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l 
STATEMENT OF PURPOSE 

The main o~jective of this sabbatical project is to create new pathways for music majors in 

a community college setting that prmi.de clarity of programs, foster growth and retention in the 

programs, and guide students toward specific music careers upon completion of the programs. To 

this end, I created a set of two-level certificates. The first level welcomes all potential music majors. 

The second level focuses on specific skills and knowledge for music careers, including music 

education, music performance, and music therapy. By breaking down the general music associate 

degrees (ADT and AA in Liberal A.its) into more approachable, easier to digest, and shorter 

interval certificates, music students can onboard, continue, complete, and transfer with more ease 

and support The music department believes these new programs "ill improve success rates of 

completion and transfer in music. 
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students are seeking one of three specific music degrees: music education, perfonnance, or therapy. 1l1e 

limited number of units in the AA-T, as designated by the State, does not allow the department to modify 

the degree lo meet Mt SAC students' needs. Since being aware of this discrepancy two years ago, music 

department faculty members have expressed interest in modi(ving the AA in liberal Arts degree lo assist 

our students in successfol transfer. Howe\'er, without detailed and well-researched infonnation, discussions 

7 have been tenuous. 1l1is semester, with the aid of exceptional sen,ice to college release time, I researched 

l the missing link between our degrees and those students are in pursuit. I compiled a database that revealed 

the need of at least seYen new courses in order for our students to transfer with all of the required lower 

l diYision courses (Appendix A)., These seven courses can be taught by our current faculty members. I also 

] researched the career opportunities of an AA in Lberal Arts degree, which resulted in mostly parl-time 

music education jobs (in contrast to full-time teaching jobs with a bachelor degree). Additionally, I 

researched career opportunities in music therapy, which proves lo be a bright outlook on O * NET. 

Given the particular career focus of our students, we - the depart1nent of music - believe that. having lliree 

] 

J 

separate tracks that lead to specific bachelor programs at transfer institutions is preferable to, and more 

palpable than, a general liberal arts degree in today's economic climate. By creating three new tracks that 

are career-focused, new courses that articulate with CSC lower division courses, and a smooth guided 

pathway to specific bachelor degrees in music, Mt. SAC students will cenainly have a leg up upon successful 

transfer. 

J RESEARCH & METHODOLOGY 

To ensure that the new degrees and courses will be accepted at the three most popular transfer institutions, 

J I ",ill initiate contact, have regular communications vvith, and ,-isit five transfer institutions: CSU Fullerton, 

Long Beach, and Northridge, as well as Arizona Slate liniversily and Montclair Stale University. I will 

J 
, Please see Appendix A for a listing of required lower division courses in the three proposed degrees. All new or 
modified courses are in bold. 
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music appreciation for music majors; 

three different diction classes for vocalists; 

orchestral literature; 

two levels ofjazz theory; 

two levels of composition workshop; and 

music production and pcrfonnance. 

Music Therapy <Appendix A· Iablt> a) · 

Presently, there are nvo bachelor-det:,'Tee granting universities in the state of California tlrnt are members of 

the Music Therapy Association: University of Pacific (Stockton) and CSFN. The music department has 

successfully trained a handful of music students who transferred to CSUN in the past five years, tl1ough 

these students lack required lower division courses upon transfer. Given that only one CSr oilers a 

bachelor in music therapy, I included two notable out-of-state bachelor degree granting institutions in my 

database: Arizona State Fniversity and Montclair State University in Kew Jersey (both are public 

institutions). 

For this track, the ML SAC music department. lacks two to nine courses, depending on the institution's 

transfer institution. TI1ese include: 

an additional level of keyboard skills; 

introduction to music therapy; 

various music therapy labs, methods, and practicum courses; 

music composition; 

instnunental techniques, and 

perfonnance pract.icum. 

• Proposal Appendixes are not present in this report as all Appendixes in this repm1 are new and revised. 
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l of students (from program entry to completion of program requiremen1s) and 1he 1ransition from program 

completion to further education. 

l James Jrviue Frnmdarion 

One of three major grantmaking initiatives of.James Irvine Foundation is postsecondary success (the other 

l 
l two are: "career readiness and living-wage work," and "worker voice and influence.") In the area of 

"postsecondary success," the foundation has prm-ided grants for a variety of projects aimed to "support 

regional partnership among high schools, community colleges, and California State UniYersities to stmcture 

l 
l seamless transitions between institutions." I seek lo engage foundation leain members and 6rrantees who 

were and are involved in these programs in order to adopt new and adapt current methods to implement 

1 
the three ne"'' pro6rrams. Specifically, I ain interested in initiating a two-plus-two pro6rram for transitioning 

between ML SAC and four-year ins1itutions. 

SCHEDCLE 

Angnst-Octoher 2018: 

contact administrators ai1d facuhy members al CSC, ASU, and MSU to begin communication, and 

to obtain syllabi and degree infonnation; 

cont.act NASM t.o seek guidance for possible accreditation; 

contact.James In-ine Foundation to seek support to partner with the three CSCs to establish a 2+2 

program in the three dq,rree tracks; 

work with researchers at CCRC to set-up criteria and methodologies to track new guided pathways; 

1\owmbcr 20 I8-March 20 I9: 

visit classes, talk lo instn1ctors, counselors, and administrators; 

write new curriculum and degree requirements; 

present new courses and degrees lo ML SAC music department.; modify as needed for approval; 
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education-the three decades following ,vorld ,var Two-music programs increased and expanded in 

American colleges and universities as a result of derisive efforts by philanthropic foundations to increase the 

supply of professional musicians, regardless of de1mmd. 111e consequences since implicate inequalities in 

access to music education and "high-qualicy works of an," as well as a starkly rac-ially and economically 

segregated non-profit field of professional musicians. TI1e smnmary of the 2008 RAND Corporation report 

"Cullivating Demand for the Ans: Arts Leaming, Ans Eng-agcment, and Stale Arts Policy" opens Vl~th this 

statement: "Despite decades of effort to make high-quality works of art accessible to all Americans, demand 

for the arts has not kept pace with supply. Those who participate in the arts remain overwhelmingly white, 

7 
7 educated, and affiuenL" How, then, can !he music department al Mt. SAC reconceive its objectives to 

address the economic and racial challenges faced by professional musicians today? 

