieved in the
broader art history survey courses is if the infrastructure shifts to support a
collaborative mode of teaching and the faculty work together to build shared
resources that are derived from areas of expertise. Furthermore, the Course
Outlines for the CIDs at the State level are conventional and at this time only
interventions can be done. A paradigm shift would mean that we no longer would
be teaching to periods, styles, or nations, which is how the majority of Art History
courses have been organized.

This is a shift that will happen over time and ultimately will be important for
educating our students to multiple viewpoints, cultures, and meanings that are
empowering not only our students but greater society. In the meant time, I was able
to find interventions that would be applicable to twelve of Art History and
Humanities courses. I believe that the interventions contribute to a wide array of
courses and would also be applicable to courses in history and cultural
anthropology, as well.

Finally, please note that a Works Cited page for this project is part of the
introductory Faculty Guide that you can find within the project, itself. A larger

bibliography is attached to the Sabbatical Application.
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Abstract of Sabbatical Leave

The purpose of this sabbatical was realized as proposed in the abstract for the
Sabbatical application: “This inquiry provided critical global interventions into
traditional approaches to the art history survey that spurs critical thinking and
globalizes how we see Western culture.” The project culminated in an introductory
faculty guide for preparation and developing teaching modules for a more
globalized introductory art history curriculum and demonstrates how to use
materials from the literature review. The initially developed anthology, Global Art
and the Practice of the University Museum, is introduced to students for
understanding better how to globalize thinking. Three complete critical global
interventions were developed that may be used by faculty for course content as in-

depth global interventions into Western Art History on a Mt. SAC Group Site.
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