Community colleges are model higher educational institutions that link workforce opportunities 

I Vl~th historically underperforming student populations. By creating tlirce separate career-focused tracks that 

ar!iculatc Vl~!h bachelor-degree granting institutions, Mt. SAC music departmen! will become a leader

] 
among community college music programs, state- and nation-wide. 

J 
REFERENCES 

J Two leUers of recommendation Vl~ll accompany the application. One from the Carroll and Milton 

J 
Petrie Professor of Music at New York l!niversity, Dr. Michael Beckennan, and another from Professor of 

Music also at New York University, Dr. Suzanne Cusick. 

J 
J 
J 
J 
J 
J 
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l musicianship, as well as prepares the sh1dent for a vi~de range of music careers in teaching, 

performance, therapy and related fields in music. The descriptive titles oflevel two certificates 

specify the career(s) the sh1dents are in preparation for, and the different music baccalaureate 

degrees available in the three most transfer-to California St.ale l:niversities: Fullerton, Long Beach, 

and Northridge. Multiple level two certificates may be obtained simultaneously. 

Aller many departmental discussions during the 2018-19 academic year, the music faculty 

7 a6•Teed on the creation and implementation of the two-level certificate progr,1.m instead of degrees. 

l The rationale is as pragmatic for students as for the department. As stated, students should be able 

lo recognize instantly the educational expectations of a two-tiered certificate sequence. For the

7 department, faculty members "~II be able to modify each career program as needed in the fnhire, 

l without re-writing a high-unit degTee. 

Cmrently, Level 1 Music Studies and all necessary courses to be modified are at stage 5 or

] 
above. Level 2 ce1tificatcs and all necessary courses to be created and modified ,~~l be reviewed 

_J for final approval by the department, and submitted to the Educational Design Committee in the 

2019-2020 academic year. 

J 
For details of each level and type of certificate, please see Appendixes H-L. (Music 

l composition is not included as the main composition faculty member would like to create this 

J 
certificate.) 

J II. MUSIC I~ HIGHER EDUCATION 

J Music students in community colleges face a peculiar challenge today. Music curricula in 

the music baccalaureate degrees, in particular in the lower division courses, have remained similar, 

if not almost entirely the same, since the late 1920s; yet, the types of music careers have 

prolif crated since. \Vhether pursuing a certificate or an associate dq,>Tee in music, music students 



l 
l In this portion of the report, I provide three insights into understanding the knowledge gap. 

First from my reading of the National Association of Schools of :Music [NASM] reports, 

attendance of the NASM national conference, and communication '"'1th NASM members, I offer a 

I brief history of how music curricula remained mostly untouched. Second, from my research on 

how current performing arts institutions function in relation to a changi.ng economy that relies ever 

more hea,1ly on private palronage, I question how music cun-icula can better address the 

patronage system current and future musicians are and "111 partake in. Last, I compare and 

contrast the racial and ethnic diversity of the music student body and faculty members surveyed by 

NASM in the past 29 years; and, I compare and contrast higher education demographics ,,1th 

l 

-] 

those in American symphony orchestras, surveyed by the League of American Orchestras. The 

data revealed that the fastest change in race and ethnic diversity are in the student body and 

musicians of the orchestra, and the slowest is in the board rooms of the orchestras; though the 

change is largely driven by students and musicians from Asian and Pacific Islander backgrounds. 

J Given these three perspectives, I conclude not ,~1th suggestions and recommendations for 

the music department, but with more questions than I began ,~1th a year ago. 

J 
J :\A.SM and the Standardiwtion of \fosic in Higher Edncation 

J 
Much of the professionalism of music in higher education is linked lo the fi.mction and 

work ofthe organization National Association of Schools of Music INASMJ. NASM is an 

J accreditation organization for music schools of postsecondary education, ,,1tl1 some exceptions. Its 

influence, power, and impact. have been immense in the C.S., in particular with respect to 

J 
postsecondary music curricula. As a peer re,1ew accrediting organization, its role is lo align the 

J indiv1dual goals of each school to common standards. For example, the uniformity of music 

j cunicula was one of the main goals of NA.SM in the 1920s; they included "uniform entrance 

J 

https://changi.ng
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in jazz studies, and guidelines for programs that combined sh1dies in music and business. A few 

ne,,,, hot topics of the 1980s were the study of chamber music activities, degrees in pedago6•y and 

music therapy, and community educatjon. In the early 90s, there were concerted efforts to address 

l "diversity and multicultural issues," specifically "tl1e issue of minority access" inJuly 1994,, when 

7 "President Miller encouraged patience and continued effort, asserting that 'we can make a 

difference."' As noted in tl1e opening of this part of the report, most changes in music cmTiculum 

I have been the creation of additional progr.tms rather than a change in tl1e core baccalaureate music 

degree (that is the 80% comprised of theory, history, literature and performance courses). 

Since Mt. SAC cannot change the core music curriculum as we must adhere lo the 

standards and requirements of transfer instih1tions, Mt. SAC students are unaware often of the 

) many career paths ahead as these courses are higher-division electives or not a part of the g·eneral 

music baccalaureate degree. 

J Sonprofit Performing Arts Sector and the Marketplace 

In this section, I provide a glimpse of the nonprofit music world through the lens of

J 
economics. Hypothetically, the two tem1s-nonprofit and marketplace-are antithetical. ,vlule 

J nonprofit implies the absence of financial gain, the current American economic marketplace 

J 
presumes profit to be the leading if not underlying oqjectivc in the exchange of goods and ser\'ices. 

Yet, the financial health of nonprofit performing arts institutions correspond ever more closely to 

J the business cycles of the market as these organizations rely increasingly more on pliilanlhropic 

J patronage, specifically the wealth of private donors and investment incomes within these 

org-dluzations. Today, almost all ,Vestem-based music making org-anizalions funclion with tl1e 

J nonprofit status of 501 (c) (3), and the third sector (aka not,.for-proiit sector) continues lo thrive in 

J contemporary socio-econoniic conditions. 

I 
j 
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1 The main consequence of a greater reliance on philanthropic patronage and management of funds 

is a h'I-adual shift in earned income balance from majority performance lo nonperfomiance. 

Key findings in relation lo orchestral finances from the League of American Orchestras 

l reiterate Flanagan's conclusions, that of the shift in balance in earned income during the past 50 

7 years: from majority performance earned income, to non-performance contributed income and 

7 

investment income. Additionally, within the category of contributed income, individual donors 

(tn1sl.ees and non-trnst.ees included) gave almost half of the field's contributed fonds in 2014. 

Examined closely, the "bottom line" revealed how total net assets followed the changes in 

investment income, once again, affirming Flaiiagcm's observation that the cost disease, aka income 

gap, can he overcome and fluctuates in direct response to the business cycle of the market. 

If these historical analyses signal how nonprofit pe1f omung arts organizations are to behave 

in the next decade, then how do we prepare Mt. SAC students for a plulanthropic patronage-based 

music making culh1re? \Vhat skills are missing in the core curriculum, and how do we incorporate 

J them without creating additional classes while adhering to state guidelines? 

Divcrsiry in Higlwr F,dnca1ion aocl Sauprnul Music Orgaoiza1irn1s 

In this final section, I demonstrate through various think tank reports, reports from the 

League of America.ii Orchestras, and the data gathered by ~ASM that the dcmoh•rnphics in both 

the supply and demand in the nonprofit music world has and continues to be predominantly, if not 

overwhelmingly, vvhite. ,vhat, then, is the role of a Hispanic-ser\'ing institution like Mt. SAC in this 

exclusive music landscape? 

At the Lum of the millennium, the R-\~D Corporation, an American-based policy think 

lank, was charged with the task of inveslihraling the state of performing arts since the 1966 

economic report by \Villiam Baumol and vVilliam Bowen: PerformingArts-171c Economic 

https://America.ii
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In tlw 89-90 rcporl , larnlly demographics· 

69.6% male WNH-, and 22.6% female 

WXH (92.2% total) 

3.5%, male black NH; 1.5% female ~H. 

after which all categories were less than 1%. 

(7 .8% 1\1W total) 

7, 7 49 faculty members surveyed 

2017-18 

57.1% male ,VNH; 27.2% female ,'1'NH 

(84.3 % total) 

3.5% male black NH; 1.2% female NH

J 
2% male Asian; 3% female Asian 

2.9% male Hispanic; 1 % female Hispanic 

(15.7% total)

j 
10,606 faculty members surveyed 

J 
J 

l 989-90, studmts' ctlmic cfon:actc1istirs· 

40.0% male WNH, 46.1 % female \VNH 

(86 .1 % total); 

3.3% black l\'H; 2.8% female black NH; 

2% male Hispanic; 1.4% female Hispanic; 

1.4% male Asian/Pacific Island; 2.8%fomale 

Asian/Pacific Island; 

(13.9% ~w total); 

Total of 50,837 sh1dents sun1eyed. 

Compared to the latest rep011 20 17-18· 

32.3% male \VNH; 30.4% female \VNH 

(62.7% total); 

4,. 7% male black; 3.3% female black 

6.4% male Hispanic; 4.4% female Hispanic 

2.5% male Asian; 3.4% female Asian 

102,940 students surveyed. 

• \VNH = vVhite, non-Hispanic 
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I 

Concluding Remarks 

In part one, I stated the outcomes of the project: six certificates in implementation. 

In part Lwo, I presented the historical context., and analyzed cun-ent consequences as resull 

of an outdated music cmTicula. My research and analysis are motivated by the need t.o understand 

how ML SAC-a Hispanic serving instihitions-fits in the larger network of music careers in 

contemporary society, and how current and future Mt. SAC music students v\rill navigate their 

careers. Admittedly, I do not have answers for questions posed in part two of the project summaiy 

Rather, I present new challenges, as my research and findings during the sabbatical period has 

informed a more comprehensive picture of the "economic opporhmities" for our music students. 

Accordingly, music famlty will need to discuss and debate goals and outcomes for the upcoming 

years as we meet new challenges and opporhmit:ies. 

J 
J 

J 
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l 
GUIDED 
PATHWAYS 
TO Mt. San Antonio College MfSA2fSU CCESS 

~v.San Antonio (.allege

l Guided Pathways to Success 
Application for 2019-2020 Funding 

7 
Application Deadline: Monday, March 11, 2019 

Funding Request For: □ Spring 2019 

l!i!Spring 2019 & Fall 2019 

□ Fall 2019 
D Fall 2019 & Spring 2020 

□ Spring 2020 

WhatisGPS? 
The Guided Pathways Model creates a highly structured approach to student success: 
A. Provides all students with a set of clear course-taking patterns that promotes better enrollment 

decisions and prepares students for future success. 
B. Integrates student and academic support services in ways that make it easier for students to get the 

help they need during every step of their community college experience. 

For additional information, please review the Guidelines for Guided Pathways: http://cccgp.cccco.edu/ 

l Project Summary 
Project Name: Onboardina New Music Students 
Project Start Date: Februarv 25. 2019 
Project End Date: Seotember 6. 2019 

Estimated Cost: S9.504 
Are you currently being funded by another source □ Yes i!!!No 

Project Lead Member: Tiffany Kuo ---'-------------------------
1dentify if you are: ~ Faculty □ Manager □ Classified Staff

J Team Members: Robert Bowen. Karen Marston. Martin Leuna 
Project Lead Ext: 646.379.5555 Email: tkuo14@mtsac.edu 
Division: Arts

J ~ =--------------------------
1mme di ate Supervisor Signature: Date: 

Guided Pathways Framework 

J Check all that apply: 
1. Clarify the Path: Create Clear Curricular Pathways to Employment and Further Education 

i!!! Cross Functional Inquiry 
College constituents (including staff, faculty across disciplines and counselors, administrators, 
and students) examine research and local data on student success and discuss overarching 
strategies to improve student success. College engages in broad, deep and inclusive discussion 
and inquiry about the Guided Pathways approach, framework and evidence. 
i!!I Integrated Planning 

College-wide discussions are happening with all stakeholders and support/commitment has 
been expressed by key stakeholders to utilize the Guided Pathways framework as an 

mailto:tkuo14@mtsac.edu
http://cccgp.cccco.edu
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~Assessing and Documenting Learning 
The college tracks attainment of learning outcomes and that information is easily accessible to students 
and faculty . Consistent and ongoing assessment of learning is taking place to assess whether students 
are mastering learning outcomes and building skills across each program and using results of learning 
outcomes assessment to improve the effectiveness of instruction in their programs. 

~Applied Learning Opportunities 
Students have ample opportunity for applied/contextualized learning and practice. Opportunities have 
been coordinated strategically within and/or amongst programs. 

Proposed Project: 
Describe expected activities, outcomes, and data to illustrate the need. (BOO characters maximum) 

Our main activity is to audition all incoming music students in order to place them into 
the appropriate academic music courses, including music theory, musicianship, and 
keyboard skills. These auditions will occur during the three dates of instrumental 
scholarship and vocal auditions on campus in Spring 2019. Based on precedence, we 
expect approximately 50 students during the three days of audition. 

The main outcome is to onboard all new music students (potential and self-declared) 
into the appropriate music classes, thereby onboarding them into a music pathway 
towards a certificate and/or degree before the start of Fall 2019. We will also 
encourage students to register and complete the STEP program in Summer 2019. 

Project Scale: 
Describe the potential to impact numbers of Guided Pathways students as defined in the call for 
proposal. Be specific about the number of students that will be impacted. 

The department typically receives approximately 60 new music students starting in the 
Fall semester. With the implementation of the new music Transfer Model Curriculum 
(TMC) and C-1D descriptors attached to the music courses in the TMC this Fall, 
incoming music students will have the option of beginning the music theory and 
musicianship sequence in one of two levels. The department believes that students 
are unequipped to make this decision effectively on their own. Furthermore, 
Counseling is also unequipped to make this determination as placement exams have 
been prohibited. To prevent confusion this Fall, the department has agreed 
unanimously to host auditions and diagnostic tests to assist students to register for the 
appropriate courses. Timeline attached. 
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Guided Pathways to Success Project Timeline: Onboarding New Music Majors 

Prqject Dates: February 25, 2019 to September 6, 2019 

$9,504 

Tiffany Kuo, lead member 

Robert Bowen, Marlin Leung, Karen Marston, I.earn members 

A1ts Division 

TIMELINE [team member names in brackets] 

March 2019 
1. Coordinate wilh music directors (Brnce Rogers, Gregory \Vhitmore, and Jeffrey Elhl\1ood) 

audition dates and times [Kuo]. 
2. Coordinate ·with keyboard instrnctor Ma1tin Leung, and brass instructor Karen Marston 

audition schedule, and audition requirements [Kuo]. 
3. Schedule appropriate times for theo11', musicianship, and keyboard auditions in 

coordination with ensemble audition schedules [Kuo and Bowen]. 
4,. \Vrite auclitjon repertoire and diagnostic exams [Kuo and Bowen]. 
5. Compose fliers and documents l.o communicate the importance of academic music courses 

for ensemble directors [Kuo]. 
6. Encourage students to enter STEP proh,ram [all). 

April 2019 
1. Email schedule to April scholarship students [Kuo). 
2. Host auditions (April l 81,, .5-9pm) [all). 
3. Grade diagnostic exan1s [Bowen]. 

May 2019 
1. Email schedule to May scholarship students [Kuo]. 
2. Email schedule lo Chamber Singers auditionees [Kuo]. 
3. Host auditions (May 23,rl, 5-9pm; and May 25,h, 8am-4pm) [all]. 
4. Grade diagnostic exams [Bowen). 

June 2019 
1. Email students audition results, and encourage all to enroll in STEP progran1 [Kuo) . 
2. Communicate ,,~th Counseling students' placement outcomes [Kuo). 

August 2019 
1. Assess effectiveness of spring placement [all]. 
2. Reapply for GPS fonding for Fall 2019-Summer 2020 [Kuo]. 
3. Research opporlunities for continuous .li.mding ,~a POD, FA, and other somces [Kuo]. 
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l Program Mid-Point Stabis Report: 
Fill in the following components: 

1. ITQI .ect Status: 

7 
7 
] 

J 

J 
J 

a. Have you encountered any obstacles that haYe made it dillicult lo achieve your goals? 

IZIYes I □ No 
If yes, please e.xplaiu. 

\Vhile our objectives were met, I would like to acknowledge that there's a lot of 
coordination among music faculty members and with counseling that are required for 
this project (and any foture projects of this nature) to succeed, continue, and grovv each 
year. For example, any on-campus choral and instrumental recruitment should be 
accompanied by onboarding pro6'Tamrning. Additionally, music faculty members should 
be involved in on-campus counseling events (e.g. STEP program). The obstacles are 
coordinating dates among faculty members, and ki1m~1ng which counselors l.o vvork with 
for potential music majors. 

b. Based on what you have learned thus far, ,~111 you need lo make any acljuslmenls lo 
complete the prqjccl proposal? ' 

□ Yes IZINoI 
If yes, please explain. Substantive changes lo a GPS proposal implementation ,~111 
require approval by the GPS Budget vVorkshop. 

c. ,vill you or have you completed the prqject as proposed? 

IZIYes I □ No 
Please provide an explanation. 
In May, we successfully hosted a foll day of auditions and placement exams for incoming 
and potential music majors. Several faculty members were involved and we completed 
the exams and grading. Additionally, two faculty members led information sessions 
during this summer's STEP program. All students who took the placement exams were 
placed into the approp1ia1.e music major courses this Fall. 
Looking forward, the music department l'1ll need lo plan how lo approach Spring 2020 
recruitment lo Fall 2020 enrollment. Much of this planning ,~11l require al least one 
designated faculty member lo coordination among the ensemble recrnitmenl actiYities 
and counselors. This position should include release time as it's an on-going 
responsibility. 
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JOURNAL OF COMPLETED ACfIVIT'IFS 

l Augi1s1-Scp\cmhcr 2018 

The primary objective of the first 5 weeks was: 

To research, read, and explore new ways of creating new music degrees and/or ce11ilicales 

that assist music students towards transfer. 

One primary source is the Community College Research Center at Columbia University [CCRC]. 

l During the 5 weeks, I completed the following tasks: 

I Read the CCRC website in detail. Downloaded several art.ides, and found the following 

journal articles published on CCRC to be most relevant to the sabbatical project: 

l "Strengthening Transfer Paths to a Bachelor's Degree: Identifying Effective Two-Year to 

Four-Year College Partnership" by Di Xu, Florence Xiaotao Ran,John Fink, David 

Jenkins, and Afet Dlmdar. May 2017, CCRC \Vork.ing Paper ~o.93 

"Stackable Credentials: Do They Have Labor Market Value?" by Thomas Bailey and 

J Clive R. Belfield. November 2017. CCRC \Vorking Paper No.97 

"Takes Two to Tango: Essential Practices of Highly Effective Transfer Partnerships," by 

J 
John Fink and Da,,idJenkins. Conmmnity C.ol/egc ReJicr-r; 2017, Vol.45(4) 294-310. 

J Afrer reading these articles, I made an appointment to converse with CCRC staff member 

J 
Da,idJenk.ins. Si.rice he was traveling, we talked 011 the phone. My o~jcctive was lo find out 

ifJenkins had suggestions for developing music curriculum, degrees, certificates, and for 

J new ways to create more eflective li-ansfor partnerships. Jenskin's main suggestion was lo 

J continue pursuing the Guided Pathway models. He highly encouraged me to stay engaged 

with the Guided Patlnvay program. I asked if he would be interested in partnering in 

J researching a music deb>ree topic together, lo vvhich he declined. 

J 
, 

J 
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Additionally in October, I also researched one out-of-st.ate college, Grand Rapids in Michigan, as 

l its chair of the department serves as the president of the commun.iLy college division at NASM. I 

not.iced that Grand Rapids has one of the clearest music websites, is well organized, and well­

fonded. Given that I was allending the NASM conference in November, I reached out to the chair 

Kevin Dobreff. In our conversation we discussed our challenges, and I sought his opinion 

reg-Meling the benefits ofjoining NASM. His immediate reaction was that California community 

l colleges do not have lo belong to NASM given the system of transfer within the state. 

\'ovemi>er 201 8

7 I attended three conferences in November: Ame1ican Musicological Society (AMS]; National 

Association of Schools of Music [NASM], and Music Association of California Community 

College [l\1ACCC]. I will address each separately. 

• AMS: Beginning in November 2018 I serve on the Committee on Career-Related Issues 

ICCRI]. I attended three CCRI panels to understand the state of career opportunities for 

musicologists, and also to understand the larger landscape of music careers. My assessment 

from attending the AMS was, and still is, that higher educational institutions are nol 

providing enough information regarding potential careers for music majors. I address this 

issue in the analysis portion of the prqject sunm1ary. 
j 

• NASM: I attended specific sessions that pc1tain to community college challenges. From 

these sessions, I g-alhered that. most. community colleges encounter similar concerns, 

whether with students completing the program, transfer credits not being accepted, the 

excess demands of assessment exams at transfer institutions that render Lhe associate 

J degrees moot~ or repeatability. I also address these concerns in the report. Once again, 

given the high-unit demand of the associate dq,'Tce in music, students are allowed very few 
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l 

l I. One of the main goal of spring was to establish contact and begin a relationship '"~th the 

three most popular CSUs: Norlhridge, Long Beach, and Fullerton. vVhile I established 

contact with Northridge, I was unsuccessful '"~th Long Beach and Fullerton. 

CSC Northridge has the only music therapy degree in Southern California. The main 

faC;ult.y member for the program is Ronald Borczon. I had a long phone conversation "~th 

him in which I sought his advice on the creation of a music therapy certificate. He was 

l pleased, and assured me that if Mt. SAC completed the necessary lower division courses of 

the TMC along,~th courses that would benefit the students for the music therapy 

program, the potential student, given s/he is accepted, would not need to repeat lower 

7 di,~sion courses. vVith this information, I was able to complete the level 2 certificate, music 

therapy. 

• CSC Long Beach and Fullerton. I made multiple attempts to connect. with staff and faculty

] 
members at Long Beach and Fullerton. Specifically with Fullerton, I emailed Katherine 

_] Powers multiple times for a meeting on campus, to vvhich each attempt vvas lefr 

unanswered. Similarly v1~th Long Beach, faculty members were unreachable.

J 
II. The other goal was to incorporate suggestions from music department faculty members in 

J the creation of new degrees and certificates. At the March meeting, I presented a set of 

modilied certificate and courses. I broke down the degree into leveled and career-oriented 

J 
ce1tificates. See Appendix G. 

J • In April, I had obtained the GPS grant prqject fonding. In the April meetin,~, the 

J department officially approved Certificate of Music Studies, Level 1, with 13 units. See 

AppendixH. 

J 
J May-J1 me 201 9 

J 
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l CONCLUSIONS 

The main goal of the prqject,-the creation of new music-career-paths for music m~jors-was 

accomplished. \,Vhilc I beg-an with the concept. of creating ncvv degrees, I modified the project~ as 

well as adopted new research and discussions among colleagues to improve the original plan. 

7 Alternatively, I have created a two-tiered certificate program with multiple career-oriented options. 

The rationales for this change include: 

l • clarity for students and faculty members; 

l • ease of onboarding all potential music majors; 

• reward for continuation in the music program with a ce11ificale after completion of year 

one; 

I • more focus on specialized transfer requirements in year tw-o; 

• better guides for completion of the music program which equates to transfer success.

l These new changes were discussed among music faculty members throughout the sabbatical 

-I year, and agreed unanimously in depaitment meetings. The project brought renewed focus and 

interest in shepherding music majors through our programs.

I 
J SIGNIFICANCE &VALl:E TO MT. SAC 

J 
The music dcpaiiment at Mt. SAC currently oilers lwo degrees: AA-Tin music and AA in 

J 

Liberal A1ts with an emphasis in Music. vVhile the AA-Tis in compliance with State requirements, 

our students have found tl1e degree not eligible for their specific pursuits al. the three transfer 

institutions of choice (CSC Fullerton, Long Beach and l\'orthridge). The main reason for the 

disconnect between the AA-T and the bachelor degrees students are in pursuit of is that the AA-T 

J is a general music degree while almost all Mt.. SAC students are seeking one of three specific music 

J degrees: music education, performance, or therapy. The limited number of units in the AA-T, as 
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APPENDIX A2: MUS 160-APPLIED MUSIC DETAILED COMPARISON CHART 
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APPENDIX B: C-1D MUS 180 - ENSEMBLE COMPARISON CHART 
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APPENDIX C: MUSIC DEGREES AND CERTIFICATES COMPARISON CHART 
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APPENDIX D: MUSIC DEGREE COURSES COMPARISON CHART 
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APPENDIX D: MUSIC DEGREE COURSES COMPARISON CHART 55 
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APPENDIX D: MUSIC DEGREE COURSES COMPARISON CHART 57 
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APPENDIX E: MUSIC CERTIFICATE COURSES COMPARISON CHART 61 
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APPENDIX F: PROPOSED DEGREES & CERTIFICATE OPTIONS 
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Beginning Guitar 1 23A ,. 1 1 j 1 1 1 1- =-c __ l --~!= I 
Opera Scenes 0.5 33 0.5 I 0.5 0.5 

I 

MUS 

L : df- J[-J~-Diction for Voice 1 NEW 1- - - - J I 1 1u c-r---.11 - I 

Jazz Theory 1 NEW 1 1 1 
Composition 
Workshop 1 NEW 1 1 1 1. 1

-----ir--1r-Portfollo Prep 0.5 NEW 0.5 

Internship 1 NEW It '1 IL 111 ,;,1 J 1 1 1 1 1 1 

PSYC 
Intro Psych 3 1A I I J(ll!lgL 4 or R R R 
Intro to Child PSYC 
Psych . 3 15 
Intro to Child CHLO 
Development 3 6 
Language Arts 
and Art Media for CHLO 
Young Children 3 61 

L_ - ___ j

•c E JC~7 
LIL_ "1' 11 _ _.Jl,,....__J 
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APPENDIX G: PROPOSED LEVEL CERTIFICATES, COMPARISON WITH ADT AND CURRENT AA-T MUSIC 

Cl) 

Course Name 
#of 
units C-1D 
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Cl) 
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c( 

Cl) 
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C 
ca 
E... 
a... 
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1n 
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"iii 
::::, 

:iii: 
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c( 
c( 

Cl) 
u 
C 
ca 
E... 
0 ... -Cl) 
CL 

m 
u 
0 
>I u 
"iii 
::::, 

:iii: 
I 

c( 
c( 

C 
0 
:.:: 
0 
0 
C. 
E 
0 
0 

I u 
"iii 
::::, 

:iii: 
I 

c( 
c( 

C 
0
.:. 
ca 
u 
::::, 
"C w 
u 
"iii 
::, 

:iii: 
I 

c( 
c( 

>-
Q. 
ca... 
Cl) 

.i::. 
I-
u 
0 
::::, 

:iii: 
I 

c( 
c( 

C\I 

ai 
>
Cl)_, 
I ... -Cl)

0 

u 
"iii 
::::, 

:iii: 
I 

c( 
c( 

Cl) 
u 
C 
ca 
E... 
0 ... -Cl) 

CL ...-en 
C 
,.!.... 
Cl) 

0 

Cl) 
u 
C 
ca 
E... 
0 ... -Cl) 

CL 

m u 
0 
>I ... -Cl) 
(J 

C 
0
.:. 
"iii 
0 
C. 
E 
0 
0 
,.!.... 
Cl) 

0 

C 
0 
.:. 
ca u 
::::, 

"C w 
u 

"iii 
::::, 

:iii: 
I ... -Cl)

0 

>-Q. 
ca... 
Cl) 

.i::. 
I-
u 
"iii 
::::, 

:iii: 
,.!.... 
Cl) 

0 

u 
C 
ca 
E... 
0 ... -Cl) 
Q. 
u 
ui 
::::, 
E 

I 

Cl) 

ca -u 
;;::
.::.... 
Cl) 
(J 

C 
0 
.:. 
ca u 
::, 
"C 
Cl) 

u·u; 
::::, 
E 
I 

Cl)-ca u 
;;::
:.::... 
Cl) 

0 

Fundamentals 3 MUS 110 3 

MT1 3 MUS 120 3 

MT2 3 MUS 130 3 

MT3 3 MUS 140 3 

Musicianship 1 1 MUS 125 

Musicianship 2 1 MUS 135 

Musicianship 3 1 MUS 145 1 

Applied Music 4x(0.5) MUS 160 0.5 

Major Ensemble 4x(1) MUS 180 3 1 

MT4 3 MUS 150 3 3 

Musicianship 4 1 MUS 155 1 1 
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APPENDIX G: PROPOSED LEVEL CERTIFICATES, COMPARISON WITH ADT AND CURRENT AA-T MUSIC 

Jazz lmprov-Beg 1 MUS 25A 1 1 1 1 1 

Jazz lmprov-Adv 1 MUS 25B 1 1 1 

Instrumental Methods 1 NEW 1 1 1 1 1 1 1 1 

Beginning Voice 1 MUS 20A 1 1 1 1 1 1 

Beginning Guitar 1 MUS 23A 1 1 1 

Opera Scenes 0.5 MUS 33 1 0.5 

Diction for Voice 1 NEW 1 1 

Jazz Theory 1 NEW 1 1 

Composition 
Workshop 1 NEW 1 1 1 

Internship 1 NEW 1 1 1 1 1 1 1 1 1 1 

English 4 ENG 1A 4 

Math ? 

Intro Psych 3 PSYC 1A 4 or R 

Intro to Child Psych 3 PSYC 15 3 

Intro to Child 
Development 3 CHLD6 

Language Arts and Art 
Media for Young 
Children 3 CHLO 61 
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7 APPENDIX H: Certificate of Achievement, Level 1, Music Studies 

7 Catalog Description 

l 
Music Studies I..e,el I prepares students with intmdnctory skills that will lead to a career in music including 
teaching, perfom1a11cc therapy and related lidds. Coursework foc:uses on developing skills in music.,tl 
performance commcnsurat to approp,iatc lc"cl of cxpcri nee, and an understanding of fundamental 

7 
music thcmy musicianship, and keyboard skills. Students will <lemon Irate cmupc1ency in pcrlon11a11ce, 
fluency in reading and writing m usical notation and basic knowledge of keyboard skills. 

Required Counes 

I 
7 

Requirements Dept 
Name/# 

Name Units Sequence 

Required Core (10 
units) 

MlJSll0 Fundamentals 3 Yr I-Fall 
MlJS 115 Musicianship 1 Yr I-Fall 
MUS 120 Music TI1eory 1 3 Yr 1-Spriug 
MUS 125 Musicia . .nslup 1 1 Yrl -Spring 
MUS 170 Piano I 1 Yr 1 - Sp1ing 
*MUS 160 Applied Music 0.5 X 2 =} Yr 1 - Fall and 

Spring 
Two Electives (3 
units minimum; 
course may be 
repeated) 

MUS27 Chamber Music 1.5 Yr 1 - Fall and 
SpringMlJS31 Concert Choir LS 

MlJS39 Laboratory Band 2 
MlJS44 Vocal.Jazz Ensemble 2 
MlJS45 Chamber Singers 2 
MUS47 Jazz Ensemble 2 
MUS48 Men's Vocal Ensemble 2 
MUS49 ,vind Ensemble 2 
MlJS50 J azz Imprm~sal:ion and 

Pcrfonnancc Choir 
2 

Require Core Total: 10 uui1.-,, minimum 
TOTAL rl\ITS: 13 uuils 

Proposed Sequence: 
) ear 1, Fall = G units, minimumJ Year 1, Spring "" 7 units, minimum 

* indicates course must be repeated twice 
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APPENDIX J: Level 2 Certificate in Music Therapy 

ISequenrn Year I (F,JVSpri11g) ISeq11enc:c Year 2 (Fall/Sp1ing)Hcquiremenls Depl . Name/ II IName IUnils 

Hequired Core (,~2 MUS 110 Fumhune111.nls 3 Yr I-Fall 
mlits nlininuun) MPS 115 

MPS 120 

MPS 125 

MUS 130 

MUS 13.'i 

MUS liO 

MPS 145 

MPS 170 

MUS 171 

MPS 172 

*MlJS180 

MVS 160 

CMUS 100 

MPS 105 

MUS 106 

MPS 20A 

MPS 23A 

MUSX 

MP.SY 

SIGN 101 

Musiciansllip 

Music T11eory 1 

Musicianship 1 

Music Theory 2 

Musicianship 2 

Music Theory 3 

Musicianship 3 

Piano I 

Piano II 

Piano III 

Any Major Ensemble 

Applied Music 

Music Technology 

Music Literattu·e 1 

Music Lilernlme 2 

Ileginning Voice 

Ileginning Gui.tar 

lnlrocluc:lion lo Music Careers 

Introduction to Music Therapy 

American Sign Language 

l 

3 

1 

3 

I 

3 

1 

1 

I 

1 

>4 units 

0.5 X 4 = 2 

3 

3 

3 

1 

1 

I 

1 

4 

Yr I-Fall 

Yr !-Spring 

Yrl -Spring 

Yr 1- Spring 

Yr l - Fall Yr 1 - Spring 

Yr 1 - Fall Yr 1 - Spring 

Yr 2 - Fall 

Yr 2 - Fall 

Yr 2- Spring 

Yr 2- Spring 

Yr 2 - F;Jl 

Yr 2 - Spring 

Yr 2 - Fall Yr 2 - Spring 

Yr 2 - Fall Yr 2- Spring 

Yr 2 - F;JI 

Yr 2 -Fall 

Yr 2- Spring 

Yr 2 - Fall 

Yr 2 - Spring 

Yr2-Summer 

Yr 2 -Fall 

Yr 2 - Spring 

Required fkcti,·cs 
(8unils) 

PSYC IA 

soc 1 

Introdnt'tion to Psycholo~ · 

h1troduction to Sociology 

3 

3 

Yr 1 - Fall 

Yr 1 - Fall 

Required (11unimmn) Core T otal: 42-12 = 30 
Required Electives: 3 

TOTAL Pnits: 45 (33) 

Proposed Sequence: 
Year I !<"all a 8.:i (111inim11111) 
Year I Spri11g 0 6..'i (mi11i11111111) 
Yc;u· 2 Fall = 14.5 (minimum) 
Year 2 Sp1i.11g • 1.5..'i (111i11i11111111) 

TOTAL UNITS: ,t-5 (88) 
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APPENDIX L: Level 2 Certificate in Instrumental Performance 

IScqm,nce Ytar I fl'alVSp,ur_g)Requircrncms. l,?tpl. N•;:un~/# IN=~ Unirs Sequence Ye.,- 2.(1':,Jl/Spring) 

Heqnircd Coro (30.S nniu. 
minimum) 

:'v!I IS 11 0 

MUS 115 

MUS 120 

MUS 125 

MUS 1ao 
MUS l:i5 

MIJS 140 
Ml IS 145 

MUS 170 

~lllS Iii 

MlJS 172 

'MlJS!SO 

MIJS 160 

CMUS 100 

MUS 105 

Ml IS IOG 

MUS25A 

MIJS 251l 

MlISX 

MUSY 

MIISZ 

MIIS 22 

F"und;uncm.:tb. 

Musidan~l1i1J 

Music: Tiu:orv l 

Mnsirianshi1> l 

Music· TI1co1"y 2 
M11sic·i:.1nship 2 

Music 'Theory 3 

Musicianship 3 

Piauo I 

Piono II 

l'iauo III 

Any Major Ensemble 

Applied Music 

:\fusi1· Tc<•lmolo~y 

Mmk ljlcratm·c 1 

Music LitcranU'('. 2 

J;vz Jmprnvisa1i,m 

Jazz lnlpro\isation 

Introduction to Music Caretrs 

A11ditic111 Prcp:-m.. ti<m 

RecitaJ P('rform.mcc 

Conducting 

3 

1 

a 
1 

a 
1 

3 
I 

1 

I 

1 

>I x4 w>4 units 

0,5 x4 ~2 

a 

a 

3 

I 

l 

I 

0,5 

0,5 

LS 

Yr 1-l'nll 

Yr 1-Fall 

Yr I-Spring 

Yrl -Spring 

Yr l · Spring 

Yrl-Fall Yr I· Spring 

Yr I-Fall Yr J. Spring 

Yr2- Fall 
Yr 2. Fall 

Yr 2 • Spring 
Yr 2. Spring 

Yr2-Fall 

Yr 2 • Spring 

Yr 2 - Fall Yr 2 - Spring 

Yr2-Fall Yr 2 • Spring 

Yr-2-Fall 

Yr-2-Fall 

Yr 2-Spring 

Y,-2. Fall 

Yr 2 - Spring 

Yr 2 -S\\mmcr 

Yr-2-Fall 

Yr 2 •· Spring 

Yr 2. Winter 

ltcq1tircd Elcnh•u (•I 
units) 

C:l,:JlM I 

!TALI 

~cmcnHuJ' G(nnan 

EJcmen~-uy Italian 

I 

4 

Yr I. Fall 

Yr I -Fall 

l\cquired l:Jecth·<> (4 
\lruts} 

SPCH IA 

SPCH2 

srcHa 

l'ublie Spc,lltins 

Fundamentals of Communication 

Voice an<l Didion 

4 

4 

i 

Yr 1. Sprins 

Yr I - Spring 

Yr l -Spring 

Rcquin·d (miuiuunn~ Con.~ Total: 
Rc•1uiu•cl FJl~11iw, 

:-l!-1 .5 
K 

T OTAl. 1.'11 0-.: 
l'n.,pos,d Scq11<n<"<"' 
Y-.·:,r I r,.,JI !1..'i (mlni1m1111) 

Ii.,'> 

h;ir I !lp,ins • 10 . .S (miuim,unl 
Ycn.r2 FaU • I~ ..$ lminlmnml 
Yen,· '2 Winccr • 1.5 
Ycar 2 !lpnng • I I ~• lmmrmurnl 
TOTAL t 'NITS: ,t7,5 
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7 ,~ chsit· <https://v,rc;~,w.c-clgar.c.om/shop/a-handhook-okultural-economics-second­
' <lition?_wcbsitc=nk_war house> I cccsscd 20June 2018.] 

7 
7 Voss, Z. G., Voss, G., Yair, K., and Lega, K., November 2016. Orchestra Facts: 2()06-2014. A 

Study of Orchestra Finances and Operations, Commissioned by the League of American 
Orchestras. Available at:< h14>s:/Jwnw americanarcbcstras arg/knawlcdgc-rescarch­
jnnavation/orchcstra-facts-2006-2014.html> (Accessed 4 Febmary 2019.] 

l Zakaras, L. and Lowell,J. 2008. a11tirc1.ting Demandfor the Arts: Arts Lca1111i1g, Am 
Eng;.iffcmcnt~ and St.ale Arts Poli<]'. Santa Monica: RAND Corporation. Available at: 
<wvvw.rand.org> (Accessed 8Janua11' 2016]. 

l Zunz, 0 ., 2016. \,Vh Is the History of1>Julanthropy 1ot a Parl ofAmerican History? In R R -ich, 
. Cordclli and L. Bcrnholz, ed. 2016. Plila11tllrop_v in Democratic Societies: Histo1_1~ 

7 J,wituu·ons Values. hicago: The llnivcrsit of Chicago Press. Ch.2. 

l 
l 

https://wvvw.rand.org
https://v,rc;~,w.c-clgar.c.om/shop/a-handhook-okultural-economics-second
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7 GRA1TTIJDE 

7 fo conclusion, I would like to thank. the Mt. SAC Sala1y and Leaves Committee and the 

Board ofTrustees for granting me this opportunity to discover, learn, and integrate research ·with 

7 practice. The music department is eager to have new programs that will shepherd our students 

7 towards successful music careers. 

7 
7 
J 
] 

I 

J 
J 
j 
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